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ABSTRACT 

A policy-fJcus D^lpni study was conducted' to iden^i^fy 
*:h': barri~rs which prohibit handicapped students from ^ntrrinq or 
cooipl^tinq vocational t^chnic.il proqratas community' colleqes in 
T/xas md to idi^ntify reccmrnenda tions and* tasks r-^latinq to the 
i^moyai of th-^^s^ birrif^rs. k sev en t^y-t wo q -rm ber participant group, 
which included a nineteen membsr stearinq committer, identified 29 
*asks which miqht be implem ^nt-^^d or c oasi le r^d for policy formulation 
bv comkuriity colleges, Thes- 29 t as ks , res lit ed from a content 
analvGis md distillation of th-^ group's. J51 r-ccmmenda tions which 
had rvolv-i from tneir 19B identifij^d barriers. Fourteen of th:- 29 
^isks corr-lated with 19 barkers identified^ by a maiority (66%) of 
*"h-^ participints as b:^inq th/"^nics?t s^ ver^. Ratings' o^f desirability^ 
f'^asibili^ y , ani cost effectiveness of i mplement iaq *t h- task.*^ wer-^ 
deriv-rd and v^ritied by th-^ steerinq committ^r^. ^Tables include a 
li-^tinq cf th • b-trri-rs, r -comm end a t ions , and ratings of barrier 
i-.'^v ~jr it y ird i ropi-s ? nta t i cn feasibility.) (JH) 
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CHAPTER I ■ 
INTRODUCTION 

Aided by increased federal legislation, handicapped citizens are be- 
coming more assertive and are seeking more active social roles. One is 
the role of the student. Due to this trend, the numbers of handicapped 
" adults seeking education will expand significantly (Shworles, 1977). 
Another trend, "normalization", is a movement to assist the handicappedl 
persons to function in the mainstream of society by increasing their' abi- 
lity to cope and changing the perception of society toward the handicap- 
ped. "Normalization" also means: assisting the handicapped person to 
function in educational programs a^Jailable to the nonhandicapped (Phil- 
lips, Carmel and Renzullo, 1977). These trends have created pressures 
on educator's to provide handicapped adults with the vocational -Skills 
that will assist them in becoming independent members of society. ' 

Bjickground for the Study 

Leaders in education and rehabilitation are becoming increasingly 
aware of htjw vital community colleges are in providing vocational 
training for the handicapped (Shworles, 1976). Although several re- 
search projects have identified architectural barriers at community col- 
leges, other barriers which exist may be even more serious than the' 

c 

architectural ones. The identificationof the non-architectural barriers 
and a compilation of recommendations to implement instructional techni- 
quesand procedures wh\ch mighf help handicapped persons succeed in 



vocational programs in community colleges in the state of Texas, should 
assist this group of citizens receive appropriate occupational training, 
and ^hus enhance their chances of^ functioning at their full potential. 

Because handicapped students need the vocational training that com- * 
munity colleges can provide, state agencies across the nation have begun 
to identify the problems handicapped students encounter in this setting. 
As a result some states are beginning to implement programs and help 
handicapped students succeed- in these institutions. In 1977, the Wis- 
consin .Vocational Studies Center studied vocational, technical and adult 
education (VIAE) in post-secondary institutions and identified three 
kinds of barriers: barriers to enrolling in vocational programs, bar- 
riers to completing vocational programs, and barriers to receiving sue- 
cessful instruction-. Their results indicated that barriers to enrolling 
include a lack of public awareness about what handicapped 'students need 
and can do, the handicapped student^ inadequate self-confidence, fear 
of trying, and poor self-,image, and [he dependency on others created by 
all institutions. Findings of the study further .indicated that barriers 
to completing vocational programs included slow progress as compared with 
other stu(^ents and a resulting discouragement, an extra effort required^ 
for mastering a skill and the resulting frustration-, a lack of self con- 
fidence, and a tendency to view themselves as fai^lures (Kumar, 1977).. 

To help students overcome these barf*lers, community colleges in 
California have accpmmodated handicapped stduents with "enablers", that 
is, trained personnel who provided counseling, transportation, a^fis- 
tancewith registration, courses in independent livinq sk i 1 1 s^j- fefer^wce 
" niateria-l s , adaptive devices, equipment and general advocacy for 



handi-capped students (Phillips, et al., 1977). . 

.Handicapped students attending post-secondary schools in Texas lack 
such a support service. For almost a decade, Texas had been engaged 
in an intensive -statewide program to mainstream handicapped students 
into "regular" classes whenever feasible ( Administrative Gujde and 
Handbook for Special Education , Bulletin 711, Texas Education Agency, 
March 1973), but so far this program has been confined to elementary arid 
secondary ecjucation. The Texas Rehabilitation Commission (TRC) has as- 
sumed the major responsibility for assisting the handicapped in com- 

^munity colleges. During fiscal yearv(FY) 1976, for example, an esti- 
mated 14,D00 cl ients of TRC were in institutions of higher learning; 

* this figure repre^ts nearly ,one-hal| of TRC*s entire clientele. Be- 
cause of the variWty^of vocational technical courses offered, TRC placed 
many of these 14,000 clieats in community colleges ( Status Report of 
General Special Programs, Texas Rehabilitation Commission , FY 1976). 

These 14,000 students are legally supported by Section 504 of the 
Vocational Rehabilitation Act of 1973 ( Federal Register , Vol. 42, flo. 
86, May 4, 1977). Signed by Health, Education, and'Welfare Secretary 
Califano in April, 1977^ the law-places a stringept time table on col- * 
leges and universities to make their campuses accessible to the ,^^di.- 
capped as ^oll^j^^ 

Resultant Date 

Project Required Deadl ine for Completion 

Making programs acces- "within August 2, 1977 

sible (wit^ the excep- 60 days" 

tion of structural modi- " 

fications that may be 

required) ' Section 84.22 
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Project. Requi red 

Making initial notifica- 
tions regarding the in- 
stitution's commitment 
to nond1scrin>ination on 
the basis of handicap 
Section 84.8 

Completing a "transition 
plan'^ for changes in faci- 
lities that are needed to 
achieve program accessi- 
bility Section 84.22 

Completing an "institu- 
tional self-evaluation" 
of the institution's 
non-discrimination pro- 
gram (to be maintained 
on file'' Section 84.6 

Maintaining records of 
the above institutional 
self 'evaTuation 
Section 84.6 

Assuring the Office of 
Civil Rights of com- 
pl iance with the re- - 
quirements Section 84.5 

Making facilities access- 
ible according to struc- 
tural modifications. in- 
cluded in the transition, 
plan Section 84.22 



Dead! ine 

"wi thi.n 
90 days" 



Resultant Date 
for Completi on^ c 

September 1 , 197.7 



"within 
6 months" 



"within 
1 year' 



December 3, 1977 



June 3, 1978 



Records of the self -evaluation , 
as specified, must be maintained 
for 3 years from completion 

To be determined--once the assur- 
ance form has been developed by 
the Office of Civil Rights and 
made available to institutions . 
a due date will be known. 



"within 
3 years" 



June 3, 1980 



(Biehl , 1978, p. 8) 



The 504 regulations also prohibited discrimination against the han- 
dicapped person in admi^ssions , treatment, academic adjustments, housing, 
health and insurance, financial a^d placeinent services. To date, how- 
ever, no funds have been appropriated for carrying out these regulations. 

Current journal articles document the need for removing barriers 
and providing services to handicapped students at the post-secondary 
level. In an article written to allay educators' fears of providing 
services for the handicapped, Hessler (1976) described programs provided 



by the Special Sfervices Office of the United States Office of Education. 
He also discussed the need for campus-wide advocacy for at,tendant and 
reader pools, wheelchaiK^and equipment repair, mobility assistance, ac- 
cessible housing, and skills for self-reliance. In a study of faculty 
attitudes toward handicapped students, Newman (1976) confirmed that a 
"much more serious problem (in addition to architectural barriers) pre- 
sented by handicapped persons was the difficulty in learning and com- 
municating" (p. 197). Rothman (196^) discussed how community college 
staff, particularly counselors and nurses, could assist the handicapped 
student in demonstrating ability. 

Shworles (1976) indicated that "The public community college is the 
most significantly useful ally capable of responding to . . .a national 
need for articulation between vocational rehabilitation and education" 
(p. 8). As a handicapping condition of adults and adolescents, learning 
disabilities present a special challenge at the community college level. 
Wiig (1972) suggested employing special teaching methods and equipment 
similar to those- employed for secondary students. With expectations of 
stimulating more programs for handicapped students, Lawrence, Krieger 
c^nd &arad (1972) described how curriculum could limit students, the pro- 
blems Students have in socially adjusting, and other specific academic 
and architectural barriers. - 

Review of the literature regarding recent research indicated that 
barriers other than architectural have been identified in community col- 
leges, and identifying barriers which prevent handicapped citizens from 
entering or completing vocational programs is needed before educators 



can provide the necessary services and courses of action toovercome 
these barriers (Phillips, et al . , 1977). 

. Overview of Texas Community College ' ' 

Vocational Education Pro.grams 

The Associate Commissioner af Occupational -f^ucation and Technology 
. administers three divisions of the Office of Instructional Programs. 
One of these divisions is post-secondary vocational education. ^Although 
part of the community college program, the policies of this division are 
established by the State Board of Education rather than the Coordinati.ng 
Board, Texas College and University System. However, politicians and • 
educators continue to seriously consider placing post-secondary voca- 
tional programs under the direction of the Commission of Higher Educa- 
tion (Haynle, 1974). • . 

I; 

William ^sy. Director of Post-Sepondary Occupatipnal Education 
and Technology, defined, post-secondary 'Vociitional technical education as 
programs leading to occupatianal competence in engineering, manufac- 
turing, industry,, science, research, business, health occupations, agri- 
ci/lture or distributive occupations. Although many programs also lead 
to an associate degree, all post-secondary vocational programs are de- 
signed to prepare persons for irradiate employment (Grusy, 1977). * 

In addition, the adult and continuing education programs in com- 
munity colleges in Texas include short-term preparatory classes, sup- 
plementary clcfeses to 'increase job skills, and apprenticeship programs. 
The adult anJ continuing education programs are a part of the Department 
of Occupational Education and .Technology , but are administered separately 



from vocational t^hnical education at the state and local \evels 
(Allen, 1977). , • 

Sixty-seven community col leges and technical institutes in Texas 
offer a wide ranqe of vocational technical courses in the broad areas of 
agriculture, distributive education, health occupations, homemaking, in- 
dustrial education, office education, service areas, and technical areas 
(Figure 1). Course offerings are determined by the needs of the local 
commujg^Hy (Haynie, 1974). \ ' ' 

Statement of the Problem, and the ^ 
4 Purpose of the Study 

Legislation such as Section 504 of the Rehabilitation Act of 1973 
(Federal Register, Vol. 42, No. 86, May 4, 1977), known as the "bill of 
rights" for , the handicapped individual, is the result of a movement to- 
ward "normalization" to make more of the conditions of everyday life 
available to handicapped persons. AJso, handicapped persons are be- 
coming more ^issertive by .forming advocacy groups to obtain their rights 
as citizens; among these Individual rights are the rights to an educa- 
tion which leads to employment and independence (Phillips, et al . , 1977) 

Projects have been identified which were designed to assist com- 
munity college vocational students to- achieve vocational skills, such as 
the project at McLennan Community Cojlege in Waco, Texas (Kelley^ 
1977). There has not. been, however, an organized effort to identify- • 
handicapped persons who are potential vocational students , -programs ^ 

which would accommodate them, or barriers which .impede their successful 

i 

entry or completion of such programs. ' % } 



I, ALVlfl'COHWlITy COLLEGE 

t' AMARILLO COLLEGE 

3. ANGELIKA COLLEGE - 

4. AysTiN comjHiTy college 

5. BEE COtKTT 'COLLEGE 

6. BL INN COLLEGE 

I. •BRAZOSPORT COLLEGE 

, 8. CENTRAL TEWS COLLEGE 

9. CISfOJWlOR COLLEGE 

10. CLARJNOOH COLLEGE 

II. COLLEGE Of TH[ HAM 

12. C00« COUNTV COLLEGE 

13. BROOKHAVEN COLLEGE 

14. CEDAR VALLEy COLLEGE 

15. EASTFIELD COLLEGE 

16. EL CENTRO COLLfGE- 
\l WUNTAIN V1E« COLLEGE 
13.' NORTH LAKE COLLEGE " 

19. RICHLANC COLLEGE ' 

20. DEL HAP COLLEGE 

21. EL PASOi^CO"WN)Ty COLLEGE 

22. FRANr, PHILLIPS COLLEGE ' 

23. GALVESTON COLLEGE 

24. GRAYSON COUNTy COLLEGE 

25. HENDERSON COUNTV JUNIOR COLLEGE 

26. HENDERSON COUNTY JUNIOR 'COLLEGE 
ANDERSON CENTER 

27. HILL JUNIOR COLLEGE 

28. HOUSTON COWUNITY COLLEGE 

29. HOWARD COLLEGE AT BIG SPRING 

30. KILGORE COLLEGE 

31. LAKAR UNIVERSITY 

32. LAfWR UNIVERSITY AT ORAfjGE 

33. LAHAR UNIVERSITY AT^PORT JIRTHUR 

34. LAREDO JUNIOR COLLEGE 

35. LEE COLLEGE 

36. MCLENNAN COWUNITY COLLEGE 



37. HI DLAND COLLEGE 

38. NAVARRO COLLEGE 

39. NORTH HARRIS COUNTY COLI 

40. ODESSA COLLEGE 

41. PANOLA JUNIOR COLLEGE 

42. PARIS JUNIOR COLLEGE 

43. RANGER JUNIOR COLLEGE 

44. SAN ANTONIO COLLEGE. 

45. St. PHILJP'S COLLEGE 

46. SAN JACINTO C0LLEJ5E 

CENTRAL CAMPUS 

47. SAN JACINTO COLLEGE 
, NORTH CAffUS 

48. SOUTH PLA'INS COLLEGE 

49. SOUTH PLAINS COLLEGE 

AT LUBBOCK 

50. SOUTH PLAINS COLLEGE AT 

PLAINVIEH 

51. SOUTHWEST TEWS JUNIOR COLLEGE 
" ' TARRANT COUNTY JUNIOR COLLEGE 

DISTRICT 

52. NORTHEAST CAHPUS 

53. NORTHWEST CAMPUS 

54. SOOTH CAMPOS 
'55. TEMPLE JUNIOR COLLEGE , 

56. TEXARKANA CWWUNITY COLLEGE 

57. TEXAS SOUTHMOST COLLEGE 
-TEKAS STATE TECHNICAL INSTITUTE 

58. - JAMES CONNALLY CAMPUS 

59. MID-CONTINENT CAMPUS 

60. RIO GRANDE CAMPOS 

61. ROLLING PLAINS CAMPUS 

62. TYLER JUNIOR COLLEGE 

63. VERNON REGIONAL JUNIOR COLLEGE 
-64. THE VICTORIA COLLEGE 

65. WEATHERFORO COLLEGE 

66. WESTERN TEXAS COLLEGE 

67. WHARTON COUNTY JUNIOR COLLEGE 
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FIGURE 1. TEXAS COMMUNITY COLLEGES AND 
TECHNICAL INSTITUTES OFFERING ONE AND TWO 
YEAR PROGRAMS (A CHALLENGE AND A CHOICE 
1978) 



This study,- vfhich K'as employed the exploratory research^fechniques ^ 
described by Kerlinger (1967), attempts to answer in detail the'' fol lowing 
general research qliestions: 

1. What are the barriers within the school setting (other than 
architectural) that keep handicapped students from etitering 
or from com^^pleting vocational training in community colleges? 
2.. * How severe are the barriers? ^ * 

3. What are the tasks necessary for removing the barriers? 

4. Which recommenda'frions can be considered most feasible to 
implement? 

^ 5. How do the ratings of feasibility for removing barriers by 
"experts" compare to the ratings by "consumers" or handi- 
capped students? 
6. What is the criteria fpr successfully completing a com- 
munity college vocational program by a handicapped stu- 
dent? ^ 
In scjrfiniary,. the primary purpose^of the study was to identlify the 
barriers which prohibited handicapped students from entering or com- 
pleting vocational programs, and to identify the critical tasks neces- 
sary to overcome these barriers . Information resulting from this stud^ 
should assist community colleges and agencies such as the Texas Educa- 
tion Agency, the Texas Rehabilitation Commission and the Commission for * 
the Blind to implement programs or services t6 help handicapped students 
successfully complete vocational training programs ^t the community col- 
lege level . ■ ■ 
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Definition of Terms 



. Barrier : any obstacle which [Jrevents aj:'eess or produces separation 
( The Compact EctHion of the Oxford EnqHsh -Dictionary , 1^71)/ Tor this 
research, barriers wiM be synonymous with scri^minating practices" 
described in the regulations rfor implementing Section 504 of the Rehabi- 
litation Act of 1973. ' In the same regulation^, "program accessibility" * 
and "reasonable accoimiodatibn" relate to the Removal of barriers (Fed- \ 
eral Register , Vol. 42, No. 85, May 4, 1977). ' 

. Consumer Group : handicapped students ^ vocational technical pro- 
grams in community colleges in Texas who would be consumers of* benefits 
which might 'result from the study. 

Criteria for Successful Completion of ^Vocational Technical Programs 
•defined as J.) completing an associate >i3egr^e or certificate, -2) ac- 
quiring Efficient job skills to be successfullyemployed, or 3) other 
criteria^ identified by the Steering Committee associated with this study 

\ Delphic Exercise : eliciting and refining group judgments by 
drawing upon opinions of experts. Defined by Turoff (1970) as "a metho^^ 
for the'systematic solicitation and colTatipn of infonned<rudgments on 
a particular topic" (p. 149). In contrast to a consensus Delphi exer- 
cise, which removes respondent's opinions from possible polar positions 
l^to greater agreement (Thiemann and Borkosky, 1973) 'a policy focus Delphi 
^^llcits contribution's of -advocates to ^.stabl ish, "^aVl the differing posi- 
tions advocated aiid the* princi pal pro and^-^on arguments for the posi- 
tions': (Turoff. 197,0. p^^. 153). 
, Di sabled student : According to-^PhiJlips et al. (1 977) in thei 
publication. B arriers and Bridges , a d^^bl,ed individual is a person who 



has "a physiqal, mental or\motiona1 impaif^nent which interferes with- 
soW life function. A disability may or may not result in a handicap" 
(p. 4). The disability results in a handicap when th^ stifdent, inter- 
acting with the environment, m^ets barriers which prohibit^ the student 
from attaining goals. 

Expert: anyone with unique knowledge who can contribute iconstruc 
tive and relevant input, an experienced specialist (Erlund, 1975).. 

Handicapped student : For this research two recent Public Laws, 
P.L. 94-142 and P.L. 93-112, Section 504 will provide" definitions of 
"handicapped". P.L. 94-142 ( Federal Register . Vol. 42, No. 163, Part 
II, Auflust 23) defines handicapped children: 

121a. 5 Handicapped children. 

(a) As used in this, part, the term "handicapped children" 
^ means those children evaluated in accordance with 
121a. 530. 121a. 534 as being mentally retarded, hard of 
hearing, deaf^ speech impaired, visually handicapped, 
• seriously emotionally disturbed, orthopedically im- 
paired, other health impaired, deaf-blind,^ multi-han- 
dicapped, or as having specific learning disabilities, 
who because of those impairments need special education 
and related services. 

P.L. 93-112, Section 504 of the Rehabilitation Act of 1973, ( Federal 

Register , Vol. 42, No. 86, May 4, 1977) defines "handicapped" more 

appropriately for post-secondary education: 

Append*?^; Analysis of Final Regulation: Subpart A--General 
Provisiatis. Def io-itions : 3. "handicapped persons". 
Section 84.3 (j) ; . . The definition of handicapped per- 
son in f^ragraph (j)(l) conforms to the statutory defini- 
^ ; tion 'of handicapped person that is applicable to Section 
. 504, las '^t forth in Section 111 (a) of the Rehabilitation 
Act Amendftlents of 1974, P.L. 93-516. 

: ^ The*fir^^;^of the three parts of the statutory and regula- 
rj, tory definition includes any person who has a physical or 
'.mental impairment that substantially limits one or more 
major life activities. Paragraph (a^(2)(i) further 



defines' physical op^mental impa^ents because of the 
difficulty of ensuring the comprehensiveness of any such 
list. The tenn includes, however:, such diseases- and con- 
ditions as orthopedic, visual, muscular dystrophy, multiple . 
sclerosis,- cancer, heart disease, dilbet^e'^ mental retarda*^ 
. ° tion, emotional, illness, and drug addiction and alcpholi'fm^ 

Since both definitions are legally applTcable for this study, both were 
used to define the handicapped students at the post-secondary level.' 

V 

Likert Rating Scale Surve y: Statements to which the examinee in- 
dicates the intenj: of his agreement or disagreement (Noll and Scannel , 
1972). Ratings^ of four and five were used for this study. 

Participants : a group of thirty-five to fifty persdns who had 
knowledge of or expertise in ass^isting handicapped studen^ts in gaining 
vocational skills. 

Stee ring .Committee : a committee of approximately fifteen persons 
responsible for advising the research project-- also kngwn, as, a user 
body, as identified by Tuorff (1970), this type of committee usually 
expects some result from the exercise useful to their purpose. They ' 
both selected par^i^cipaats and participated; that is, they reacted to 
the major questions, completed the priority assessme/it and submitted 
recommendations for removal of barriers. ' \ 

Scope of the Study 

The study was designed to obtain a cumulative effect, that is, 
each phase of the study built on previous activities, from .the review 
of literature through- successive rounds of the Delphi exercise. The 
following outcomes were sought: 

'1. An inventory of e^iVting research projects which were 



conducted to provide information gn the needs of 
handicapped students in po-st-secondary and com- . . 
munity college vocational programs. 
2., Itemized barriers sol icited .from experts in the 

field obtained through Round One of th| Delphic * 
exercise. 

3. Recommendations for removing the barriers ob- 
tained from Round Two of the Delphic exercise. ' 

4. Determination of the severity of the barriers. 

5. Determination of"the feasibility for removing 
the barriers. 

6. A comparative analysis between consumers and ex- 
perts to determj-ne the feasibility of4:emoving 
the barriers. - 

7. Recommendations and conclusions for applying th^ 
findings for policy formation and implementation.. 

A discussion of the conceptual foundations which support the study 
and a review of literature and. project reports related to the study are 
4)resented in Chapter II. Detailed explanations of the procedures, in- 
strumeats and design, of the data collection will be presented in Chapter 
III. In Chapter IV the' results of the statistical data analyses have 
been interpreted to describe identified barriers, recommendations for 
removing tbe barriers, and|a comparison between ratings of experts and 
consuitiers regarding the feasibility of removing the barriers. From 
these analyses conclusions pointing toward pol icy ^rmulation are pre- 
sented in Chapter V. 



, ■ • CHAPTER II 

* • 

* ' ' REVIEW OF LITERATDRE 

• ' . ' s . . i . 
This chapter wi'll pro>/1de an overview of the problems in planning 

vocational technical programs for the handicapped student in community 
colleges. Irt addition this cnapter will review some general trends in 
needs assessment, discuss legislation which has triggered the necessity 
of designing and adapting vocational techni*cal programs for disabled 
students in community colleges, and review related research and project 
reports. 

" The theoretical assumptions whic'h su^ort this study are: 

1. That barrier identif icatibn is a basic part of a 
needs assessment. 

2. That barriers which- prohibit the successful entry * 
or completion of vocational technical programs 

are handicaps for disabled students 

Programs of Planning Vocational Technical Programs for Community 
College Students Who Are Handicapped \ 

State agencies and educational institutions which serve the handi- 
capped agree that potential consumers of vocational technical education 
may include a sizeable segment of the population in Texas; however, no 
one knows how many community college students in Texas are disabled or 
handicapped. According to Whitcraft and Hanim (1975) 275 rehabilitation 
clients were enrolled in 1975 at the Houston Community College, one of 



S'i;xty-seven community colleges in Texas offering vocational technical* 
programs* Man^ more TRC clients were enrolled in vocational programs at 
other -community colleges, howler the information regarding numbers was 
unavailable since TRC had not collected the information. It appear^ 
then, tfiat a report of 398 students enrolled in post-secondary programs ' 
in Texas in Vocational and Technical -£d^cation Selecte^d Statistical 
Tables, Fiscal Year 1975 , (U. S. Department of Health, Educattan, and 
Vfelfare/ 1976) is inaccurate when compared with the information from 
the TRC report, and the knowledge of the many other%handicapDed students 
in vocational technical^ programs in the community'^ol leges in Texas. 

Vocational technical programs have been successfully designed and 
implemented for a'wide range of students, some example^ being the men- 
tally retarded student \Bilovsky and Matson, 1974), the geriatric stu- 
dent (Reid/^1978) , the-severely disabled student (Hessler, 1976), and 
the learning disabled student (Wiig, 1972). Describing the handi- 
<:apped population is d^ffiVult, since .It is almost impossible to 
indicate which members of the population are handicapped and which are 
disabled,, even' though most^ of the popu>ation classified as disabled are 
at times ^Iso handicapped by physical and attitudinal barriers. General 
characteristics of - the handicapped population include *^nadeqaute income, 
inadequate education, lack of employment opportunities, and more ad- 

vanced age than the general populat>on (Berkowitz, Rubin,. and Worral , 

» *, 

1977). Older Americans are becoming^ an increasingly large part of our 
handicapped population--two-thirds of the handicapped population between 
16 and 64 are older than age 45 (Davis and Onyemelukwe/1977) . 

Planning vocational technical programs for potential handicapped 



consumers whose numbeVs might range from 10% to 25% of the state's popu- 
lation, is a growing problem. Dr. Howard A*. Rusk (cited iji' Phillips, 
et al., 1977), Director of the Institute of Rehabilitation Medicine, flew 
York -University Hospital stated:^ "By 1980, ^ for every able bodied person 
in this country, there will t^e one person with a physical disability, 
one person with a chronic illness, or one person over 65 years of, age" 

(p. 5). / ' • . 

it 

Trends in Needs* Assessment 

Identifying elements of the problem of providing vocational tech- 
nical education ia community colleges for handicapped citizens in Texas 
is a complex study because of incomplete records of agencies involved, 
and an increasing geriatric population. Barrier identification, which 
is essentially problem identification, has been the approach taken to 

> 

identify solutions in Cal ifornia (Phi 1 1 ips , et al . , 1977) and Wisconsin 
(Kumar, 1977). Other approaches begin with the community college, and 
purveys of the existing enrollment (Spencer, 197Z)> or programs' and 
services offered at the community college (Fabac, 1978) (Mew York State 
University, 1977). Another approach iS; the case study method (Stake, 

1978). • ' \ V ' 

:In a resource study pf«^t he community colleges in California Sylvia 

Spencer (1977) used the students who v;ere enrolled in community col- 
leges in the year 1974-75 to obtain information regarding enrollment, 
ages and sex of students, numbers of dependents, age of onset of disabi- 
lity, financial status of the student, the initial goals, and factors 
responsible for termination or interruption of studies and course load 
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reductions. In addition, student comments were recorded regarding the 
barriers encountered in transportation and architecture, social activi- 
ties and services offered, and financial assistance. Solutions were not 
solicited. 

Two research project reports available from the New York State Edu- 

catiorf Department (New York, State University of, 1976) (New York, State 

University of,. 1977) provided extensive information regarding existing 

opportunities for qual if ied xiisabled students on the forty-eight two- 

year_college campuses in this state. These reports could be classified 

as^needs assessments in that research was directed ^toward identifying 

programs, services and facilities available to handicapped students. 

While the reports might appear to be only for information, their actual 

purpose was to expand programs, as stated in the 1977 report: 

Only through the prior awareness of specific levels pf aca- 
demic/vocational expectation can one determine the areas ofV 
. negotiability, the compensatory mechanisms, the adaptive be-^ 
haviors, the possible compartmental ization of limited but 
vital capabilities into acceptable areas of subspecial iza- 
tion — in short, the methods of circumventing and overconjing 
the difficulties posed. , Rather than sanctioning the auto- 
matic dismissal of unexplored vocational options as insuper- 
ably taxing, the demystif ication should provide the stuff of 
specific challenge to ingenuity and inventiveness on the 
part of disabled individuals and the agencies and institu- 
tions legislatively charged with broadening their educational 
and occupational horizons. (New York, State University of, * 
1977, p. 2) 

Expanded discussions of the reports are foiind later in this chapter. 

A project concerned with programs and services available to .handi- 
capped student^s enrolled in Illinois community colleges had obtained an- 
swers to questions rielating to student needs: 

•the number of handicapped students who are being served in 
community college vocational programs. 



^•the programs and services now available to these students 
•what programs and services are successful 
♦what future activities are being considered. (Fabac, 1978, 

p. 1) 

The project is still in progress, but an early indication of needs which 

were identified included architectural barriers, public transportation, 

coordination arid communication within institutions and with outside agen- 

cies; guidance services, and career planning and job placement. 

One practical method of research which xan be used to identify the 

needs of the handicapped student is the case study method. The German 

Philosopher, Wilhelm Di^they ^10) (cited in Stake, 1978), claimed - . 

human studies (case studies) were the best methods for acquainting man 

with himself. - ' ■ 

Only from his actions, his fixed utterances, his effects 
upon others, can man learn about himself; thus he learns 
to know 'himself only by the round-about way of under- 
standing. What we once were, how we developed and be- 
came what we are,, we learn from the way .in which we 
acted, the plans which we once adopted, the way in which . 
we made ourselves felt in our vocation, from* old dead 
letters, from judgments on which were spoken lortg ago 
... we understand ourselves and other^s only when we 
transfer our own- living experience into every kind of 
expression of our own and other people's lives, (p. 5) 

' Unique features of the case study are the many complex isolated 
variables which do not allow the researcher to narrow the problem or 
theory. * The variables do, however, provide experience and understanding. 
The find#igs of a particular case study can be a basis for a "natural- 
istic generalization" of other similar cases (Stake, 1978, pp. 6-7). 
None of the reports received from state educational agencies, however, 
had employed this method of needs assessment. 
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The barrV'ie/' identification approach to needs assessment and pro- 
blem solving is an effort to identify the handicap , whether it is in the 
broad areas of society, the helping system, the disabled persons, their , 
families, or their advocates (Phillips, et al., 1977), Identifying bar- 
riers can change the focus on the problem of handicaps. Previously bar- 
riers. were thought to result from the "sick*' person's handicap, so re- 
habilitation , treatment or healing was directed toward the individual. 
But; in this approach, barriers result from both the disabled ihdividual 
and the physical and social environment. From thi$ perspective tlie 
ChiCag?) Planning Council in 1976 (cited in Shwor'tes, 1977) defined 
"handicap" in the following way: "A handicapped person is one who has 
a physical, mental or emotional impairment or disability which together 
with the existing physical enviornment and prevailing social conditions 
substantially limits that person's major life activities" (p. 12). 
Rehabilitation, treatment4|and healing should t/ierefore be directed to- 
ward the environment as well as the disabled person. This approach is 
well stated by Thomas ^hworles (1977): "One implication of this 
new definition to program processes at the post-secondary educational ^ 
level is obvious: if a major source of handicapness [handicaps] is the 
environment, then it is the environment as much as it is the person 
which needs healing" (p. 12). 

Identifying barriers cam be a basis for assessing the needs of han- ^ 
dicapped students and for designing and implementing\ocational techni- ' 
cal programs for them in conmuntiy colleges in Tfexas. Recommendations 
for removing barriers can become solutions to the problems which face 
disabled students in their. educational pursuits. 



Related Legislation 

Public Law 94-142 (^.L. 94-142, 1975) mandates a free, appropriate: 

education for all -iiandicapDed children and youth (ages 3 to 18 years not 

later than September 1 , 1978, and ages 3 to'21 not later than September 

1, 1980) in the least restrictive environment. This law aoplies to a 

community college if ^t^e college serves as an area vocational program 

\ , . • • . ' . 

for a high school, or if the Vocational Adjustment Coordinator or the 

Texas Rehabilitation Commission counselor has placed a disabled secon- 
dary student' in a vocational technical pr^pgram (Grusy, 1978). Commun^ity 
colleges in Texas are usually sup^rted by a local tax base,*federa1 
funds and funds received from tuition. Because community colleges may 
not be considered "public" institutions if ,they charge tuition, there 
is some controversy regarding the application of P.L. 94-142 to post- 
secondary disabled students who are' under the aqe of 21. The critical 
issue here is the individualized education plan (I.E. P.) required for 
handicapped students by P.L, 94-142. ' The educational background of the 
vocational instructor has not included preparation for teaching the han- 
<licapped or for planning for their^sji^truction. 'However, it was ob- 
served at the time of a site visit to Suburban Hennepin County Area Vo- 
cational-TechnicaV Centers (1978) that the I.E. P. was used quite suc- 
cessfully by the Special Services staff as inservice training for 
vocational instructors and other staff members. 

Similar legislation. Public Law\94-482 (P.L. 94-482, 1976) Title 
II of the Education Amendments of 1976, emphasizes involving the special 
student in the regular education process, a process known as "main- 
streaming" ^ and indicates that vocational train*ing should be made 



djBCessible to handicapped persons of all ages in all communities. The 
intent of the act is. to provide high quality training which is^ realistic 
for gainful employment and suited to the person's needs, interests and 
ability. ' ' . i . 

The major federal commitment to the handicapped at the post-secon- 
dary level is found in Public Law 93-112 (P.L. 93-112, 19t73}. The Re- 
habilitation Act of T973, Section 504. The Act applies to programs and 
activities receiving federal funds, and because all vocational technical 
prograilis in the community colleges re|ferenced jn Figure. 1 receive federal 
fund|, all are stibject to this legislation;, . ifie section in its errtirety 
is as follows: 

Section 504. No otherwise qualified handicapped individual 
in the United States ars defined in section 7(6), shall, 
solely by reason of his handicap, be excluded from thfe par- 
ticipation in, be denied the benefits of, or be subjiected 
to discriminaMon under any .program, or activity receiving 
Federal financial assistance. 

Although the law is brief and to the point, interpretation is both diffi- 
cult and unique because it deals with individuals who are unique. Since 
disabilities vary broadly, each requires a different interpretation. 
Section 504 is viewed as a civil rights bill for the handicapped. 

The Rehabilitation Act (Section 504) represents a major 
commitment to the handicapped in the form of a civil rights 
law. The law is designed to help protect the rights ''of 
handicapped persons and to^end discrimination on the basis 
of 9 handicap. The Act applies to al 1 programs and activi- 
ties receiving federal funds, not just to the individual 
programs financed with federal money. In addition, all 
federal funds are jeopardized by non-compliance, not just 
those being received for the handicapped. The regulations 
extend to employment practices, program accessibility, 
pre-school, elementary and secondary education, post-sec- 
ondary education, and health, welfare and social services. 
(Illinois Department of Adult, Vocational and Technical 
Education, 1977, p. 4) 
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The legal implications are that' if. the law is interpreted as a Civil 
Rights Act, it, will allow an individual to go into court on a private 
cause of act;ion. OtTierwis^, the only other recourse the person would^ 
have would be to 'go through the administrative process, obtaining judi- 
cial review only after the administrative processes were exhausted 
(O'Donnell-, J977).' . 

Some pro>?isions of the regulations of Section 504. of the Rehabili- 
tation Act of 1973 (Federal Register, Vol. .42, No. 86, May 4,J977) 
apply to post-secondary institutions v/ho receive or benefit from^federaK 
financial assistance. Regulations which became e'ffjective June 3, 1977 
required that colleges and universities make their programs accessible 
(except for structural modifications) to the handicapped by August 2., 
1977, make known their commitments to nondiscrimination of the handi- 
capped by September 1, 1977, complete facility planning for program ac- 
cessibility by December 3, 1977, and complete a self-evaluation of a 
program of non-discrimination .by June 3, 1978, Additional requirements 
were record keeping of the institution's self evaluation, and assuring 
the Office of Civil Rights of the institution's compliance with require- 
ments (due date to be established). Structural modifications and re- 
moval of architectural barriers were to be completed by June 3, 1980 
(Biehl , 1978). / . . 

Review of Related Research and Project Reports 

A letter of inquiry (Appendix A) was mailed to the Superintendent 
of Schools in each state and territory of the United States, requesting 
research studies which would enable the handicapped student to succeed 



in community college vocational education programs. Information received 
from twenty-seven states and Guam' is summarized in Table I. Eleven \ 
research reports were received as a result of the request. Two reports 
from Kentucky and Florida focused on secondary rather than post-secondary 
vocational -education > although the results from the studies could be used 
in planning post-secondary vocational programs for handicappedstudents. 
A research 'report from Arizona on programs providing work experience for 
handicapped and disadvantaged will be available September 30, 1978. — , 
Nineteen states reported that no research had been conducted in* post -sec- 
ondary vocational education for the handicapped. Eleven project reports 
were received of which six concerned service to the handicapped. Some 
reports were as recent as 1977 or 1978, whicfTTndicated that research 
^nd projects were responding to legislative demands for educational pro- 
grams for handicapped students. 



State education agencies submitted reports on needs assessment, 
planning, evaluation, services, employment placement, materials develop- 
ment for staff, reports related to specific disabil ities , barrier iden- 
tification, and guidelines for programs for the handicapped. 

Needs Assessmen t Reports 

A needs assessment survey (Bayne, Turner and Jackson, 1977) of the 
fourteen vocational regions in Kentucky consisted of interviews with 
junior senior high students from 2Q% of the schools in each region 
to determine the number of people tn Kentucky, secondary level ^nd above, 
who met the criteria for dl^dvantaged and handicapped. This also >den- 
tified vocational education programs currently available that addressed 
handicapped and disadvantaged students and identified the portion of the 
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TABLE r 



^(/sTUDI 



RESPONSES TO' INQUIRIES TO STATES AND TERRITORIES REGARDING RESEARCfi STUDIES 
^COfjDUCTED IN VOCATIONAL EDUCATION FOR THt HANOI CAPPLD_ IN COMMUNITY COLLEGES 



State 


'R^pondent 


Information Submitted 


Alabama 


William H. Osborn, Director 
Division of Postsecondary 
and Continuing Education > 
Department of Educ/ation 
Montgoinery, Alabama 


I- 

No research. No related activities or projects except 
at the secondary level. ' 

* 

< 


nr liLUlId 


uUjLIii riar iiiu ^ 

Education Program Specialist 
Vocational Education/Special ' 
Education Liason 
Arizona Dept. of Education 
Phoenix, Arizona 


Dacaav^rh r'orNr\»»t ai/ai1aKlQ Car\fafnhQ»» "Jfl 1Q78 ft cftiHv/ 

t\c56flrcn repori avaiiaDic jepLcinocr ju, ly/a. m SLUay 
of\^a. program instituted through CETA-YEDPA, vocational 
Education, and Conmunlty Colleges to provide programs 
for work experience for handicapped and disadvantaged 
youth, both in-school and oot-of-school . ' 



Arkansas 



California 



Raymond F. Faucette, -Super- 
visor, Special Needs Program 
State of Arkansas 
Department of Education , 
Division olF Vocational Tech- 
nical and Adult Education 
Little Rock, Arkansas 

Patricia K. Morris 
Administrative Assistant 
Community College Occupational 
Programs Evaluation System 
12345 El Monte Road . ' 
Los Altos Hills, California 



No research. 



Research nftport. COPES Service Center. Guide: 
Community College Occupational Programs Evaluation 
System, 1978-1977 . • A program designed to assist any 
California /community college in objective self apprai- 
sal of its occupational education programs. Can be 
used as a planning or appraisal. instrument and included 
programs and services for handicapped students. 
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Table I - Continued 



State 


Respondents 


Information Submitted 


California 

• 


• 

Barbara ^Reid, Dean 
Special Education 
DeAnra Col lege Special 
Education Programs 
Cupertino, California 


Project report. Reid, Barbara A., "DeAnza College, 
Special Education Programs", March 1978. Program pro- ' 
vided learning experiences to' handicapped students, 
ages 16 to 100 years, based on individual and special- 
ized needs. Assisted, each student in the attainment 
of high learning potential. -Included an adaptive ger- 
iatric education program. 




Jim Browning, Specialist ' 
, Programs for Exceptional 
Adults 

Los Angeles City Unified 

School District 

Los Angeles, California ^ 

•J 


Project report. .Browning, Jim, "Division of career 
and continuing education in peace capabilities for 
serving the adult handicapped", January 1978. . A re- 
port of programs at Regional Occupational Centers 
which serve 957 students with special needs. Included 
conmunity adult schools which also served shut-ins, 
government and industry programs, pilot project for 
the deaf, adult basic education centers, skill centers 
and activity centers, and advisement services. 


• 

1 

1 

f 

I 


Louk van der Stap 
Resource Center for the 
' Handicapped 
,4033 Ruff in Road 
San Diego, California 


Project report. Resource Center for the Handicapped. 
. "San Diego community college district: comprehensive 
plan programs and services for disabled", May 1, 1977. 
Comprehensive Services Plan for 1977-78. Report of 
supportive services and resource center for the handi- 
capped. Services provided ,to Miramar Conmunity Col- 
lege, Evening College, Adult College, Educational Cul- 
tural Complex, City Couuiumty College and Mesa Commun- 
ity College. 




Lynn Witt i 
Administrative Assistant ' 
Disabled, Students Placement ' 
Program ! 
University of California, 
■ Berkeley ' 
Berkeley, California 


Project report. Roberts, Janet and Bruce Brown, 
"Second Interim Report, Physically Disabled Students 
Placement Project, An Innovative Services Demonstra- . 
tion Project for Severely Disabled Persons", October 
1976. Findings: greatest barriers to successful em- 
ployment of handicapped persons with disabilities are 
attitudinal, on the'part of society and employers. 


o 
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Table I - Continued 



State- 


Respondents 


' Infonnat.ion Submitted 


California , 

* 


' Lynn Witt 

Administrative Assistant 
Disabled Students Placement " , 

University of California, 
Berkeley * 
Berkeley, California 


Project report. Regional Affirmative Action Clearing 
House. A Guide: Affirmative Action Programming for 
r Employment of Persons with Disabilities , September 
1976 


0 


William Morris 
Evaluation Specialist 
Chancellor's Office 
California Community Colleges 
Sacramento, California 

4 


• 

Project report. Gold, Ben K. , Director of Research, 
Student Accountability Model (SAM): Operations Man- 
ual ' . February 1977. A system of procedures .developed 
for the potpose of improving ",fbl low-up" information 
about community college occupational students f^fter 
they leave college. Did not include specific infor- 
mation on handicapped individuals, but could be incor- 
porated into the model. 

Project report. Smith, "ftonald E.; Editor, Operational 
^ Guideline: Programs for the Handicapped , Fall 1977. 



Written for local college district personnel to assist 
I them in complying with regulations relative to the^ edu- 
I cation of tie handicapped, to provide a uniform approach 
j to the administration of programs and services for stu- 
dents with handicaps at the California Community Colleges, 
to provide assistance to administrators and to provide 
■ reference guide for daily use. 

Projedt report. Spencer, Sylvia S., Disabled Students 
Enrolled in California Community Colleges. 1974-75: 
Resource Study . June 1977 . A study of the handicapped 
student on the community tollege campus. ^ 
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State 


Respondent 


Information' Submitted 


Del aware 


« 

Adam W. Fisher 
'state Supervisor of Voca- 
' tional Education for Excep- 
tional Chi-ldren 
Dept. of Public Instruction 
Dover, Delaware 


No basic or applied research^ studies. Inservice for 
teachers of non-handicapped and handicapped students 
regarding the removal of human and architectural bar- 
riers, teaching methods, programs, materials and needs 
of handicapped students. 


Florida 


Ralph Turlington, Commissioner 
State pf Florida 
Department of Education 
Talahassee, Florida 


Information only. A conmunity college directory from 
the State of Florida, and general information regarding 
programs in Miami-Date Community College, Daytona Beach 
Conmunity -Col lege, and St. Petersburg Junior College. 


* 


Ralph Slaughter 

Division of Conmunity Colleges 
Department of Education 
State of Florida 
Tallahassee, Florida 


Research report. Schwartz, Stuart E., Final Report: 
Research and Development of Instructional Booklets for 
Vocational Education for Mainstre'aminq the Handicapped. 
Another Step Forward, March 1978. Information for 
secondary vocational teachers about the diverse char- 
acteristics and special needs they encountered with 
handicapped learners in their classes. 

# 


) 


Frederick Atherton 
Educational Consultant 
Florida Dept. of Education 
Division of Conmunity Colleges 
Tallahassee, Florida 


Research report. Florida State Advisory Council on 
vocational and Technical Education. Accesstbility of 
Buildings and Facilities to the Physically Disabled, 
. October 1977. ' 


Illinois ' 


Rita Kalfas 

Educational Specialist 

Handicapped and Disadvantaged 
* Illinois Office of Education 

Department of Adult, Voca- 
. tional and Technical Educatior 

Chicago, Illinois 


Research report.' Illinois Department of Adult, Voca- 
tional, and Technical Education. The Illinois Network 
of Exemplary Occupational Education Programs for Han- 
dicapped and Disadvantaged Students, 1977. 

Project report. Tetzlaff, Mary, S.O.S,, Success 
Oriented Service. A project funded to serve disadvan- 
taged and handicapped students in vocational and tech- 
nical education at Triton. Project consisted of three 
•phases; planning, implementation and dissemination, 1|76 

■< , • 
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' state 


Respondents 

) 


Information Submitted 


Illinois 


Rita ICalfas, Educational 
Specialist 

Handicapped and Disadvantaged 
Illinois Office of Education 
Oepartinent of Adult, Voca- 
tional.and Technical Education 
Chicago, Illinois 


Research report'. Fabac, John N., "An Interim Report 
on the Programs ^d Services Available to Handicapped 
Students Enrolled/in Illinois Conmunitv Colleapq" 
February 24, 1978. 

■ o ■ 

1 


Iowa 


Dorothy I. Brown. Consultant 
Support Services Section 
State of Iowa 

Dept. of Public Instruction 
. Des Moines, Iowa 


4 

No research. 

' 4 

J 

% 


Kansas 

* 


Merle R. Bolton 
Conwissioner of Education 
Kansas State Department of 
Education 
Topeka, Kansas 


\ 

No research. 


Kentucky 

0 

Louisiana 


Bdreau of Vocational Edu- 
cation 

Kentucky Dept. ef Education 
Frankfort, Kentucky 


Research report. Bavne, G. Keith. Kenne G. Turner and 
Rebecca D. Jackson, Final Reporl: An Assessment of 
Vocational Education Needs of the Disadvantaged and 
Handicapped in Kentucky . Secondary vocational edu- . 
cation, 1977. / 


Florent Hardy, Jr., Super- 
visor, Research Coordinating 
Unit 

Louisiana Dept. of Education 
Baton.Rouge, Louisiana 

m 


No reseaHh. 

z 
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Stite 



Maryland 



Massachusetts 



Michigan 



Respondent 



Judy Harklns, Coordinator 
Statewide Plean for the Deliv- 
ery .of Occupational Programs 
and Services to Handicapped 
Students 

Maryland State Board for 
Comnunity Colleges 
Afinapoi^^Marylafid 

Daniel B. Dunham ^- 
Assistant State Superintendent 
Vocational /Technical Education 
Maryland State Department of 
Education 

Annapolis, Maryland 



■y i Information Submitted 



Anthony V. Cipriano, 'Director 
Bureau of Post-Secondary Edu- 
cation , V 
Occupational/Technical !du- 
cation 

Conwonwealth of Massachusetts 
Department'of Education • ' 
'Boston, Massachusetts 

t. 

Laurence A. Barber,- Specialist 
Disadvantaged and Handicapped 
Programs 

Michigan Dept. of Education 
Lansing, Michigan 48909 



Projectjeport. Harkins, Judy, Coordinator, "State- 
wide PpiS for Occupational Programs and Services for 
Handicapped Students in Maryland Community Colleges", 
May 23, 1978. A statewide plan to assist communitiy 
.colleges with conpliance with Section 504 (not to 
monitor compliancy, and to assist community colleges 
in becoming more responsive to the needs of handi- 
capped students. 

Research report. Kitt, Wendy, Lois Schuster and 
Nancy Rapp, "Epilepsy, A Second Look", June 1977. 
A study which was directed toward the needs of people 
with epilepsy in the Community College of Baltimore. 

Research report. Harkins, Judy, Project Coordinator, 
Final Report of the Statewide Feasibility Study of 
Post-Secondary Education for Deaf People in Maryland , 
March 15, 1978. 

No research. Emphasis was pla'ced on mainstream- 
ing the handicapped, and providing increased service 
to the handicapped, disadvantaged, and bilingual 
population. 



Project report. Michigan, Department of Education, Voca-' 
•tional Technical educatiorr service. Inter-agency model 
' for vQcational education for handicapped persons , Post 
Secondary Model , 1977. Comnunity college programs were 
funded as pilot models in three community collegers to 
essentially serve the severely disabled. • ' 
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Infomiatlon Submitted 



Missouri 



Ne»i.Hafnpshir£ 



lilew York 



• Miles F. Beachboard, Director 
Programs for the Disadvantaged 
and Handicapp^ > - 
State of M1ssouri,^,epartiiient' 
of Elementary and Secondary 
Education . 

Jefferson City, Missouri 

Charles H. Green* Chief 
Division of Post-Secondary 
Education 

Departnient of Education • 
■State of New Hampshire 
Concord, New Hampshire 

Mike Van Ryn, Chief 
Grants Administration Unit 
State Education Department 
Al-bany, New York ^ 



No current research. Two funded projects, one which 
served the handicapped assisting- in mainstreaming stu- 
dents, and another which served the deaf and more 
severely handicapped in community colleges. 



No research.' 



Res ear^ report, tj^ork, State University of. A 
Guidance Manual for the Physically Disabled Two Year 
College Applicant^ 1976. A survey of coimunity col^ 
leges in New Ygpf: regarding architectural accessibiiity, 
counseling arjir support services and vocational degrees 
offered in^mminitj^^ffllleges. 

Research report. New York, State University of. Voca- 
' tional Education: A manual of program accessibility 
for the appl>1cant , 1977. 

Project report. Schneps, Jack and France^ Sla!er, 
Responding to the Needs of the Hand i capped :°'!Two Year- 
Col lege Strategies Workshop/Conference . September 1974. 
A workshop to explore the methodologies employed to 
sensitize personnel and develop strategies to serve the 
disabled student. 
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North Dakota 



Oklahora 



Oregcr 



Rhode Is'and 



Tennessee 



.Venrtof^t 



W. C. Boekes, Special Needs 
Supervisor 

State Board for Vocational 
Education 

Bismarck, North Dakota 

Clyde C. Matthews 

State Supervisor, Special 

Programs 

Oklahoma State Dept. of Voca- 
tional and Technical Education 
Stillwater, Oklahoma 

Carrol M. deBroekert, Director 
Coimiunity College Instruc- 
tional -Services 
State of Oregon 
Department of Education 
Salem, Oregon 

Thomas C. Schmidt 
Comniss loner of Educatl^ 
Rhode Island State Depart-' 
ment of Education 
Providence, Rhode Island 

Dee Wilder, Director 
Research Coordinating Unit 
Tennessee State Dept. of - 
Education 

Nashville, Tennessee 

Nancy Wylie, Acting Presi- 
dent 

Corinnunity College of Vermont 
Montpelier, Vermont, 



Information Sutxnitted 



No research. 



No research, 



iK research. 



No research. 



No research. 



No research. 
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State 


Respondent 


Information Submitted 


Virginia 


Ed Morse, .Goordinator 

■ Student Services 
Virqinia CdnmunitvColleae 

■ System 
Richmond, Virginia 


•No research. 


West 'Virginia 


John, C. Wright, Vice Chancellor 
West Virginia Board of Regents 
Charleston, West Virginia 


No research. \ , _ 

9 


Wisconsin 


Lloyd W. Tindall " ' * 

Project Director 

Wisconsin Vocational Studies 


Research report.* Kumar, Vasant, Handicapped Persons 
in Wisconsin's Vocational, Technical and Adult Educa- 
tion Districts - Assessment of Educational Techniques 




Center 

' Univers-ity of Wisconsin 
Madison. Wisconsin 


and Identification of Barriers, July 1977. 


Wyoming 


Abel S. Benavides, Consultant 
Occupational Special Needs 
Programs 

Wyoming Dept. of Education 
Cheyenne, Wyoming 


No research. Individual community colleaes conducted 
self evaluations of facilities, course offerings 

and other related information' to be in compliance with 
federal and state mandates. 


Guam 


Victoria Harper,^ Assoc. Supt. 
Special Education- Division 
Department of Education 
Agana, Guam 


No research. 


t. 


0 

* 
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target populations that could benefit from vocational education. In ad- 
dition to data obtained from students , information on programs and ser- 
vices available in Kentucky was obtained from Vocational Regional Direc- 
tors, the Bureau of Vocational Rehabilitation Services and the Special 
Vocational Education Unit in the Bureau of Vocational Education. Data ■ 
indicated that 15.4% of the students surveyed met the criteria for the 
hayfidicapped as defined by the 1970 Federal Regi ster. 

Of approximately 37,160 handicapped students in Kentucky secondary 
schools, 35.3% were enrolled in vo'tational programming Another esti- 
mdted^l4,580 secondary handicapped students were not in school, and 
1,113 handi (gapped students were in post-secondary and 'adult programs, 
as of fiscal year 1975. 

The following conclusions in the Kentucky report are pertinent to 
th(^ current study of barriers' - . - 

1. The instrument designed for data gathering would be ineffective 
for an adult needs assessment. 

2. The data indicated a discrepancy between available programs 
and students' aspirations, sinfce 14,419 handicapped students 
felt that vocational training was unavailable to them. 

3. Support service were designed to meet the needs of programs . 
rather than the handicapped students in those programs. 

4. Many handicapped students are in programs which appeared to 
have Tittle appeal to students. 

5. Many- students appeared to^ have^ occupational and educational * 
aspirations which were inconsistent with manpower needs in 
their geographical area. 



Sylvia Spencer (June, 1977) gathered raw census data to develop a 
cursory description of the physically disabled population in the Cali- 
fornia Community Colleges, ifie main objectives of the study were to 

m 

inform legislators about the status of disabled students' financial 
needs and to inform anyone c6hce.rned with services to the disabled stu- 
dent, such as the enabler counselors. 

According to Spencer.,, the percentage of disabled Californians who 
become disabled after the age of 18 is. 79%, with the great^t number of 
respondents (31.1%) in the 21-26 age group and the second grAtest ) 
(28.5%) in the 36-55 age group. The "stop-out" rate of 17.8% of dis- 
abled students compared favorably with the ''^top-out*' rate of all stu- 
dents on community college campuses, with the major causes for interrup 
tion^ of studies being medical care and financial ^problems with a strong 
correlation between the two.' Although five major sources of financial 
assistance were identif ied--Supplemental Security Income, Social Secur- 
ity Disability Insurance, Veterans' Administration Services, Department 
of Rehabilitation and Workmen's Compensation-- these services were iden- 
tified as inadequate to meet the student's daily medical and financial 
needs, and many students lived below the poverty level. 

One section of the study reported students responses on social oro 
blems found in their daily lives on and off campuses. Such responses 
were quite similar to barrier identification undertaken by the current 
study. Some of the comments included: 

The teachers should take a short course on handicapped student 
problems and be aware of the help they as teachers can give to - 
make our efforts of learning easier. 



36 



Instructors are reluctant to give individual attention to han- 
dicapped individuals. . ' ( 

Creative counseling, logical explanations and support for emo- 
tional problems. 

More social activities on campus. We heed to make more 
friends. 

More and better job counseling. Counselors who know their < 
limits and can advise us as to the jobs'^we can train and 
study for that won't be phased out by the time we graduate. 
More help in finding jobs. More cooperation between the 
services, community and college, to meet the needs of the 
handicapped student,^ 

A directory of services available, also a listing of re- 
sources we can call upon. More publicity regarding finan- 
cial programs and how to apply for them. 

We need'^a place on the campus where we could go and rest b€ — ' 
tween classes or when tired. A place for handicapped stu- 
dents only where we could take off our braces or get out of 
the wheelchairs and lay down for awhile. 

We need a place, a quiet place to study. Perhaps a^om 
with special equipment for our use, i.e., opticon , braille 
typewriters, tgtpe recorders and perhaps a reader Or -person 
available to'assist us when needed. I Spencer ,vi 977^ 
pp. 38-41) 



Early resultSifrom a survey of programs and services available to 
handicapp^ students at Illinois community colleges (Fabac, 1978) in- 
dicated that about ^1.6% of the students in vocational programs applied 
for reimbursement of funds, although officials indicated that a far 
greater number of handicapped persons were receiving services' than 
this percentage indicated. Twenty-nine of the fifty-one community col- 
leges in the state responded to surveys mailed to Deans of students ser 
vices. Areas of inquiry included planning for coordinated specialized 
pro'jrdiHS and services, [Policies and procedures related lo the delivtM;y 



of specialized services for handicapped students, definitions of ^'handi- 

c^pped' as used by community colleges, services for^ meeting the needs 

of handicapped students, staff development strategies, organization to 

« 

improve services and programs to handicapped students, and a summary of 
needs that rftust be met in order to adequately ^serve handicapped students. 
Some of these n^ds :includefi the removal of architectural barriers, im- 
^proved transporlTati.dn, coordination and communication within institutions 
and with outside agencies, provision of guidance services , .career plan- 
ning and job placement. Other needs werp special courses for mentally 
retarded students, and staff development. 

Fabac stated that the report was an incomplete and sketchy interim 
report of a continuing investigation. Essentially the investigation was 
designed as a needs assessment study to: / ^ 

1. Obtain information regarding the number of handicapped students 
who were being served in community college vocational programs. 

2. Determine^ the programs and services now available to those stu- 
dents. 

3. Identify the programs and services which were meeting with 
" ^ success. 

4: Determine what fature activities should be considered. 
Plan ning Reports 

Two reports of meetings designed^to devise strategies for meeting 
the (J^^s of the handicapped community college occupational students 
were received. The report from Mew York, R esponding to t he Need of the 
Handicapped: Two-Year Co llege Strate gies Workshop (Schneps and Slater. 
1974) included information from academic deans, student personnel 
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workers, potential employers, and handicapped students. These repre- 
sentatives met to discuss the needs of handicapped stu,dents at the post- 
secondary level. 

The. objectives were to Improve: ^ ' . 

1. the delivery of decision-making irhformation to the handi- 
capped occupational student, 

2. the value of program and career planning, 

3. the community college response to needs of the handicapped 
occupational students, 

4. the epiployment potential relative to the handicapped student's 
''skill training, (p. 2) 

Participants in the workshop discussed the incomitf^atudent , dn-campus 
support, and the graudating student, and gained ah trrcreased awareness 
of the complex issues facing those who respond to the needs of the han- 
dicapped. Participants also made commitments to pr^aV^ disabled stu- 
dents for employment and encourage emplpypr!^ ;to hi re the disabled. 

A statewide -meeting in Maryland '■h^^on. May, (Harkins, 
1978) focused on assisting the community^ c^lj^ 
Students in compliance with Section 504"pf^'trre Reliabil.t^ Act of 
1973. The meeting produced suggestions* and cortperits^^ 
of twenty-two persons representing state agehti'es and \edXic^^^^ 
stitutions, and a plan to offer maximum accessibitity^^ndf services tQ 
han'Sicapped students in the most efficient maT^ner-P^DS^ible.,' The com- 
mittee discussed interagency planning, fundi ng/i:\and ttie js^^ 
tral ization/reqionalization of services versus decefvtr^l tzation; Input 
Irom the conmiittoo Wfjs used to draft a plan fpr coWpl.TaiiiGe/wtth' 5^^^ 
504. I-ndividual surveys of the colleges were aVsb'ajed -to collect 



information. The committee discussed self-evaluation reports which must 
be completed oh » planning for program accessibility and services to han-' 
dicapped students by June 2, 1978. 

Reports of Evaluatio n of P rogram? 

Community College Occupational Prpgrams. Evaluation Systems (COPES 
service center, 1977) was established by the Community College Chan- i 
cellor^s Office in to improve the quality and availability of oc- 
cupational education in community colleges in California. The program 
helped personnel objectively appraise their occupational education pro- 
grams Identifying problems of the handicapped student through this 
system was similar to the barrier identification study conducted in the 
VTAErdisWic Wisconsin (Kumar, 1977) Each participating college 
determjqed whith-:^! following to employ: 

'Appraasal bfSifSI;^^ occupational education systems 

• InT^pifi::;;a^^ or more of four specialized 

V':- sub^s^tff§;^?1^A.1^<^^ ■ 

--coniiMen;;!^ education programs and ser- 

■ vices-:r^^**|-|^^#'^ 



--cooperative work experience education programs and 
services for disadvantaged students 

--occupational education programs and services for 
disadvantaged students 

--occupational education programs and services for 
handicapped students 

/• 

•Appraisal of other portions of the college's occupational 
education system, such as one or more cluster of programs, 
a single program, or a process. (COPES, 1977. p. 2) 



^TJh» form for evaluating occupattonal programs for the handicapped 
included sections to be completed by the college president or his or \^ 
her designee (typically the enabler for the handicapped^or the occupa-' 
tional education administrator), the professional personnel, the stu- 
dents, the community, and a site visit team. Evaluations of occupa- 
tional education programs for the handicapped in twenty-four community 
colleges reported in the 1975-76 summary of COPES activities indicated . 
that the five items rated highest by the validation teams were: 

^'■^r^y Qualifications of enablers/cpordinators and directors in 

charge of admijiistering occupational programs and services * 
for the handicapped 

Enabler programs established to provide services to handi- 
capped students 

Use of handicapped students' input in planning programs 
and services for the handicapped (rated equally with 
the next Item) 

Special education qualifications of instructional staff 
working with the handicapped 

Provision for effective coordination and direction for 
programs, services, and occupational education efforts 
for the handicapped [ 

The five items rated lowest were: 

Enrollment of handicapped students in vocational work 
experience programs , 

Use of job success and failure information of handi- 
capped student graduates in program .inprovemenf (rated 
equally in the next item) 

Job placement of handicapped students in relation to 
completions 

*. 

Systematic and periodic review and follow-up of handi- 
capped occupational students 



Of 
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Systematic collection and use of information on employ- 
ment opportunities and community needs for occupational* 
programs including any special conditions applicable to ^ 
handicapped students. (Summary of 1975-76 COPES Activi- 
ties, p^3) t 

0 

Beneficial results of the self-study included improved counseling and 
guidance, increased professionalism, improved follow-up and improved 
services for handicapped students. 

! 

The Student Accountability Model , (SAM) (Gold, 1977) in California 

» 

served over 90% of the community colleges in that state, providing fol- 
low-up information on students after they left college. Resulting infor^ 
mation has beeii used for planning and evaluating programs. Demographic 
information including the student's handicapping condition if any, was 
obtained before the student left the program and was recorded in a 
master file. Items for the follow-up questionnaire were suggested by 

ar 

the twelve consortium members of California's community colleges. Items 
were rated on aa importance scale of 0- to 100, Three essential ques- 
tiqns were: 

1, What is your present employment status? 

Working, full-time (30 hours per week or more) 



Working, part-time (less than 30 hours per week) 

Not working, looking for a job 

Not working, not looking for a job 
Mil itary Service 



2. Whijch single statement best describes your present job? 

' ^ In the occupation for which I prepared while in college 

In an occupation related to my college training , 



_In a field not related to my college training 
Apprenticeship program (specify) 
_Not employed 



3» Are you attending college? 

^No College . 

_Yes ' Major 

Units carried 

A total of 20 questions were rated as highly desirable, desirable, and ' 

optional questions. Consortium members suggested that the questions 

rated as highly desirable (three additional questions) be included ,in 

the questionnaire. The manual includes detailed steps for implementing 

the model, and' collecting and evaluating data received. 



Reports of Programs Providing Services 

Five reports of services were provided by pilot projects, special 

i 

programs, or cdmprehensi ve programs for handicapped community college 
students. Although the service project reports are not research re- 
ports, many of the projects have been implemented as a result of re- 
search. ' 

Michigan Inter-agency Model . The "Michigan Inter-agency Model and 
Delivery System of Vocational Education Services for the Handicapped", 
a report of inter-agency cooperation was based on the following plan: 

An inter-agency supervisory committeewha jointly 
i'dentify needs i establish priorities, explore alter-^ 
natives, and minimize overlap and duplication of 
services to the handicapped within a traditional 
vocational education model as opposed to the charac- , 
teristic OJT concept. \ 

A corttinuous review and updating of specific Jgoals 
and objectives of each agency's legal and philoso- 
phical commitments to ensure effective and Produc- 
tive delivery of services to the handicapped. 

Continuous sharing of ideas, problems, and conflicts 
from the local level between field staff and admini- 
strative staff of the inter-agency cooperation 
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"committee to allow for new and. innovative programming 
and smooth delivery of services to youth at the local - 
level . (Michigan Department of Education, 1977, p. 1) 

The post-secondary pilot model has been recently designed to serve 
^severely disabled clients., and to enhance their prospects* for ^ng-term 
employment. The client flow from evaluation through any of the other 
program components is depicted in Figure 2. The occupational education 
program is divided into eight modules, each providing special and in- 
structional services for the clients. Social support services are pro- 
vided throughout the training programs 

S.O.S,^^jec t at Triton College . Tetzleff (1976) produced a hand- 
book for a project at Triton College in River Grove. Illinois. The pur- 
pose of ttie project was to provide a service model for disadvantaged and 
handicapped students funded by the Division of Adult Vocational and Tech- 
rvical Education. Services include identification .and referral by high 
school and college personnel to the S.O.S. staff, provision of "services, 
resources, and materials for students and faculty, such as campus re- 
sources, professional development resources, and classroom and student 
"materials available in a special section of the library. A handbook is 
made available for faculty and students as a part of the implementation 
phase of the project. 

• The S.O.S. project at Triton College is a part of the Illinois 
Network of Exemplary Occupational Education Programs for HantHfapped and 
Disadvantaged Students (Illinois Department of Adult, Vocational, and 
Technical Education, 1977), 'which includes nine sites throughout the 
•state of Illinois. Objectives and activities at the nine sites include: 
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FIGURE 2I MICHIGAN INTER-AGENCY MODEL AND 
DELIVERY SYSTEM OF VOCATIONAL EDUCATION • 
SERVICES FOR THE HANDICAPPED (Michigan 
Department 0/ Education, 'p. 2) 



^ l.A" Identification' of hancfHcijpped dnd'disadvantaged students 
^ .2. Jr Prescriptive programming . 

^ V" ■ > ^ • : * ^^ • • 

3. S^jppdrtive services ^o students m the mainstream 

• ■ ^ ■ • "SI* ' ^ - ■ • 

Staff deveTo|pent , ^ ' 

* • - ^ * y '*^ 

- . 5. •Curriculum development ,4nd revision 

;e. Program plapnipg and aocourixabil ity 

The project wis designed to assist community cojieges and local educa- , 

tors to rtJeet their particular ne^ds. * ' ; 

* 

Los Angeles Unified School District . Serving the Adult Handicapped; 
Hie Division of Career and Continuing Education- In-Place Capabilities, ia 
division of the Angeles City Unified School District (Browning, 1978), 
provided a variety. of services and. materials as described in brochures, 
memorandums, and letters."" These services were provi^led in regional occu- 
pational/ centers, commujaity adult schools, government and industry spon- 
- • 

sored programs, adult basic education centers, skiTl centers, and ac- 
tivity centers. Services include a pilot project for the deaf wri'ic>i pro- 
vides individual instructional ma:^^al s fai^ deaf students^ invQlved in 
vocational training, and an advic^e^'^ervice located in Cefjjifpal City Occu- 
pational Center to test visually hahdic^ipped students for the GED certi- 
ficate. ' , * . , 

DeAnz a College Spe cial Education Programs . Reid (1978) reported on 

-> ■ ^ . ' * 'W 

the '^DeAnza Coll&^e Special Education Pr^rams"'i,n DeAni^a, California, 
which can be described as- exemplary p'rograrT\;s for 'fieople with all handi- 
capping conditions and Studentr^whb "range in age from sixteen to one 
hundred years". One program, th-e Adaptive Geriatrit Education Program, 

gave the ag^d in the comsiuniify an'^'^pportunity to participiate in learning 

- ' • . . 



experiences which compensated for physical, emotional, and cognitive de- 
ficiencies due to age .and institutionalization. Other programs included , 
a corrective and rehabilitative Physical Education Program for the Physi- 
cally Limited, the Hope-DeAnza North Sunnyvale Program, an individualized 
rehabilitation program leading to prevocational and vocational training, 
an Educational Diagnostic CI inic for persons with learning disabilities, 
and a Physically Limited Program which encourages the physically limited 
to attend closes at DeAnza. ^ The over-all goal of the program as des- 
cribed by Reid was to provide learning experiences based on individual 
and special needs and to help each person -attain his or her learning po- 
tential . : 

San Diego Com munity College D i strict . The "San Diego Community 
College District: Comprehensive Plan Programs and Services for the Dis- 
abled*' (Resource Center for the Handicapped, 1977), was a plan developed 
to comply with recent legislation. An extensive needs assessment di- 
rected to .individual clients, agencies, and community college personnel 
was,, conducted. The needs assessment included a comprehensive planning 
conference, a coordination of plans with colleges in the San Diego Cbm- 
mupity College District, and reviews by the college presidents, district 
chancellor, and district advisory committee. Results of the. needs as- 
sessment and 'planning sessions,are -contjained in the report. The philo- 
sophy of the San Diego .Community College District for disabled students 
was that "Disabled students are special In the sense that all students 
are individual *and special-, and they deserve and shall have the same 
educational ^opportunities available to all students" (p. 401.8). * The 
report also Indieated thaf disabled students who receive services to 



enable them, whenever possible, to be integrated into the mainstream 
of education. , 

Reports of Projects Related^ to Employment s 

A project report on an innovative services demonstration for 
severely disabled ^persons' in California (Roberts and Brown/ 1976) served 
a t){/o fold purposQ as a service innovation project and a research pro- 
ject. The ".econd phase of the research project compared the job-seeking 
and placement patterns of the participants in the first phase with the 

participantSM'n the second phase. A student follow-up indicated a high 

■ 

rate of placement, and to analyze these results, a task analysis of the 
activities performed by project staff was developed. The greatest bar- 
riers to successful einployment were found to be the attitudes of em- 
ployers were much more wi 1 1 ing to hire th^ technically trained students 
than they were the students with backgrounds in social science or 
liberal' arts. 

A repdrt prepared by The Regional Affirmative Action, Clearijig- - 
house (1976) summarized contractor obligations under Section 503 of 
the Rehabilitation Act. of 1973 as a plan which could be used by the em- 
ployer for increasing staff awareness. •^The report also includes^an 
appendix which identifies agencies, organizations, publications, and 
standards which employers can use in recruiting, ^reaching, and aecommo- 
' dating persons with disabilities. Barriers which disabled employees en- 
' counter were discussed in one section of the report. Attitudinal b'ar- 
riers were discussed, such as the supposed higher insurance costs 
hiring disabled persons, job performance, accident rates, safety factors 



absenteeism, and turnover rates. Recommendations for reittoving these bar- 
riers were education and the integration of the affected population with 
the general public- 

Reports on Materials for Staff Development 

Research and development of instructional booklets for the purpose^ 
of mainstreaming the Handicapped in vocational education in Florida re- 
sulted in the publication of five booklets entitled Research and Develop - 

ment-of Inst ructional Booklets for Vocational Educati on for Mainstream- 

" ~~" — - - - ■ , - - — - — ■ — ■ — < — > — > I — • ■ ■ 

ing the Handicapped: Another Step Forward (Schwartz, 1978). The broad 
range of topics covered in this report is reflected in the titles of 
the booklets as follows: 

1. Mainstreaming Handicapped Students into the Regular 
Classroom 

-) , ■ 

2. Characteristics of Handicapped Students 

3. A System of Management 
'4. Evalu/^on and Placement 

5. Architectural Considerations for a Barrier Free 
Environment. 

The procedures for coordinating Ihd developing the booklejts, along with 
a dissemination plan to distribute materials throughout the state of 
Floriida are summarized in a report by Dr. .Stuart E. Schwartz (the prin- 
Gipal investigator) , lentitled, . . . Another Step Forward (1978). Al- 
though the target audience is the secondary vocational teacher, the 
booklets are applicable to post-secondary vocational education, and 
might be used for ia-service prcrgrams. 
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l^eports Related to Specific Disabilities • ' . 

A grant was^awarded to the State University of New York Coordin^M^ng 

Region No. "4 in July of 1975 to research opportunities for disabj^d^tu- 

dents on forty-eight two-year college campuses and to develop a pre-ad- 

mission guidatKe and counseling service for these students (New York, 
- ' • ■ * ^• 

State4iniversity of, 1976), The product of the study, A Guidance Manual 
for the Physically Disabled two Year College Applicant, provides exten- 
sive information regarcJing physical -accessibiil ity, available support 
servirfr«.t and vocational -degrees ^^Off-jered.- ; 

A snmilar, but more extensive manual, Vocationgt't ^'Educatron : A 
Manual of Program Acces.sibil ity for the Physically Disabled Two-Year 
College Applicant , (New York, State University of, 1977) was developed, 
listing fifty vocational degree programs. Each program was described 
by a narrative givin-g the general characteristics of curricula offered 
under the career title, and the names of the community colleges in New 
York which offered the coi3rses. Academic tasks along with the ki'nd of 
classroom setting, the physical and personality demands of the course's 
occupational training, and the workplace are all described in detail. 
Infortnation was obtained from a task analysis questionnaire mailed to 
every professor teaching a course required to complete a vocational 
technical degree program. The study benefited orthopedical ly handi- 
capped, visually handicapned, and hearing impaired students by providing 
them with a guidance manual to all vocational technical programs in com- 
munity colleges in New York. 

The Florida State Advisory Council on Vocational and Technical 



Education (1977) completed a study. Access i bi 1 i ty 6f ^ Put Tdj ng^ ar>d ; 

Facilities to. the Physically Disabled , to determine;^the agcesli.b^^^^ 

of the physically disabled individual to the vocatidna'T 

buildings and facilities. The report was completed. ^^ -a"^ ' , 

Council's effort to meet the responsibility requlred"l)y' T^^^^ 

Public Law 94-482, also known as. the VocationaT'EiJucat^^^^^^ 

1976, which requires that the state advisory cotihcfl '/V^^^^^^^ 

* , ■■ V ' . . ' * • J . ' ' ' I. 

education programs, services, and activities assisted under 

and publish and distribute the results thereof iFlorida^^^^ 

" • , , . ^ ■ ' ■ V'- ^ . ' ' ■ 

Council, p. i). ; , ^ 

■ ' " / • . . ■ , 

. The Final Report of the Statewide^ Feasilbitity ^tgdy.of Post-Secon- . 
dary ^du<:a.tiop' for Deaf People, in Maryland , (Hiark.in^, May 23, 1978), in- 
dicated that* deaf people ^ari^ ofteh under employed. median in- 
come $2,000 below that of .the general populatiori,. apd 
dary education could i;)etter prepare the deaf indiYiJdUaT fpr employment. 
Gal.laudet CQjIlege is avail,ab1e to some deaf situdents, but diff icul t^en- 
trance requirements ^explude 90% of d6af high sc+iOpl graduates. Ac- 
cording to the study 'support servic^ fGrp. deaf Students need not include 
expensive interpreter services for each students , but a support service 
system Vs needed and shduld include. iiiter;pretinj, notetaking, counseling, 
tutoring, special ^cVass instruction; sign Tahguage classes for hearing 

* ■ ■ - * 

. -1 . * ' ■ • ■ -, 

Students, additional faculty and- staff and inserVice training for faculty 

■ • ■ ' . ■ ■ , . ■.,..».'' 

and staff on the implications of deafness and on working with deaf 
people. 

The-H.E;W. regulations for Section 504 specifically state that. 



Coneges and universities are required to make reasonable 
adjustments to permit handicapped persons to fulfill aca- 
demic requirements, and to ensure that th^y are not effec- 
tively excluded from programs because of the absence of 
auxiliary aids. '' Groups of colleges may not establish con- 
sortia exclusively for handicapped students (1977) 

. ^ 

Nevertheless, the report recommended that regional programs be provided 
for the deaf to assure quaglty access to the programs In an institution, 
especial ly occupational programs. The report also offered a proposed 
budget for a regional program for; deaf.' stuiilerits. 

Epilepsy, A Second Look (Kitt, Schuster and Rapp, 1977) is a report 
of a project funded by the Maryland State Department of Education, Divi- 
sion of Vocatlpnal Technical Education, which provided a counseling pro- 
grain for pebple^^iftth epilepsy at the Community Del lege of Baltimore. 
Goals' of the program were to place pebprle with epilepsy in jobs or in 
educational programs leading to a career, and to <levelop a model pror 
gram of career education, counseling, and employer education demon- , . 
strating the effectiveness of a coordinated approach to assisting people 
'With seizure disorders. The project also included informal training 
sessions for employers and buU mailings to personnel directors. This 

' • . ■ t • 

■ ■ V-' 

sP^ulted in an exchange of informatioTi and a more positive climate, for 
employment. ^ 

Barrier Identif ijcation 




V One, research project included barrier identification and the assess- 
mep€ of educational techniques (Kumar, 1977). In this study, site visits 

0 

were made to sixteen Vocational Technical Adult Education Districts ^ 
(VIAE) in Wisconsin to present a survey questionnaire to staff members 



and to obtain the commitment of each VIAE school district. The survey 
questionnaire solicited barrier identification with'^in each of nine desig- 
nated categories of- barriers: , "1) attitudinal 2;) accessibi;}ity„ 3) pre- 
employment,^) employment, 5) post-employment , 6) legal, 7) organiza- 
tionalV S) professional preparati^ffi and 9) resource barriers'* (p. 3). 

In the category of attltudinal and emotional barr1ers\ respondents. J 
indicated that handicapped students viewed themselves as failures, they ' 
were frustrated with their rate of progress in acquiring s^cills , had 
little or no knowledge of relevant vocational programs and indicated a 
lack of self -confidence. Although accessibility barriers were more con- 
troversial among 'the respondents, the one ilem they did agree on was 
that tine' cost of transportation v^as- the most severe barrier in this/ 
category. ^ The, item most agrefed or> in the a^-ea of employment was that 
.there was a Tack of systerrjatic follow-up during the initial period of 
employment. In the legal category, respondents strongly agreed that han- 
dicapped persons did not know of available prograrns and benefits. There 
was also agreement that the suppoK services of employers might be inade- 
quate, that employers might be unwilling to make financial commitments, 
and that labor and ijfidustry needed to hire qual if ied handicapped persons. 
Generally; barriers included lack of knowledge, negative atti-tudes on. the 
part of non-handicapped persons, competing societal demands, inadequate 
leadership, ^architectural barriers, media baVriers and barriers within 
employment. 

Gu ideline for P r ograms for the Handic apped 

I 

Oper ational G uideline : Programs for the Handi c apped , (Smith, 1977), 



prepared under the direction of the California Community College Chan- 
cellor's Office, were given to local college/district personnel to assist 
them in complying with regulations relative. to the education of 'the han- 
dicapped, to pfovide a uniform approacjt) to the administration of programs 
and services for, students with handicaps at Community Colleges in the 
State of California to assist local administrators in developing a de- 
livery system of supportive services, and to provide a reference guide 
for daily use. the guide is divided into eight sections, with dp^ile.d • 
definitions and instructions on general administration, student parti- - 
cipation, t^udgeting for programs and services, and implementing, re~ 
porting, and evaTuattng programs and services. This comprehensive guide- 
line was to serve as a reference only,- and was- to be adapted for use 

y 

whenever relevant to! the needs of a particular community, college. 

- Summary of Review of Literature ajid 
the Relation to the Study 

An extensive ERIC search and review of Di^s^ertation Abstracts 
yielded very few studtes or journal articles regarding handicapped stu- 
dents in community collegec, probably because such studies responded to 
recent legislat.ion for the handicapped. Reports received from reseaVch 
development or tr?iining projects conducted in other states, however, 
did prove to be a valuable resource. Reports from these projects pro- 
vided references for the investigator in selecting major tasks. 

Three studies reviewed dealt i^ith needs assessments for .the handi- 
capped student population. A. study conducted in Kentucky yielded 



information regarding the appropriateness ^of vocational programs for^fi|^^ 
handicapped, the availability of such programs, and the appropriateness 

i of supportive services. Although the investigators found that theVstu^^y •»* 
coQld Jiot be applied to the adult population, results did relate to 'bar* 
rfer identification and thus provided information df barriers for the 
current .study (Baiyne, ^t al;, 1977). Sylvja Spencer (1977) conducted • 
a statewide survey in California on the status §f financial problems 
of the handicapped community college student and the need for services 
for this student popula-tion. Spencer's study was used as a basis for 
selecting several tasks recommended by this investigator for imple- 
mentation. 'John Fabac (V978) conducted a needs- assessment survey in 

' Illinois regardi"hg nurab&rs of students, programs and sjsrvicej;, the 
success of programs aijd services,, and the need for future planning. - • 

These^ere related to the barri|r identification process of this study. 

Statewide meetings for representatives of the handicapped student 
pi|)ulation, and for agencies, employers, and educators were Conducted 

•v. , V 

in the states of N^W York (Schneps and Slater, 1974) and Maryland (Mar- 
kins, 1978b) to discuss the needs of the handicapped student at the post- 
secondary level. "Vhe participants in this Delphi study had similar ob- 
jectives--to provide skills training and career planning for handicapped 
stuaents in community colleges and to serve handicapped students in com- 
pliance ^th Section 504 of the Rehabilitation Act of 1973. 

Two projects in California, the COPES (1977) evaluation system and 
the^Student Accountability Model (SAM) (Gold, 1977), were responsible 
for evaluating vocational technical programs attended by htindica^ped 



students ih"Ca1ifornta*s community colleges. The COPES system is some- 
what similar to this study in that the Delphi study participants identi- 
fled needs for planning and evalue^tion. Programs were ratted by the team^ 
in the COPES system in th6 same manner that barriers and recommendations 
were rated in this study. 

Five of the reviewed projects 'focused on providing services for han- 
dicapped community college students--an area where participants of this 
Delphi study identified many barriers. The Michigan interagency project 
(Michigan Department of Education, 1977) was a study of interagency 
planning for severely disabled students. The S.O.S. project in Illinois 
focused on* identifying handicapped and disadvantaged students, prescrip^ 
tion programming, supportive services, staff development, curriculum de- 
velopment-^d program pT*anning, and clccountabil ity and were very much 
related to this project and the tasks which evolved from the study (Illi- 
nois Department of Adult, Vocational and Technical Education, 1977). A 
service project in Los Angeles focused on. services and included a project 
for the deaf (Browning, 1978). Vhe DeAnza College (Reid,.1978) program, 
an exemplary project for students from ages sixteen to one hundred, and 
the San Diego comprehensive plan and services for the disabled (Resource 
Center for the Handicapped, 1977), provided further references, in the 
area of seryices for the handicapped at the community college. 

Two projects were related to employment for the handicapped student,- 
a subject of some concern to the participants of the Delphi study. One 
reported on an innovative service demonstration for severely disabled 

•A 

studentsf^Sn California (Roberts and Brown, 1976) and another project 



prepared by The Regional Affirmative Action Clearinghouse. (197j5) , re- ^ 
ported on 'attitudinaV bi^r|'iers of employment. A report from Florida ' 
reviewed staff development 'materials, especially developed to help 
mainstream the handicapped student in vocational, education (Schwartz, 
19781. - ' • ' ' ' ' 

Reports of programs and services for the physically disabled (New 
York, State University of, 1976; New York, State University of, 1977; 
and Florida State Advisory Council , 1977) were also- important : nine- 
te6n-of the participants were physical ty disabled, and most. barriers 
and recommendations were related to physical disabilities. Reports from 
Maryland;- (Harklns, May ^3, 1978, and Kitt, Schuster and Rapp3^l977) sum- 
marized studies concerning deaf ^students and students with epilepsy, two 
conditions represented by the D^mhi participants); 

A basic reference was a report on a'barrier identification project 
(Kumar, 1977Y\onducted with handicapped post-secondary students studying 
Vocational Technical and Ad^uU Education, (VIAE) in Wisconsin. VIAE. pro-' 
ject investigators also adapted the classification of barriers 'fqund in 
Barjriers and Bridges (Phillips, et al., 1977). . : 

The. Operational Guideline: Programs for the Haa^rapped" ^ (Sifnitb, 

* .. ■ ' ■ . ' ' • ' ' * 

1977) was designed to assist community col leges in. complying ^with regula- 

tions protecting the hlincli capped. Although* designed as a r:eference guide 
only, this resource contributed to the Delphi study in the areas of ad- 
ministration, student participation, budgeting for programs and services, 
and implementing, reporting, and evaluatingi«progpams and services. 



Although few literature references were available for this study, 
recent project and research reports provided information to establish a 
basis f6r research, especially as the reports addressed barriers, how 
they could, be removed, and the tasks necessary to Remove them. 
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CllAPTER III . .. 



PROCEDURES, rNSTRUMENTS W DESfGN Of^DATA COLLECTION 

This chapter wi 11 describe the methodology, and des^'gn for * study . 
FoMowing a statement of the hypotheses, Part 1 describes the policy 
fpcus Delphi study. In Part II procedures are. dijscussed relating to 

A 

the way handicapped students at community colleges rated'the feasibility' 
^of implementing recomnendations for rerfljoving barriers which were therr^ . 

^ -"^^ ■ . 

compared to the way the Delphi survey participants rated the feasi bi 1 i ty 'A 
of implementing recommendations.- Chapter III will "set the stage" for 
the analysis of data in^Chapter IV. ^ 

* Hypotheses • ' 

In the first part of this study, experts participating in the 
policy Delphi exercise <were asked to identify and reQommend ways to re- 
move the barriers which affect handicapped persons in community college 
vocational technical programs. Because this design allowed no guarantee 
or control for a specified outcome (Turoff, 1970) there is no form^l^. pre- 
diction model, and thus no formal hypothesis Jn this section of the study^. 
Inferential statistfcs'^^ssociated with hypothesis testing ar^ replaced by 
accurate descriptive statistics reviewing the identi fied barriers dnd 
preferred solutions of the panel 'of experts (Delbec^i Van de VanHand 
Gustafson, 1975). ' & 

The second part of the research followed a Modified action design, - 
devel oped Jt)^ seek solutions to problems in a worki.ng setting (Isaac and 
Michael, 1974). A consumer group-^handicapped sfudents in vocational 



programs— V^ias requestecWto rate the feas^lity of the recommendations 
Tor removing barriers and those ratings ^er^e compared >:^o the*feasibi>ity 
ratings of the participants of ^the-Delphic chosen hypo- 

thesis was that there woi^ld be no sigfiificant difference between the 

■ • ■ «. , 

» participant group Snd'the consumer group. ^ * 



^ tort I:^.. Policy Foci^s Delphf Stydy 



Part L includes ^he;descr||)tion and background of the policy focus_ 
Delphi technique, tfie 'prelimirwjgfttplanning for the study, the (;:o*i lection, 
analyses and synthesis of the data, and»a discussion of the evaluation 

• ^ ^ - . \;' 

of the findings and presentat^n ,of |he results t(S^he steering Coinmit- 

, , ' '■ " *" , ^ ^ 

The Delphi T^hnique ^ 

' ' ^' *' ' ^ ^J^ 0 ■ ^ 

The Delp.hi technicfUe, commonly used to e)WiitKine poMc^^ issued was 

adapted in this study to determine the barriers whl^^h impede hand^pped 

students from successfully enrolling and/or cdSpletinq va<;^tional tech- 

nical; courses in commi/tiity colleges. In this sti^dy the Delphi technique 

was also used to ascertain how these barriers could bi^r^emoyed. As 

fined by Turoff (1970) the Delphi technique is a 'method for the sy^- 

tematic solicitation and collation of infori^ed judgments' on a pacti'cdl ar ' 

topic" (p. 'l49). " • 

A policy Delp^)i technique was chosen fdr this study because It is 

mest appropriate when little or no information regard inq social problems 

c^fsts an* when there ore policy issues. A policy issueMs defined by 



''Turoff (197Q) as "an issue for which rational individuals advocate dif 
fering resolutions" (p/ 149). The policy focu^ Delphi ^technigue could 
be part of the in^itial phase of a Program' Planning Model (PPM), a so- 
ciological Bjodel which. develops an orderly process of structuring deci 
sion making (Del b^cq ;and Van de Ven, 1975). The problems encountered 
in removing barriers for handicapped students in corrHnunity colleges in 
ffexas appear to be similar .to general problems faced by community plan 
ners who used the .Program"^ PI annipg Model: 

. . . needed physical and financial resQurces, technjical Ijjf 
trained personnel, and legitimating power, are often locked 
' - within established business , pol itical , and sociaT institu- 
. tions. EacH of these institutions, its,elf'^ may be only 
moderately malleatjle. The character ofi difficulties in 
' achieving innovation within established bureaucratized 
. organ iz.a^^ions is well (documented in the, 1 tterature. The 
pii?o(5nen) of community planners transc^ds these ^rttraor- 
ganizat.ioridl difficulties since thi^y must- coalesce re- 
sources, frbm' a number of DrgarOizations. Further^ slince 
. .pol i^tical units^ crisscross the metropolitan conglomerate *. ^ 
but seldom encompass it, problems of legitimacy are. com- 
pounded. ^ C --i- ^ ■ 

A«p additional problem is (lafck :of) sufficient expertise 
^ ^ to deal wtth complex problems v-->T*^6 combinatioji of the,' 
"information explosion" together with increasi^ng special- 
ization has nade the term "interdiscipil inary""a euphemism. 

Finally, «?he appropriateness of techno<:rats/ unilaterally 
"Manning for" communities may well t^ave passed. The in- 
^''val^ement of citizens," clients, low-income neighborhood' 
, groups, ccJnfeerned |)olitical4r representatives , and others 
^^rrjakes the questions ibf ''subsidiarity^ and "Maximum Feas-^ 
' ibje ^Participation" most important conTeerns* for community _j " 
planning. (Detbecq and Van c^e Ven, 1975, p. 149)*" -. . 
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i^i a discussion of design options in -operations' research and manage 
ment science^ McNamara (1976) disQus's^d direct.^Dns for pol icy anS.lysis . 
that YehezheV Dror had su^ge^terf;(:<iited' in Mcf^amara, -igyel^and :that 
Aaron V{ild^vsky (cited in"* Mcl^a^ara,V>3^6 jt'had"^^^^^ " 

^ . "^Wuch attentio^wpuld be paid to the political aspects 
.of public ^Clec.i'sion^-making land public policy-making 
(Instead of. ignoring ,oj^^ condescendi ngly regarding poli- 

^ tical aspects) . . . 

2. A broad conception of decision-making and policy-making 
\ would be involved (instead of viewing all decision- ^ 

Waking as mainly a resources allocation). ... - ' 

,-^3. ^ A main emphafsis woilld be on creativity and search for 
'new policy alternatives, with explicit attention to 
encouragement of innovative thinking . . 

4. Th.ere would be extensive reliance on . . . qualitative 
methods . . 

5. There-would be much nic^^HMiictsts on futuristic thinking 



? lOTser a 



6. The approach would be Icroser and less rigid,' but never- 
theless systematic, one which would recognize the com- 
plexity of means-ends interd^endence , the multiplicity 
of relevant criteria of dec'ision, -and the partial and 
tentative nature of every anaVsis . : (McNamara, 1976, 
p. 143) ' 

The policy Delphi technique is a fairly new option for research, 

and although the technique currently has uncertain guidelines, the fol 

lowing consistencies have warranted general agreement: 

" *• - .-^ . ■ , ■ . ' ' • 

Definition " y • , 

A method for the systematic solicitation an(;) coLlation ' 
- ; of informed judgments on a particu'lar topic. r * . 



Procedure 

A set of carefully designed sequential questionnaWes 
intecspersed, wi th jurmarize'J information and opinions 
fe^back derived f^m earlier responses. 



o 
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K Possible Objectives 

To determine or develop arrange of possible alternatives. 
To explore or expose underlying assumptions of information 
leading to differing j'udgments., 
'To seek out information which may generate a consensus of 
judgment on the part of the respondent group. 
To correlate informed judgments on a topic spanning a wide 
range of disciplines. , 
To educate the respondent group as to the diverse and in- 
terrelated aspects of the topic. (Turoff, 1970, p. 149)^ ^ 

Variations can be applied to any study, variations which raise ques- 
tions with no "general agreed upon answers among Delphi users. Some ques- 
tions .pertinent to this study are: 

Is the respondeht group completely anonymous among its ^ 
own members, or to the design team, or to the user body? 

Should Delphi be used in conjunction wi*th a committee 
or oTigoiny study effort? ^• 

Must the design team be knowledgeable i,p the subject mat- 
erial or do they rely oa^the respondent's to fill 'out the 
subject material ? 

•* 

Should the iterations (feedback) be cycled to ttie^ same 
respondent group or is there a series of separate res- 
pondent groups interacting serially or parallel with 
' ^one another? 

How much freedom should be given the respondent group 

to change the nature of the issues presented? ' 

How many iterations are needed? And why? 

What do you feed back into the integrations ,"*.ancl what do you 
eliminate? ' ^. 

How do you evaluate your respondent groups as to their ex- 
pertise or\do they evaluate themselves? 

Do* emotional arguments convey content that should be re- 
tained in the exercise? i. 

How homogeneous or heterogeneous should the respondents 
' be? (Turoff, 1970, pp. 150-151) , ^ v 



64 



E^en with these unanswered questions, the Delphi t^c+inique is growing., in •. 
popularity as a research method for planning and technological . fore^- 
casting (Turoff, 1^70). / 

A policy Delphi study forms policy through a committee which has 
the ability' to implement or use the results of thte study. Policy for- . 
nation is not the responsibility of the respondents .In the policy Delphi ; 
process; instead, they are "precursors" to the policy committee activity* . .= 

Because of the way the information will be used, the resporicients of the ' 
Delphi st^jdly should be "experts" ' who can offer biased, rather than- un-. . 
biased op1nions--that is, the respondents' extensive knowledge and in- 
formation gained by experience are necessary for the technique''s|suc- 
cess (Turoff, 1970). ' : ] 

In selecting the Delphi respondents'.Turoff (197Ci)' recommends fthey 
be diversified individuals at a fairly h^h level of res^sibility and 
are in a position.;to understand the total scop.e of the" exercise. The', 
Delphi method is thought provoking, and-.for thisv reason/, the r6sp>Midents 
r will need to understand that the questionnaires will^M^^^ 



and require careful attention. ^ . / . • 

^ Turoff 's (1970) suggestionPhi^vfi been ..u^fuVtfe this 
pecially suggestions for design^nj^.t^^ ^^^M'^ re^Rd^dents, and' 



■J. 



selecting scales to detennine the^,5everitV of bafi|^rs*'4ra tlij^'easi^^^^ 
lity of removing those barrier^: .ijlfbff «'. Iciejpni W>n ^pr^j^fetfte's ^ancT- 
objectives were applied to the-.^^tyd^ and^-si^yi^-'^as^'girl^l ^ n^s 'duri ng ' 
the. design phase of the Delphi'-ralncls. 1. " „ jk/i- 



4^ 
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The three major exercises of this policy focus Delphi study are pre- 
sen ted in. the following sgctioris. for further clarification, the phases 
of the jnajor exercises and accompanying activities are presented In a 
graphic format Hn, Fig which ouU ines the activities of Part I of 
l^h^ study/. . . - . > . : 



Prelimlnja^y Planning . \S/. ' * ^-^f^^r ' 

' Fhdae-h; fl even types of .p.er$o»is were selec|pJ-for the. steering 
committee, representing state aqjeni^ies^ed institutions -Cboth 



ri.ttee,; representing state aaen<^ies^^ 
. secondary and Vost-SeGondaf'y), ti^ndlcapped. 5t\jder^^^^ and a person who 
would pfoy.ide a n:atiot3aj.^.p^rfip.ectivej^^ educational op- 

portunUi^s^tpr "handip^aipp^ types^of per^ns selected, 

numbers ' of reiSreserTtati^ and ti>ie/agencies or institutions they repre--^^" 
s§nt are pres^ntied inrTable >ll. >\ 'i^' ^' 'Q ^ ^ ^ ;f?v:5'. 

Recommendations for steeiri^ were' solici^ted fronfcs^^^^ 

public agency adrifini^strativte persgnjg^^^^ personnel ,'1 p:|i:ruc- 

toi^s, Texas Rehabiljtation Cou/iselcJiU^^^^ vocational di- 

rectors, ajid coordinators tff pilot ^iTrojects sporriored by the Texas Re^ 
^litation Commission. Members qf the s.t?^|ri^ng committee and persons 
who reconnended thein inc1ude|l^|3fn^^ 

• The responsibil ities of :tbe'stefering icomm^ 




T\ To identify participants for;tt?Mpfee rounds of the 

De-l ph i c s t udy / . . / * - ;< • 



2. To* respond to three: rounds <3f the Delphic study.- 
To Tdentifv' ways\tQ^^^-^-fc results of the- 
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STEERING COWmEE 



RESPONDENTS 



ANALYSIS 



Prel 1 ml nary 
Planning 



Pha$e 1 : Selection 
of Steering Cownlttee 



Activity 1; Select 
Steering Coamlttee 

Activity 2; Initial 
meeting of the 
Steering Connlttee 



Phase 2: Identification 
of Delphic Respondents 



Activity 3: Identify 
respondents 1) Principal 
2) Alternate 

Activity 4: Solicit 
agreement of design 
of questionnaire 
(steering cofnnlttee) 
r 



Phase 3: Prcparat1on;of 
Round I Questionnaire 



Col lection 
Analyses » 

and 
Synthesis 

of 

Data 



Activity 5: Design, 
Instrument (utilize ^. 
assistance of sub g'roiijp''^ 
of steering comai'ttee) 

Activity 6: Pilot 
test Instrument 

Activity 7: Solid 
approval of final form 
from sub group of the 
steering committee 



Phase 6.^ Preparation of 
Round I r Questionnaire 



Activity 11: Solicit 
approval of the 
steering connlttee 
sub group 



Phase 9: Preparation 
of Round III 



Phase 12: Analysis of re- 
commendations for task 
Identification and policy 
Impi Icatlons 



Phase 13: Steering 
Committee Reanalysis 



Evaluation 
and H 
Policy 
Analysis 



Activity 14: Presenta- 
tion of Identified tasks 
and ratings of desirabi- 
lity, feasibility and 
cost cffectlvness 

Activity 15: Solicita- 
tion of agreement or 
disagreement from 
steering commrttee 
members jf ^ 




Phase 4: Collection 
of Round' I Responses 



Phase 5: Analyses of 
proposed barriers- 



Activity 8: 
analysis 



Item 



Activity 9: Prepare 
draft Interpretatlpn 

Activity 10: Prepare 
report for steering 
committee-sub committee 
Round One synthesis 



Phase 7: Collection 
of Round 11 Responses 



Phase 8: Analysis of ratings 
and proposed solutions 



Activity T2: Anal- 
ysis of Round 1 1 



Activity 13: , Pre- 
pare and feed back 
Information 



it1<|f^ 



Phase 10: Collection 
of Round III Responses 



Phase 11 : Analysis of 
proposed. solutions 



FIGURE 3: PHASES OF THE 
POLICY FOCUS DELPHI STUDY 
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TABLE II 



SELECTION OF STEERING COMMITTEE 

JAi<l. c 1 ; 




Types of Steering, r; y 
Committee Members SeleCted 



Qp^RrSuOfOMMi 

Representatives 



. LL 



Agency or 
Institution 



Hdndlcapped-students] frond 
th^ vocdtior>a1 teclwical 
programs 

^^•^/0♦^ dciry Ldjca T. ion 
Cowmni^tjf College Voca- , 
tional Directors 

CoWMr?it;yrC?U?ge Voca- 
tional Program Personnel 

Pilpli Project? .Seoggesed 
by; J§;!ta?rBe^^btiJ.U^;^r)pn 
Cormnis$ion (TRC) v. 

Te)^dS Education Agency, 
department of Special 
Education ^ 

Te?^ds Education Agency, 
Department of Occupational 
Education and Technology 

College. Caor^indtiiOg tB^B<< 



Texas Rehabilitation 
Commission 



Nat'ional Consul tant 



N'j-!*;t:r^s of . Agency or 

Ke;.r?;2r.:cii]vysers of setwitetuOfgwocational 
prog r a ms a t - th e co mmwvi-ty col- 



\ 



lec 



le 
rs 



of serv ices 



^^^§g?^§Wge§| !Ridgc,nSiM6t«V Which 

refirs^ students to community 

college vocational programs > 
The Targest feeder systen 

Pimessteaiflfisifejec^eiiinut^^ ad- 

ea^P1§|ga<;5@8t9$nB^o^f95^dftt the 

local level ^ 

Persons responsible forln^ 

fl9ii5§«?d^1cecfefvpre§p§n§ifef}e: • . 

f§Cath?e*feadents' program 

^dPlift^alQfgc^fyPr'egpSWi ifor^ 
lH§pdtfi§P§fdd§^¥§len^^oandfour 

comniunity colleges in Texas 

FaciTitaxors of prograni", • i, 

^O.ft^OHQt^OQglil^g^nlqu^&.fiQr 

vocational instructors 

Teacher trainers who orov:.;' 

St4teu85Q0fli(lP«P6enr».€|,ilie\ifh0 pro- 

vjdetconsqiUflttyecseryice to 

^the state's educational facili- 

^ll^e agency personnel v-t ^ - 

vide consultative servi.:? ' 

Adipigijteatoeauef t5ews9ntty 
?Oi|£ge vocational programs 

at the state level 

Adiin ni strators of cofTiiiiur ; ' 

^^nil6^&ti(?«it§t5o0t]ap^^§fpic 
StU(jftessWbi6hi§<;ei sometimes 
part of vocational technical 

"luaies whicti are sofri^*. 

41seiCSo?fv§ew^ti6ihlLy CQliiege vo- 
^^fe^OBdi^ classes as training 
facilities for' handicapped 
Clte^t§^ com-unitv^^.r,, ,= . 
car < Ci^a 1 cl afr-sos 
Ah;^ Q^peirt swK e . cannprov ide a 
perspective of nation^al efforts 
to the appropriate edu(?fetion 
fbr' th'^'haW&fcatJM' ' - 



68 



The steering committee met February 10, 1978. A copy of the letter in- 
vitdtion, an abstract of the study presented to the members of the , 
steering committee and minutes of the meeting are included in Append ix^^s^,^ 

B. • At the initial meeting the steering committee identified the 
criteria for successful completion of programs in vocational technical 
education by handicapped community college students, and identified 
and ranked barriers which impede this successful completion (Appendix 

B). A tentative Round One of the Oelphic exercise was also sub- 
mitted to the steering committee and they agreed on the general design 

of the instrument. ' ' 

^ t • 

Phase 2: Steering committee members were then invited to nominate 

three participants, andl as many as three alternatives, their choice being 
governed by the nominee's knowledge of community college vocational pro- 
grams, their ability to identify what assistance handicapped students 
need to successfully learn vocational. skills , and their knowledge of the 
current barriers in community colleges which keep handicapped students 
fjp^om either enrolling ^n or COTpleting* Voccttional programs. Three, mem- 
-bers were unable to. attend the \ieeting. Of these, one submitted nomina- 
tions at a later date^ 

A letter (February 18, 1978, 'Appendix C) was, mailed to each per- 
son nominated, briefly. explaining the study and the Delphi technique. 
It also outlined the responsibilities of the participant. 

Complete the, Round One Questionnaire (mailed to participant) ' 
Complete the Round Two Questioanaire (mailed to participant) 
Attend a two-day workshop, May 4 and 5;' 1978 ^ , ' ^ ' ~ 
Complete the Round Three Questionnaire 
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The abstract of the study and an agreement form were enclosed (Appendix 
C), Of the seventy persons invited to participate in the-study, fifty- 
three accepted. Of the sever\teen wh\ did not participate, eight 
returned the form or contacted the office to decline the invitation. 

"A foil ow-ufx letter (March 11, W78) was mailed to persons who 
agreed to participate in the study. This' letter included the objectives ' 
of the study, names of the steer,5ng committee, definition of terms, and 
the tentative agenda of the workshop on May 4 and 5, 1978 (Appendix 

Coll ecti on^ ^alj ^ge^, and Synthe sis o£ Data 

J Round One . Vhase 3. The Round One questionnaire was prepared with 

the assistance of t^ie Texas A&M University faculty committee supervising 
»this study and Suggestions made by thie steering committee members. A 

pilot test was then^nducted with two handitapped students who attended 
community col lege vocational technical programs, a coordinator of evening 

classes in a cqjrimunity college, ano^ TRC counselor. - 'The pilpt test in- 
'dieated a need for more information about the respondent, especial 1/. if 

the respoodent j^had a handicapping condition. 

The prepared questionnaire was then submitted to five steering com- 

^ iit « 

mittee members for their approval df\ the general des-ign of the instru- 
ment. Except for two comments confi^rk^ng the lines dividing the handi- 




capping cor^ditions and tfie -^jDarrierl^/tfe^i steering committee offered no 
other suggestions foi^ chah^ing the instrijjjent . 

P>ia8e 4: During the latter part of March a survey packet (Appendix 
D) was sent to the nineteen steering committee members and to the 



fifty-four additional participants selected by the steering committee 

(Appendix E), The packet included: \ 

1. A cover letter which explained how the information woUld 

be used, and gave exan[iples of barriers to help stimulate-^ 
' participants to describe barriers. , 

2. The Round One questionnaire.. * ' 

3. A form requesting personal information. ^' 

4. A form requesting' ratings of criteria nej/essary for 
handicapped students to successfully compl^ete voca- 
tional/technical programs in community colleges. 

Numbers were assigned to the returned questionnaire, and these numbers, 
also provided identification for steering committee members and partici- 
pants for the remainder of the study. ^ 

Rouml^Twa' , Phase 5: A total of 402 barriers wece tallied from the 
sixty-thr(#\qulst returned by April 14. These barriers were 



analyzfdv^WbiTO and condensed so that Round Two contained only 198 
barriers. Marjorie Hansbhy a 9(jnsultant approved by the graduate com- 
mittee, assisted in the item analysis. Careful attention was given to 
the general intent anij^meanlTVgi^of each barrier; and although the barrjers 
were combined and, condensed, each was represented.^ Each barrier was 
then standardized to maintain consistency. - ' . 

> . S|iVerity ratings of barriers were- on a seal© of one through four, 
one bCTng "very severe" » two, "moderately severe", three "si ightly 
severe", and four, "not severe". Each participant was asked to rate't;he 
barrier ^*^Jcording to its severity, then i^ke recommendations for removing 
the "very, severe^' and "moderately severe" barriers. ' 
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Barriers were grouped into the three broad classifications des- 
cribed in Barriers and Bridge? (Phillips, et al., 1977), under which 
more specific grogpings were identified as follows: 

BaVriers Within the Hel[ising System * • 

Legislation ^'^ ' • 

Planning and Preparation , ' . ; 

PeVsprinel : Support Services \ '' ^ \ 

Attitudes of Community College Personnel ^ 
Attitudes of Non-Disabled Students * . ^ 

Preservice and* Inservice Education ^ . , 

• ^ Prevqcational Training ' ' 

Vocational Instructional Programs. and Services . 
Vocational Materials and Equipment - ' .r^^"^''::"^':^:-:^ 

Research . * 

^ ' Coun§eling, Placement and Fdllowup > ' 1 

Student Accounting System • . . . i'^^^v'f^^^ 
r Lack of Financial Resources ' '^■j.'^i ''' 



f Barriers Witlnin the Society ^ 



Lack of Knowledge About the helping System 
J 'Attitudinal Barriers * . 

. Inadequate Leadership 
'1 - Mediaf Barriers 
Transportation 
Employment Barriers 
Architectural Barriers Off Campus 
« ■ ^ Competing Demands ' * 

Barriers Within the Handicapped Rerson, TJieir Famil ies and 
^ Dthei^ Advocates - • 



^ Handicapped Persons: Physical/Mental/Emotional Pro.blems' 
Handicapped Persons: Lack of Knowledge 
Handicapped Persons: Behavioral Barriers 
.Negative Attitudes and Feelings 
. ^ Fami ly Members 

' •^Barriers Within , Advocates for ^^ahdicapped PersoYis 
Phaae '6: A idraf t of the^Roiind Twc/questiorinaire was submitted to 



.4- 



1S' ' 




six m^Rers of the steering comipittee. This sub-committee was asked to 



appraise the intent of each item and the directions for the question- 
•,naire- The concluded that although the questionnaire was somewhat 
lengthy, they understood the items and instructions. 

PhaBe-?: The "Round Two <iuestionnaire and cover letter (Appendix 
F) were maii^ed to participants on April 20, 1978, with the request 
^that they return the instrument by April 28, 1978, In addition, tele- 
pTione calls were made to each participant requesting the early return 
of the instrument. As a result, fifty-five questionnaires were re- 
turned by May V, ' Five oth^^instruments Cere returned later, a total 
of 85 percent (One steering committee member moved after Round I). 

Phase 8: T he Statistical Package for The Social Sciences (SPSS) 
(Nie,^^Bent and Hull, 1970) subprogram, FREQUENCIES, was used to obtain 
the mean' of the ratings of severity of the barriers and the percent of^ 
responses falling in each level of severity. 

Round Three . Phase" 9: The relative frequency (percent) of how 
e participants ra'ted the severity of the barriers was then repor^ted - 
in the Rpuncf III "Questionnaire a^long with th^mean score of all the * 
respondents. The participants were aske<J to examine the* fr'equeticy 
ratings of the barriers, mark any mean score they felt- was too high 
or too low, and'explain ^e\v reason(s') for' disagreeing Vith the 
score. ' ' . ^ 

Phase 10: The Round Three questionnaire (AppendiiX G) was dis- ^ A 

•"-•'•■•■•-•f '•■••••■»•••'•-•• 

cording to Kerlinger (1967), .this method is pref^Ji^le, t^ naailing but ■ 
questionnaires. Nevertheless, because only forty-one of the seventy-one 




part*t!fpants attended the workshop, the. guestionnai re was mailed t^ the 
participants who did not attend the workshop, Fifty questionnaires 
(7QX) were rl)f^1eted for tKi^round. 

P/ias^j^jlljt^^ received from the R6und*Three questionnaire 
' Participants did not respond 'to each item, but 
selecfe<ii\or/^ items with which the^ disagreed. Comments wer^ 
again combined'and condensed, attention being given to the general 
intent and mecining of- each .comment. Many comjpents were adtually recom- 
mendations'^ for removing the barrier^' rather than re^ons for disagree^ 
ment. • ' 

p • ' 

Part II: Comparative Ratings of Consumers ar]^ Participants 

The s.econd part of th6 study was a^ compari son -of ratings of the 
feasibility of implementing recommendation^^ for removing barriers made^ 
by handicapped community college vocational students with the ratings 
of the participants of the [study. , " . ' 

J . Th6 -questionrf&ire requesting ratings of feasib^j 1 iJty (Appendix H) 
^esented;the barri^ip^ recommendations ^ol ici ted f rom Two of th.e 

Delphic exercise, and a rating scale. Recommendations received from 



. Round Two* were car-efulTy examined -according to me,aning and'generaT in-... 

41 . ■ . ] '■ ■ ' ■ . . ^' ' _ y ' " 

tent, and were combined whenever 'there was djupl ication^.-with a'^resulting 
351 retommendations for the removal'of the 1198 barriej;;,$. >■ 
Jbe questionnaire-'^'s distributed to the* partici p^t^ who attended 



th^' worl^op and mailed tg ^■^Ke person^ who, were not fn attend.ance. The 
questionnaire was di videid\into three pafts. because of the length. Bar- 
"riers't through 66 were in the firstr pact , barriers'^67 througTi 136' in' 



V the second part, and barriers 137 through 198 in the third part. Ques- 
tionnaires, were randomly distributed to participants at the workshop <^ 
and rahdoraly mailed to the participants who were not in attendance. 
F^y eight completed questionnaires were returned by participants, 
^^^e questionnaire was also completed by ^tiandi capped students 



in vocatiohaOechnical programs In community colleges. After the 



. inquiry was endorsed by representatives of the Texas Rehabilitation 



-Coirnifssfon, each of 51 TRCu^oounselors selected two students tb 
^compVjBte the quest IpnnaiVe. .The counselors were mailed the following 
information^' (Appendix H): t ' 

1. A memorandum to the rehabilitation counselor explaining 
the nature of. the study. - . 



2. A copy of the memorandum from John A, Fenoglio. 

3. A 1ette> to each student. • - 

" 4. A form requesting information regarding the student's, 

handicapping coiiditiftn, vocational program, ^age, sex, " 
• • • type of expected employment and the. name of the stu- - ^ 

dent's community college. , ' « . . ' 

- • ■ ■ : > . * • . 

.1 ' §^ Objectives of the study. . ^• 

. \ \ 6. The questi onnai re- -Feas i bi 1 ity Ratings for Removal of 

^ ^ ^ ^ Barriers; ^ . 

' \ ' . ' • ' • 

^ ' / Ratings of the feasibility of implementing recommendations received 

from the participants and students were compared by applying^ Wilks' 

- Lambda Test of Significance. ^ 
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\ ' Evaluation and Analysis of'Data 

■ : ' - < . •• ■ , ^■ 

phase 12: As a final summation and analysis of the results of this 
study, the ^invest^^tor con^tfe/i,a factor analysis of the 351 recommen- 
dations and identified twen|^rn?fne general tasks which might be imple- 
mented and would relate to the\Tormul ation of, policies to^enable the 
handicapped to enroll i^n and complete vocational technical programs of . 
instruction in cdmniunity colleges. * The -factor analysis was\also based 
on f indings^'f roTn the refview of literature and information received from 
research and projects. The investigator then rated each of the tasks, 
according to the desirability, feasibility and cost effectiveness of 
. performing the taslcs*^ . - . 

Phase 13: The twenty-nine tasks 'and summarized recommendations re- 
lating to the tasks were mailed to the members of the steering committee 
requesting their responses regarding agreement or disagreement with the 
appropriatehess of the tasks and ratings of desirability, feasibility 
and cost effectiveness (Append% U committee .conjments are 

presented in Cf\apter IV. ^* 

„^ ^ The findings of the stud^^re summarized in Chapter IV where they 
ar*e presented 1n a series of ^^^^ narrat<ve^ Conclusions and 
recoimiendatior\s of the^study are presented in Chapter V. 
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CHAPTER IV . A ' J' 4 



PRESENTATION OF THE DATA 



Iri\this chapter findings concerning t'he criteria for successfully 
\ 

completing vocational/technicaT programs by handicapped students \jf\ 
munity colleges are presented, asvwen as an •analysis of the data from 
'the Delphic study. This includes barriers, recommendations for femb-ving 
those barriers, ratings of both the severity of the ^barriprs and the 
^feasibility of the recommendations made to remove^ the barriers. ^Partici- 
pant's rating^ of the feasibility of implementing the recommendations ate 
'compared ^ith' the ratings made by consumers <<comniunityftCol lege voc^tion#l 
students who were handicapped). . Twenty-nine gene^'al tasks to^be imple-*^ 
mented by communit^.col leqes, advocates for the j^andicappe^, or agencies 
responsible for the handicapped are preseiited as a result of an analysis 
of the recomriend^tions °/or removal of barrters^.o Data havif beep summar- 
ized in ^ series of tables' and in the narrative v this'*chapter. 

■■ ; •■ . , V ■ ^ ^ 

Criteria for Successful Completion of Vocational Technical Programs ^ 

. Seven criteria-for successfully completing vocational technical 
programs by h^andicapped students in community colleges were identified'' 
by the steering conimittee and presented to the participants in Round 
^ne. The criteria, with the numbers of participants, selecting each cri- 
terion, are presented in Table III. Sixty-seven of the seVenty-two 
participants* responded to th^is part of t>?e* questionnaire; most'^ select, 
more than one criterion. . Tvyo participants stated that criteria, other 



Table III 



CRITERIA FOR SUCCESSFUL COMPLETION OF VOCATIONAL TECHNICAL PROGRAMS 



Criteria 



Numbers, of Participants 
Selecting Criterion** 



Acquisition of -sufficient job 
skills to become successfully^ 
employed . ' - 

Acquisition of sufficient skillsv 
to live a productive self-suffi- 
cient life • ' 

Acquisition of sufficient skills^ 
to compete in the world of work ^ 
with non-disabled individuals*^ 
with similar training 

Sufficient acquisition of^skills 
to meet personal, individual 
"goals 

Certification in the technical 
area for which*^the student is 
trained \ 

i 

Successful 'employment to the - 
maximum potential /of the per- 
son 's earning power 

Completion of an associate 
degree 

Other Criteria 



48 ^ 
39^ 



• 

38 





ft HvV- 



'f. 




Acquisition, of interper^sohal rela- 
tionships with employers and em- 
ployees 

Halrvtflining employnient in tlieire- 
i^ted field of training ^ ^ 



N = 67, 



^ 1 



* Participants could select more than on6^ criterion 



than those presertted were^.neQessary for the successful completion, of ' 
vocational technical prdgVams by han(jT capped students. These are also 
presented'' in the.tatvle. ^? ' \ v .. 
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Pres'entartioii cjf 'Qata, CqlT^cted frofii Participants 



Barriers^ recopnendatio/is for' removing^ ratings of 

r " ' ' ' ^ ' J ■ '■ ' " ' ' ■ ''If'" ' 
both the severity ofJthe b^rraers-and'bf tfte feasibility of recommenda- 

' ' ' ^ ■ ■ 4' V •■" ' ' '''^ ■ ■ " ■ 

tions.rfor removing baryriers^ arid .cpmments, rfeg^rd are 

* ^ ' ^ , ^^^^(^ ' ■ ' V ' : • • ' . • 

presented#Hn Table which comprises, pages 8Vtp 132 of this chapter. 

Eacli^of the 198 barriers is listed unider the f^ . 

.<;Tassif icatioj^s , and sub-claS^lf ications. ' 

Barriers Witliin the^Helping System ' . iu. 

Legisjatloh Jjj^ 
Planr^g ^nd Preparation . ;^ . 

e ' ' AttaiN?Eid€.s of Cojnmuni.ty College Personnel 
Al^tudes of ^Non-D 
PrKervice and Inservice Education 

]: ^ Prevt^fattonal' -Training . ^ 

Vocal^paWiristructipnal Programs and Services 
Vocflki'fl|fe^*f1aterials Equipment ^ \ ^ 

Research^ ' - , * 

Counseling,^f^lacement and Foil owup ^ ^ 

' \ Student 'Accouh'tfftg System ^ 
Lack of Financial Resources 

Barriers Within the Societj( . 

Lack of Knowledge About; the^ System . 

^Atti tudinihl Barrie|:5 4: - 
. _ Xpadequate'' Leadersfrl[3^ / ^ " - . ^ 

' Media Barriers ' - 
^Z"; Transportation ' . , • 

^ Employment Barriers " ^, 

Architectural Barriers Off pampas 

f • Competing Demands , , , 

.1 

Barriers Within the Handicapped Person, Their Families, and Other 
,j: Advocates / . 

Hapdicat)Ped Persons: Phys-ical/Mental/Embtional Problems 
Handi-caj/ped Persons: Lack of Knowledge 
. Handicapped Persons: Behavioral Barriers \ ^ 
' Negative Attitudes and Feelings V ^ . ^' 

\ Family Members ^ / . ^ -^fh 

' ' BarVie^s ti^ithin Advocates fjor^ Handicapped persons 



■80 ■ „.:..A..-v.A^: 




V , • v.. Recownendations; .for ri^t^ are listed under* each re- 

, ' "v . lated bVffer. Numbel|)5 under each barrier vary from 

• no\ecomm^|tdati(vis to,a^|iiiV^^ * 
«• . - . J^jxty, Y^5ppndeni.ts;/i^^^ of the barriers. Thek'fe are 

'\ ptesenteU by petceritigejl, ifK .th|': second column of the table. 
. ., f . The p>r^.iGipijj)t alsoi!l^te^ feasibility o^f implementing recommenda- 
V^- «i^,;..#o"$. as i^ndtcait^ fey t|g jj^rcentages in the- third column. The num- 
'*-.'■>'•••- ^ers: ^if re?^.^^ each item is beside -the 'percentage' figure. 

..r..^"-'. rEach part pan t^|6d.^fj'e-third of the recommendations for the removal 

;^ The pigments of °,th^ respondents registering disagreement with the 

ratings «^^fe'«ii*t<iy>''Oi^he barriers a"re summarized in the last two 

^ . colUntvs.pf thg tal^e,' Respondents often limited comments to "too low" 

^/v ; . \ or "tbo ^gh"C t^e figures in prarenthesis represent the number of res- 

/ v^' V ■ ' ' .- ■ ' 

I :^ " - . ^^^^^ disagree on theMcatings. Although comments- were T)f -in-- 

-0 , - ■ , . 

.terest, it apflfears that the number of comments and disagreement with 

.\ ' ' ' 

ratiAC^ wer| hot of sufficient number of change the ratings of severity 



g 



appreciably-. 



' . -ft. 



■TABLE 'I 'i 



I . 1 ; . 



„ . " .A SUHMAdv OF THE SEVERirr Of BAPPItRS fOR m HANDICAPPEp, 

^ . AND FEASIUILITY OF RECO^HEflDATIONS TO REMOVE BARRIERS 

In the f.ru colunin. barriers are Hsted (exa^le: 1,0) as ;*ell as the recaimerdations for rerovirg these barners (e.wple: 

!i!nhH°"f«!°I""^?°''' respondents rated the seventy of.eacn barner; 1 being «ery severe, 2 being werately severe 3 bema 

slightly severe. 4 bein<) not severe and no response (NR). The col^n includes the percentages. 

Tie third column reports how feasible the respondents, judged the re-.omendations to be. 1 being definitel/ feasible 2 beina fMu'Mp. 
f JiKS. : ' ^ ^^ing def.itel, .feasible." Eaih 4ber wa rfn o ' ' 

Of the recoinnendations. Tne co^mn includes the rating scale, the percentages ind numbers of respondents. 

l!«""Jr"»f^ itT '''''"t"^'' l*">'ted their corpents to 'too 

low .or too h>-gfi . Nuiters in parentheses indicate the nui^bers of respondents. 



BARfllERSANO RECOWNDATIONS 



BARRIERS WITHIN THE Hlimij SrSTtM 

KO A general lack of knowledge; m 
the dcddetfiic conmunity of sec- 
tion 504 of the Rehabilitation 
Act of 1973 



.1 Inform via workshops,! 
printed mater^ial, ddmini- 
strative policy. 

,L Each or qant^y^^ should ' 
adopt policiej^lQjitnple- 
■nient locally. 

.3 Leq'tslaton should be re- 
quested to make wording 
; less difficult 

.4 Copunicate and disseminate 
through news media. 

.5 Provide orientation sein- 
nars on the natflre and 
effect of. Sectj.on 504 for 
key adminijtnati^e person- 
nel. • ' 



mm OF BARRIER 
RATING BY PERCENTAGE 
(N ^ 60) ' 

1 ? 3 




n,7 38.3 41.7 8,3 C 



f 



FEASIBILITV OF IMPLEHENTAllON 
SATING By PERCENTAGE 



61. S 30 8 7 7 
fi = 13 

38 5 '15.4 JC,3 
N = 13 



./ 7.7 



15.4 2} 1 23 • 38,5 0 
H = 13- 



38. '5 ?3,1 
N •- 13 ■ 

30.8 69 2 
H = 13 



\ii ?3.,T 0 



tOMMENT^ REGARDING RATING OF SEVERj^' OF BARRIERS 



1.0 [6) Conmunity College Personnel 
need more awareness of this act. 
•There is a need to support legisla- 
tion for credible enforcemeW. 
Needs to be more information ifnd 
atlitudinal change regarding 504, 







0 


i 


* 


BA«RlEftS ANO REcWlttAIIONS 

• ' ■ \ *. / 


. ■ ^SEVERITrrBARRIER 
mimi PERCENTAGE 


FEASlBILITt'sv IHPLEHfNTATION 
■RATING B'l lERCENTAGE 


COWENTS REGARDING RATING OF SEVERITr OF BARRIERS ' ' 


^ ■ * IS 


(fl • 60)* 

I 2 3 4 NR . 




RATED TOO l,OW' 
' (Numbers of Respondents) 


RATED TOO HIGH*' 
(Numbers of Respondents! 


2.0 Social Security Disability In- 
surance legislation which in- 
hibits tnttiatJve to prepare 
for employment 


12./ 34.5 (5 5 •7.3'' 5" .' 

f ' 


k' 


2.^ (10) SSOI cSin and does inhibit 
motivation. Benefits oould fee (DOd- 
ified to both maintain security and 
promote emplojrtnent. hJwever, it is* 
extremely 'd-ffflcult to convince • 
someone '^rjawin/social security that 
Mfiuld be better off .without it. 
Legislation needs to be amended to 
create more incentive for people to 
get back to woftJ.- 


2.0 (1) 5hoirid be wted 
less severe. ^ 

f 


2.] Make tr^ese funds available 
' for vocational education. ^ 




■ 45. S 18.2 27.3 0 9.1 
N ' 11' 




•* 


2.2 Remove earnings limita- 
tions. 




36.4 27.3 9.! 27.3 0 
■ N • 11 






2.3 Provide yearly interv1ev<s 
by rehabilitation counse- 
llors. 


f - 


45.5 316.4 5.1 9.1 , tt'' 
N = 11 




A 


Planning and Preparation 








t 


3.0 Inadequate ?1 inning on the 
part of the administrative 
staff for individual student 
needs of the handicapped such 
as language barriers. 


21./ 45,'0 26.7 6,7 0 


f 


3."0 (9) This is the most essential 
step in providing adequate programs 
for handicapped students. Should be 
rated very^severe. Sh'^uld be 
higher, 'ol^ganizational action, 
i.e.i change begins at the top 
(usually). Problems exist so res- 
ponsibility for correction lies with 
administration which is not doing 
mh at this point. 


3.0(1) , 


3.rEstablis^ inservicfe train- 
? ing'for corlnunity college 
adniinistrdtors. 


• 


33,3 33,3 25.: : 8,3 ' 
N = 12 






3.2 Establish an a^firniative 
action program to include 
handicipped 'Students. 




16.7 50. C i:] ^i.l 8,3 
N ' 12 


t; 




3.3 Include tms type of 
assistance curriculum. 


ft 

X ■ ■ 


1 8.2 27.*3 4^,t : 9.1, 
N = 11 

fl '' ■ ' ' 

1 
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BARRIERS AND RECMNDATIOI 



SEVE'filTy 'OF BARRIER 
RATING BY PERCENTAGE' 
I*: ' 60)- 



,12 3 4 NR 



FEASIBlLliy OF INP^^Mls^A^ION 
RATING BY ?:=CiV;OE 



2 3 



COfWENTS REGARDING RATING OF SEVERITY OF 5;= 



RATED TOO LOW 
(Numbers of Respondents) 



' rate: -:gh 

(Numbers cf ^^s:cndents) 



4.0 General lack c'f connunjcation 
between helping aqertcies and 
•the training institution. 



4.1 Assign a lia.ison person 
to each comnunity cif lege 

4.2 Establish interagency 
coffinlttees to provide for 
iDore exchange of infor* 
fTiation. 

4J Provide information in 
preservice training at 
colleges and unive^ities 

5.0 Too few certified rehabilita- 
tion counselor? on cain()uses 
of the tralningiinstitution. 

5.1 Establish some type of 
funding^foriDula to assure 
an adequate ratio of re- 
habilitation counselors 
to. students, 

5.2 Make the job of counselor 
'more attractive to new or 

prospective counselors, 

5.3 Provide the "conmon 
client" concept where 
various ins^i tuitions pool 
resources and focus on a 
conwon ct tent. 

6.0 Lack of organisational struc- 
tures wh^h insure meaningful 
interacti bn.be tween handi^ 
capped and nondisabl,ed stu- 
dents 

"6.1 Alj programs^ should he 
designed to a/oid lack of 
integrated activities, 



20,0 36.7 41.7 1.7 0 



20,0 38.3 26.7 15.0 0 



10.0 3(i.O 41.7 18.3. 0 



41.7 33.3, 8.3 't, 
N = 12 

50.0^8.3 25.0 \i 
N = 12 

* / 

50.0 25.0 25. n : 
N » 12 



25.0 50.0 16.7' - ] 
N ^ 12 



\ 

25.0 50 0 16.7 
N = 1? 

16.7 1 6.7 58.3 
N = 12 , 



25.0 8.'3 417 
N = 12 



4.0 (9) Agencies do not cofrmunicate 
efficienlly.'ti^erefore, administra- 
torfand studenrt do not; know of 
help that is available. Should be 
rated more severe because of 1) com- 
plexity, 2) overlaps of responsibi- 
lity for the funding process and 3) 
lack of involvement in professional 
rehabilitatiori^process. Emphasis 
should be on the client. 



4.0 (31 Toe 



5.0 (8) More qualified counselors 
need to give in-depth service. 



1 [2] PrctV '^ct severe 
enough to consid- 
eration, 



6.0 (8) Administratc^rs must take dc 
tion to insure that nondisabled be- 
come involved.. Better understanding 
of handicapped individual situation 
is essential to assist the removal 
of attitudinal barriers. 



6.0 (3; 



BARRIERS AND REtmNOAIIONS 



SEVERin OF BARRIER 
RATING BY PERCENTAGE • 

\ I ] i NR 



FEASIBILITV OF IIPLEHENTATION 
m'X, ?Y PERCENTAGE' 

"12 3 4 5 



mm REGARDING RATING OF.itVfRirY OF BARRIERS 



•RATED TOO LOW ; 
(Numbers Respondents) 



^TEI 
bet I 



JED TOO HIGH * 
(Numbel of Respondents) 



6.? Seek specific linds of 
coffiniti(yent< ano'actions 
frofr. top administrative 
staff,, 

/^C Poor planninq and organiza- 
tion which results in socij! 
Darners, i.e.» inafcil'ty to 
'participate in concerts, hear 
speai^^rs or attend frims. 

i ^.1 Lack of o)anninq is not 
'jsualIy"intentionat. 
therefore, pol Icy sute- 
Tients and wrltter. renin- 
ders snould be itnplc- 
men ted. 

7 ? Conduct i^rkshops and in- 
service training to plan 
and organise to assist 
the handicapped in parti- 
cipating in social events 

B.O Lack of planning for required 
activities which are diffi- 
cult 'for }iandicapoed students 
Such as.registratior 



i ■ * 

0. '.A'' agencies snci^lfl cood- 
erate m nanng reco/men- 
• *dations :o scnool ofh- 
/tiah. 

8.? Plan a di'^erent proce- 
, dure for disableo stu- 
'denti. 

I. (^Inadequate availabihjA 
readers, inter prete^P^ors 

and counselors for handi* 
capped, students. 

^ 9.1 Develop a systeni for vo- 
catiooal resources siirfi- ■ 
' lar to ^e T«!xas Le^yning 
, Resource' Center netwtfrl(, 
. to locite all available 
resouriev ' . 



.7 36.7 38,3 13.3 9 



20.3 44.1 ?2.0 13.6 



12. s i?.5 nr. C 0 

N • 8 



33,3 2:.: . 0 0 
NO? 



33,3 :0. 
N ' 1? 



8,3 8.3 Cf 



•no: 



41.7 33. 

:N 12' 



i.j rt 7 



3 d.3 Q 16.7 



36.4 S4.5 9.1 0 0 
N ' 11 



7.3*f8i Snould oe recoqmzed as m^t 
severe 5jildings are inaccessible 
[(notional recreational, social well 
being o^ boi^ handicapped and non- 
handicapped depend on an integrated 
setting in school and in ein;^loyiTient 
jater ' 




8.0* (9) Physical handicaps get at- 
tention, but language learning dis- 
abled students or hard of heari'^g 
stydeots -have huge problems ir t^M 
area, Special acconrodations shou'^ 
be made for handicapped^peor^ 



B ? 'i'l Set severe - most 
institutions knowvthe 

s^:jatior ^ ■ 



9.0 (II) This service inakes t'he dif- 
ference between student's being able 
to complete programs or not. 



I 

.rA3i Rehabilitation 
onwhssions provide funds 
for these services xhen 
need ^s '"ecogni7ed. 



J' 



•SAftRIt^S ANC ^ECOMHEXDATIONS 



5t^/ERIIY OF BARRIER 
RATING By^PEkCENTAGE 

] I 3 4 . NR 



F[A5;3IL!Ty OF '."^^li^X^M 



5 



2 3 



COMMENTS REGARDING RATING OF SEVERITY 'OF BAtRIERS 



^ RATED TOO LOW , 
(Numbers of RespcKidents) 



RATED ::C.^IGH 
(Numbers' of ^Respondents). 



9.2 ?ec'jre funding foasoch 
positions on coffmunuy * 
,co liege campuses. ^ ■ 

3 Establish trdinin:] prj. 
^rdms for tnese nelpers. 

10.0 Ldck of funds for suDpor^. 'ser 
vices and staff (i.e. , wheel- 
chairs, pushers, attendants, 
note-takers, interpreters, 
tutwrs, etc. 1 



• ?\ 

10.) Oiitaln legislative sup- 
' .• port (funding). , 

10,2 Establish prionties for 
current funding which' 
^ wojld desjflnate (facil i,ta- 
tors) for'/ocd'tional train 
ing (human ijr nateru] ) as 
a top priority ' 

Establish trailing pro- 
grams for these pipers. 

11:0 Lack of ikiitial and ongo^-ng 
mobil,ity orientation 

11. 1» Should be stressed by 
the agency involved 'and , 
pu^ ifj budget by the com- 
munity ..colijege d^inr,tr.ii 
tion; ' j » 

12.0 lack of skills interpreters 
for the deaf in all clashes 
including. vocational technica 
classes . ' - 

12.1. Training of student ser- 
vice pfei^sonn'^l and funds 

' muit be made w^re avaT- 
able. 



2D7 4U 2^ 6 10 1 2 



5 1 l]J ^2,5 18.6- 1 



19,6 .46,4 25:Q. 8.9 4 



s * 



25.0 25,0 41./ 
N ' 12, 

ji ' 41.; lb \ 

N .- 12 

I 



10. 0 (10) Tfiere is not enough staff 
to meet the needs of the handicapped 
.(include typists). Additional fund- 
ing is needed to add staff and ser- 
vices. Will become more severe If 
current court cases* put responsibil- 
ity on col Leges rather than rehabi- 
litation .agencies. 



IQ.0(2' 



50.0 25,0 16.7 a :^ 
N -- 12 

33.3 25,0 25,0 1 6 : 
N = liV ' 



50.0 33.3 16./ fO; , 



N * 12 



50.0 0 50.0 
N*'^ 12 



fi' 



ir.o (3) 



11.0 (2^ 



41.7 33.3 16,; 8/3 




12.0 (10) Need more interpreters 
with skill of sidh language. An ex^ 
treme and urgen^fneed. 



f a 



i 



Tdt^Ie IV - Continued 



^kkm AND RECOMMENWTIONS 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 

(N » 60) 

1 2 3 4 NR 



FEASIBILflY W IHPLEHENTATION 
RATING BY PERCEilTAGE ^ 

1 t 3 4 • 5 



COMMENTS REGARDlNfi RATING Of SEVERITY OF BARmRS 



RATED TOO LOll'"' 
(Numbers of Respondents) 



RATED TOO HIGH^ ■ 
(Numbers of Respondents) 



i3.0 Uck of available qualified 
tutorial and reoiedial assis- 
tance for people who dannot 
cope with regular gtoup and 
classroom procedures ' 



lij Cnanqe 'attitudes of per- 
sonnel wNo fail to real- 
ize tfte need for this 
assistance. 

^ n.2 Provide appropriate 
train'ing pro^rains for per 
sonnel to develop tutor- 
ial, and reffiedial assis- 
tance. 

n. J Secure- funditig fo'' suc^ 
positions on cownunity 
college campuses. 

iVo Lack of persons to work wUh 
trie handicapped to give addi 
tiortal training when needed 
oy pnvdte'bosiness as it re 
lates to specific jod needs 



^ 0 

14.1 Business ^Tiight provide 
personnel to w0rl( with 
. 'nafjdi capped •persons, 

14-. 2 Provide training and ^ 
funds for job placement 
personnel . 

15.0 Lack of# knowledge erf wn^t 
students can do resulting in 
• hega^ive attitudes ^toward the 
limitations of the Handicap' 
ped students. 



17.5 35.1 36.810.^ 3 



16.1 35.3 7.1 4 



YcA 39.0 27. 



16.7 16.7 33.3 16.7 16.7 
N = 12 

r 

JS.O^^.O 25 0 .'0 ■ J 



33,3 33,3 8,3 25. G 

H ■ n 



{ 



8.1 25,0 33,3 25, C 8 3'* 



31 3 16.7 33.3 16.7 0 
12 . 



3.0 (15) Lack of trained peer help- 
ers and professionals is too^ften 
overlooked. Remedial assistance 
fwk^ thfl^ difference, whether handi- 
capped (fe'not. Very severe- tl; 
-toring essential for all-.sensorily 
handicapped. Need to retrain surpljt 
special educators to ^york at the 
college' level. 



13.0 (2) 



14.0 (13) Jhis is'^a severe problem 
which cpu.Va liev solved by |ia'n"nq ' 
trained ^jrriculum spe^alists and 
i^nstruetors on yie staff to work di- 
/^ctly wi.t^ industry. Cost need^ to 
be, absorbed by private busi.ness. 
Should be higher--h^s a* threefold 
benefit: business-gets involved, 
students 'are better trained to work 
in business, "^dnd business wants fDOre 
students. ' 



14, 



15.0 (7) Speaks ti.the need for pro- 
fessionals in rehabilitation to be - 
on 'the cdfnqiK. Priority shoulrf'be 
in teacher training'. 



IS.O (2)- 



tA5!3!Li:f OF ;^5L[v['/r,iiS 



)].] it, 



J], J 41,/ 16,7 h\] 



2^.n 16 ^ °,3 3,] 



S0,0 33,3 16,7 



:M'i'S REGARDING' fiA:!W OF m^lV' DF BA^I^IE^S 



'A'-: '00 LOW 
'lu'-'Ders of Respondents; 



Nj^iDC'-i Respondents' 



i 0 



1/ 0 >9) Only fosters dependency. 
Although instructors care about ^an- 
dicapped students there is not 
enough awareness of their. needs and 
feelinqs. 



VMim AND «[COMMENDATI0MS 



^'.1 .2 Make inforfDdtion 3bo*;t 
various hafuli-faps avail- 
able to instr-jctors. 

I Lack of sel^con^ider^ce on 
part of teachers to leacn 
handicapped stjdents 

\6 ' Provide Dre and in 
servUe training for com- 
-nunit^coHege facjity ^ 

'.'i, Lac^ of understanding and 
Kceptance and/or indiffer- 
ence toward tne special needs 

tne handicapped on tne 
aar: of administrators, fac- 
j'ty and stafi 

' i.\ Provide Detter and "^ore 
^ ' mserv'ices for :cfrrunity 
college personnel irc'ijd- 
inq knowledqe^nd training 
'on te'chniquef of working 
^ith the '^and^'.dpped stu 
lents. 

; '.e^ative attitj^es c> .^cri-^- 
St-'ators anO if^StrjCtors 
^ricn'innibit :artici^at:on 
:^ nandicafije4 students 
:u'^e*« t/ogra^-s. ^ 

'f.orna' CQj^^ses 
^s'^ops and 
'nm^j tc L'''in5 
about aT^tjdma^ changes 
;i/*^ljding --enova^ 0* 
fear" ; 

'-Vjtudes of Non-disdole(: !it_^den_ts 




SEVERITY OF BARRIER 
RATING BY PERCENTAGE 

(N = 60) 

12 3 4. NR 



15.5 3^.8 41,4 10,] 



29.8 31.6 31 6 7.0 



2>7 :i f 



Lack o'l acceptince and nega- 
tive Jtutude'. tj^eers , , 



. : Provide a'-^arerfesi' fram- 
ing actwitie'j -C'^' co'Tun-. 
It / col 'pge '.d^jjse'; ^or 

'tne student tod/ 



IU5 ^5.4 39 G ^3. 



FEASIBILITY OF IMPLEMENTATION 
RATING BY PERCENTAGE 



2 3 4 5 
^ 



41,7 50. 
N = 12 



0 8,3 



50.0 41.7 8,3 0 
12 



5C.0 33,3 16.^ C 



N 12 



33.3 25, J 16 7 16.' 5,3 



COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



18.0 (13) Thi^ 1s-a very severe bar^ 

rier. This is more of a problem 

than understanding, acceptance or in 
difference, 



9,0 (8) Problem is severe. Tfjere isl 
a lack of training and exposure to 
the handicapped which results in a 
barrier even when 'people ^ean well 



RATED TOO HIGH" 
(Numbers of Respondents) 



18. 



19. 



20.0 (13) Admnistrators and instruc- 
tors don't really know the capabili- 
ties 0^ the handicapped. 



21,0 (7) More severe than stated.. , 
Peers play a larger role than is in- 
dicated. 



20.0 (2) Should be lower 
Most administrators have 
no attitude (not aware). 
Few if any, would be 
negative. 



21.0 (51 



ERLC 



imm AND RECOMMENDATIONS 



SEVERITY Of BARRIER 

RATING BY Percentage 

(N = iO] 



2 3 



FEASIBILITY OF IMPLEMENTATION 
• RATING BY PEftCENTAGE 

12 3 4 5 



COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 



, RATED TOO LOW 
(Numbers of Respondents) 



mw TOO KIGH , 
(Numbers of, Respondents) 



^1.2 Develop and conduct iq- 
servlce training for edu- 
cators to bring about ac^ 
ceptance tne handicap- 
ped whicn I'ead to 
peer acceptance. ' 

22.0 Lack of acceptance of handi- 
capping conditions by the 
.{ publ ic i^hich results .in lacl( 
of participation by the han-, 
dicapped in social and re- 
creational aspects of col- 
lege 1 'f^f* 

2^1 Generally people fear 
Khat they don't under- ^ 
stand, inore infomation 
• should be provided to tne 
publ ic regarding hindi- 
capping conditions. 

.22.2 Develop and conduct in- 
service training for 
teachers and non^handi- 
capped students. 

23.0 Inadequate orientation of 
ngn- handicapped students as 
to how they may better under 
stand and assist handicapped 
students 

23.1 Provide awareness train 
in(j activities on comnun- 
ity college campuses for 
the studert body 

Preservice and Inser vice 
Education ^ 

24.0 Lack^of general knowledge of 
the handicapped and handi- 
capping' conditions 



ERIC 



■3 



i'i.O 25.0 ?5,0 3.3 16,/ 
N'12 . 



1^0 26./ 65.0 3 3 



.6 9.2 2/.1 5. 



22.0 50,8 27,1 0 1 



'33.3 50, 
H = 12 



d,3 t3,3 



2/. 3 54,5 9. 
N = 11 



1 0 9.1 



13 3 16,7 25.0 16 / 8.3 

N = 12 • 



0\ 



22.0 (11) Very severe. There is 
little social Interaction and we^ 
need public aw^rene^s. 



22.0 (6) Less severe than 
indicated; the public is 
accepting handicapped .stu- 
dent's participation in 
social and recreational 
activities. 



23.0 (7) More should be stressed at 
the individual program level. The 
deaf student needs an inl^rpreXer 
at the college leveK 



23.0 {]] Orientation is 
not needed, integration 
is, for people to be com- 
fortable with each other. 



24.0 (13) Handicapping conditions 
are complex; there is a need for re- 
source people for staff inserviij^e' 
and consultation. Knowledge breeds 
understanding 'and acceptance. , 



24.0 



f 



'aDle [i ■ Continued 



BARRIERS AHO RECOfflENDAriONS 



SEVERIiy OF BARRIER 
RATING By PERCENTAGE 
(N = 601 

1 2 3 « N 



FEASIBlLlTy OF IMPLEMENTATION 
RATING By PERCENTAGE 

12 3 4 5 



COWENTS REGARDING RATING OF SEVERlir OF BARRIERS , 



RATED TOO LOW 
(Numbers of Respondents) 



RATED TOO HIGH 
(Numbers of Respondents) 



• 24.1 Host instructor^ m 
^re asked to work wUn 
• Handicapped students <TVjst 
learn the hard way--tridl 
and error. Teacher 
training sessions niust , 
include working with han- 
dicapped in their Own 
particular discipline. , 

25.0 Lack of knowledge that frvjni- 
festation of handicapping 
condition is often periodk 
and jnpredictable in tir^mg 

2S 1 Inforniation regarding 
!he handicapping condi- 

, * tion should be provided 
to the educator at the 
ti:iie the student regis- 
ters. 

IS I Instructors snouM 
schedule counsel mq ses- 
sions with a|l students. 

Z5.) Pj&Ik -relations ef- 
forts should be conducted 

26.3 Assumption on the' part of 
the non-disabled instrjctor, 
counselor, or administrator 
that Just because the dis- 
•dbled student has not inov 
cated there are problenis, 
that "everytninq is fine-- 
we have no prot)lefTi;' ^ 0 

Z6.1 Provide basic knowled 
about handicapping condi- 
tions througti inservice 
programs 

Ih.l fteoUce tnAraditioral 
lecture and ffrm-refer- 

, 'enced evaljation with in- 
dwidualized instruction. 

^^6.3 Team the student to 
communicate t^eir pre- , 
bleris, 



i 



6.8 Tj.O 42,4 11,9 



'0 I 49. ^ '3,4 1 



41,7 33.3 25.0 .0 0 
N = 12 



50,0 33/3 1 6.7 0 0 
N = 12 



Ih 0 16,7 33,3 8 3 16,7 
f< = 12 

1 6,7 41,7 41.7 0 
'1^12 



33.3 41,7 25,0 0 'J 
N •■ 12 



18.2 9,1 27,3 45,5 
N ' 11 \ 



41,7 25;0 25,0 8,3 il 

'j'r |1 



25, C (5) 



25,0 



26, '7, ^lany do not take this into 
consideration due to lack of know- 
led'je 



26.:' 



SVmill Or BARRIER 
RATING a PERCENTAGE 

1 I' ] i NR 



FEASIBlLlTy OF IMPLEMENTATION 
RAHNG By PERCEWAGE ' 

1^2 3' H -J 




.«flajifiJS REGARfilNG RATING OF SEVERI^^ OF BARRIERS 



■ rated'^too low ^ ^ 

(Numbers of Respondents] 



RATED TOO HIGH 
Nj:nber"s of Respondsents) 



and orli?ntation toward wcrk- 
mq witn handicdpped stu- 
dents in t^e ire« of y^rujji 
•ledrninq rnodal^t'es 

2M Provide s:d'^ jse- 
fjl skills f^'^i':"' 
apphed' in te(ic^.in^'tne 
nandicapsed tP'^ouj^, 

traminq. 

2/ 2 Train *m ^aCjlty and 
sta^^ tO( screer and refer 
• st'jdents to tpecia! ists. 

28.0 Inadequate training and in- 
fornation is provided to 
teachers regarding :sycholo- 
^jirai aspects, ahd learning 
diM^culties 0^ specie ^ 
nandicappinq condition', 

2,8<1 Preserv;(>e and inse^- 
vice trammq snojid *in- 
olude ^idSJi knowledge a- 
bflut nandicapp:r^g condi- 
tions and stresi that ' 
wi{|^ variances betwee;^ 
and aitionq people with the 
same handicap e^^ists. 

79.0 Lack of orientation to re- 
ceptive expressive lanquage 

' deficiencies and the neetJ 
for special ized languaq^ in- 
struction. 

29.1 Develop 'classes for the 
-> learning disabled a^d 
deaf. 

?9:2 Pay instructors to at* 
tenti special mservices. 

JO.O Lack of programs 'to qrepare 
post- secondary instructor', 
■ . to teach thf nandiciDped 



16 1 5^ 'j 2:,0 3.3 G 



Id ] U U 3,3 



9.. I ^0/0 36.4 14^ 5 



28.8 49,? 16,9 5 



33,3, I: i 33 3 s 



? 1 



33,3 16,7 25. 0' ?5 



33 



5^1.^ 16./ 



3 3 



21.] 2/.3 36,4 0 9.1 



18,2 9.1 36,4 18. 2 187 
N ^ 11 



2/.0 (14) Mucn.m'ore training and in- 
service is net'dediffof sta^^ 



2> 



28.^0 (9i Very sevpre-except for 
initial contact at beginning of the 
seniesteT^ tnere is 1 ittie ongoniy 
cofnnumcation betwpen teacher anc: 
rehabilitation counselor TeacAer 
training u theAe/ to belter edjca- 
tion everywhere. 



29.0 (8) Rated too low because tMs 
Is generally not understood, or this 
ne^d met/ 



29,0 (U- 



30.O (12)' Separate programs are not 
always necessary, but programs 
should be integral to pre and in- ■ 
service training. Don't wint to 
train all college instructors to he 
special education teachers, hu; the/ 
do need resource information. 



30.0 (2) 



Tdbie IV - Continued 



BARRIERS AND RECOMNENDATIONS 



SEVERITY OF CARRIER 
RATING BY PE€ENTAGEi^\ 
(N ; 60) ^ 

1 ? 3 4 NR 



FEASIBILITY OF IMPLEMENTATION 
RATING BY PERCENTAGE' - 

^1 2.3 4 5 ■ 



COfWENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers Of Respondents) 



RATED TOO HIGH 
(Numbers of Respondents}- 



30.1 Inservtce. or one or two 
classes in instructor 
training programs should 
be provided 

30.2 Secure state mandate 
for suCh training 

30.3 Develop an educational 
program far yocational 
teacher trainers and' Texas 
Education Agency post- 
secondary staff, 

31.0 Instruct^s inadequately 
trained in techniques to as- 
sist the handicapped student 
to adapt standard procedures 
to meet his requirements. 

31.1 instructors should be 
assisted by a resource 
person (advisor or coun- 
selor) 

31.2 PrVwe graduate level 
ientinars ahd workshops 
as a part of efnploytnent. 

32.0 Lack of knowledge of and sen 
< sitivity to handicapping con 
ditions in planning, imple- ^ 
menting, and evaluating in- 
struction and vocational »/.« 
learner outcomes 



. 32.) Provide inservice 
training of facalty - 

32.2 Provide i^re research 
in this area 

33.0 Lack of knowledge and train- 
ing by staff and administra- 
tion tQ be informed about 
the needs of the hearing 
impaired 

33.1 The needs of the stu- 
dent are generally known, 
the staff and administra- 
tion must learn how to 
meet these needs. 



26.7 45.0 25.0 3.3 0 



20.3 45,8 25.4 3.5 



16. 9' 37.3 40.7 5.1 



33.3 33.3' 25.0 0 8.3 
N ' 12 



8.3 16.7 25.0 25. 0 25.0 
N ' 12 

33.3 25.0 33,3 0 3.3* 
N ' 12 ' • 



25.0 15.7 50.0 0 , 8,3' 
N - 12 ' 



33.3 33 

25.0 37 
N • 8 



3 25.0 0 8.3 



5 37. 5 0 VO 



27.3 27.3 27,3 9.1 9. 
N > 11 



31.0 (12) There is a r^eed for spec- pl.O (1) 
ialisls in this area to work with 
instructors to help plan adaptation. 



32.0 (12) Many vocational programs 
base evalgation on typical employ- 
ment' settings and performance and 
don't consider adaptations which are 
routinfily made for placement of han- 
dicapped workers. Should be inte- 
gral to inservice and preservice 
training, 



32.0 (2) 



33.0 (13) Handlcappino aspects of 
deafness are not really understood. 



33.0 (1) 



EKLC 



1 

'n 



SJVtRIT' OF BARRIfR 



SATING i'i PERC:N-)^ 

i I' 3 4 



COMMEliTS REGARDING RATING OF SEVER!'- 3F BARRIERS ■ 



RATED TOO LOW 
['ksii^f'^ of Respondents i 



RA^E: TOO HlGf; 



.■ Vi.l A resource wsjn s^i.ld 
. De provided. 

34. j iac( of counseling jr'd te^.n.. 
j/i iwj s«ill5 needed ^; i:.ttc-' 

'dj'.e trie n4n(;l'.^^iP> -^rj. 
■* ., 1*"*. 's jniqoef.ess 



j4. 1 Provije ■'■■se''- '■ 

port to ddd '.Qjns^^lors 
and ftafr 

35. 'j Inadequate training pro-^rdr's 
^or pnysicians. c^ysTCdl 
therapists, occvsdtional • 
therapists, ano lOCid' wonr' 
ers to develop technMues'to 
encoura'^e handicapped ^lA'.r 
ijals to condensate *o'' *n^^H 
lisaDi I ities Dy enterir^ ; 
* training p^'oqra/ns. 

35.1 Researcn.need ^'jr 
training 

15. 2 Provide nore training 
rtith emphasis on lelpipg 
the disiJbled attain t^e' 

'fiighest level of sifill 
possible., 

36.0 Lack of exposure to tne 
world of work by instructor'^ 
* themselves *^o often set ^ 
I ppor example (moAl , 

36. 1 Obtain assistance from 
I a consultant 

36.-?'Upqrade local ninng 
practices. 

37.0-Lack,of ability on tne part 
of th^ instructor tn adapt 
curficuluni to the nppd' at 
handicat)ped student' 



MJ ^3.3 36.7 2b. 1 0 



15.3 28.8 45.8 10.2 



U,3 16,7 ^1,7 : 



16,7 16.7 ?S.O 25.0 16.7 

^ 0 ?S.O 41,7 25.0 8.3 
N = 1^ 



'M^ CounseHng can be the most 
i:^PDrtar.t dspect of helping tne ha/i- 
ncapi^e^] defining expectation 
levels, ^ost instructors are not 
ddequd^ely trained'in counsel mg 
te{hniQues to acco«date an, stu- 
lent'b jm jueness'-not just the nan- 
rcaut^ed stjdent. 



35.0 il: iHU ^ew ph/sicians are 
on rehabilitation medicine. Ihey ' 
know r.ore about acute disease pro- 
cesses than lonij ter^ rehahilitatNe 
efforts 



3i. 



36.0 (5) for vocational teachers 
should be a high priority and the 
teacher should have experience in th( 
"real" world. 



thi^36.0 (6) Most instructor; 
bring successful work ex- 
perience to the eorrniunit; 

college. 



37.0 (11 ) There is also a lack of 
creativity in this area as a result 

of closed iinnds. 



37.0 (4) The degree of 
success if detemnned t. 
how wel 1 curriculurr is 
developed in regard to = 
person's language exper- 
ience. 
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f 


' mWM AND RtCOMML^iDAIIONi 


StVERliy OF BARRIER 
RATING By PERCENTAGE 


FEASIBILITY Of IMPLEMENTATION 
RATING By PERCEnUgE 

12 3 4 5 


COMMENTS REGAR'DING RATING OF SEVERITY Of* BARRIERS 




' ■ 2 3 i NR 


— • - 1 

RATED TOO LOW 
(Numbers of Respondents, 


RAT[D TOO His/' 
(Nufnbers of 'Respondents 


1'. 1 Provide dn dssutani ta 
nelp tne mstrjclor 


1 


16 7 25.0 33.3 1 6.7 8 3 
^ 1? . 






i/.'^ Provide pre-develope'i 

lllQ irt 10 1 a"U i ll } «l 'Jl L ' J" 

for modi^icaMon 0+ r^r ■ 
riculj^n ^ 




d.3 33.3 25,0 16,/ 16.7 




* 

1 

V 


V . ] Incurpordte dnd int^e- 
qrate trdimng m curri . 
culufn dddptdtion into 
teacher prepardtion -jrj- 
.'jrdc^'.. 


I 


lb. 7 25.G"41.^ 3,3 b,3 
fi = 12 






'"■-r'jcJtiondl trd^^niTj 










;ind rfM^e^Ml D^OqrdT'^j 'r 

3r ' u'ev^lo:;- :3^:drrripnta' 
prorjrjir.s 


IH.': y, ^ 26.: 1 


V-^' 16.; 33.3 3 3 ^- 


38.0 (/) Without good bdsi: skill 
foundations success in achieving 
1 1 1 3 Will 06 neg 1 i.D 1 c . 


3ri.j ^3, Question whether 
t^is belongs at the "com- 
^umty :oi lege level , ex- 
cept pe^'hdps through spe- 
:m' ^og-^ans. 




■ T 1 


\ ^ 1^ 






j.i. ] Stipes > tne I'^i^ctdf' :e 
ot nldf^ii <>r'n''d^". ",r. 






^ r 




1 

1 17. t ■'^yc 'jijj 'V 

' prievOCJtior.d; s*'!' 
irdini^y 


1 




39 0 ;i31 Tnis snould be pri-r^ 
Uy. Includp won readiness 'rair- 
inq here and nos' handicapped do 
not have sufficient skills to su^t 
ef^ployeiH- 


]: ■ 

.1 


, ^ j 

f 


4 


33,3 33.; 2-:,:j^n 3 


/ 

' \ 

/ 


\ 


ERIC 
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/ 





■;J[^ry OF 3ARRI[R 



FiASI&lLlTY Of JMPLLHENTATK 
RATING BV PERCEflTAGf 

\ 2 ] i b ' 



COMMENTS REGARDING RATING OF SEVERITY Or BARRIERS 



m TOO LOW 
!NymDers'of Respondents j 



RATED TOO HIGH ^ * 
(N'jf^ibers of Respondents) 



i:./ 30.9 ^3-6 UJ ^ 



'JO.O-'IC: Lack of funds 1 iinit pro- 
gr^rv for handicapped. 



40.0 ;ir 



. ^ 1? 



41.0 (91 ^in^ courses coul^ be de- 
signed ana impl eniented . 



'3,3 !6./ 25 : 8:3 



1? 



.5,0 33 3 ?^.0 3,3 8.] 
\ ■- ]2 



?5,0 ?S.O 33. ,1 16,; 0 
N = 1? 

«.'3 16.7 41.7 25.0 H.3 
N = 1? 



42 0 (H 1 There is a real 'question 
of any existing adequate programs. 
An easy obstac-lte to overcome, yet 
often overlooked. 



/ 



42 0 [Ti 



43.0 (3) Comnication problems ire 
severe between instructors and nor- 
mal students ev^n. Little progress 
without cotrmunication. 



43, 



25.0 8-3 50.0 8,3 8,3 
■ 1? 



V. 



; ^ ; 4 n;^ 



r,i' ')fx>V' ■! V. '■'*'' 



fiA'/iULlI' 



(TATION' 



COffiENTS REGARDING RAIING OF SEV[f^;'* OF BARRIERS 



RATED TOO LOW 
iNornbers of Respondents) 



44.0 (6) Orientation and education 
programs are needed for nondisabled. 
Public relations programs needed to 
educate employers as to benefit', of 
eriplo)sinq handicapped persons 



4S iTj' .Without .^cijstnent 
ncuij'"' .ind teaL^^'N'''>t.'\i*e';irs U^■ 
doors r^re closed to 1 1 dVi nr- 



RATED TOO HIGH 
(N'jHbers c^ Respondents) ' 



4^ , ^: 'nis shOui« v level re 

full) ^n(J Sjr;[)QrtnC Tnr 1 ; 1 ' i 

wi tr *jnjing. ''ne'^^ i ,.' '-a: 

but" wnetner 1* IS jT.r',::' 



44 0 



ERIC • 



'iVfRr^ OF B/iPPIEP 



^[ASIBILI'V or IHPLEMfNTAMON 
P;':N0 P[RtlNTA',E 



3 4 



COHMENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



RATEd'tOO HIGH 
(Numbers of Respondents) 



1 36 I 36 



.1 to. 3 48 ] :^^.3 ? 



j] ] .'5 - :5.o 16./ 

\ 

41, ' 41 ' 1^.7 u 
N - \: \ 



]] ] 2h.[) 41./ 0 0 



N ^ II 



25.0 16 / H.3 33,3 1 6,7 
N ■ IZ 



3i i JS,0 If)/^ 



v.i 0 J -.3 



48.0 (11) The problem is severe. 
There is a need to have Certified 
Rehabilitation Counselors and peer 
counselors assigned -to each student 
for the djralion of the college pro- 
gram. There is not enough staff to 
keep up wUh large populations of 
handicapped students. 



.0 (0) 



49.0 (12) There is inadequate pre- 
dssessment of handicaps. Adaptation 
of systems approach to instruction 
will alleviate this to a major ex- 
tent. 



49.0 (?) Do learning dis- 
abilities belong in col- 
lege? Norms need to be 
more flexible 



50.0 (6) This attitude sets condi- 
tions for a student to fail . 



50.0 (6) 



51.0 (3) 



SI 0 (2) 



mrdh ANu fttCOMMLNWT! 



SLVEklTy Of 3ARIiI[r( 
RATING By P[RCfNTAG[ 

iN -■ 60) 

! : 3 4 NR 



FEASlBlLlly 01 IHI'LlHENIAIION 
RATING Br PERCENTAGE 

.1 2 ] 4.5' 



COWENTS REGARDING RATING OF SEVtRITY Of BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



RATED TOO HIGH 
(Ngmbers of Respondents) 



52-Q Traininj irT^d^, witnin pro- 
qrair, tend 'lo leMiiiit the 

ilSlt .* j<1ef'' . ! f offer ' [., 

'iUt.^ d njrrnw rdn<)^* of i i 



sl( 1 1 ' '.'■jifiifi ; 
' .' A#^(iM.>f , j' te^^•l- 



:neet ' 1-/.'" / 
denv, 



I '■^*w'''■.e J'' tP(i." 



14 ■ :^ I 



16 ' Sii 



33.3 Jt./ : 



■ lf> / 33 ^ 1 
N ^ 1/: 



52.0 (6) Lots of individuals get 
shelved and categorized because it 
IS easier than tiking the time to 
find out what is truly wanted. 
Lifnited training prograns ^re avail- 
ables Still too fnuch stereotyping 
of disabilities, i.e., dll MR's.like 
to do repetitive type johs. 



52.0 (4) 



53,'] [] . I* a s' i'^^^' ('np' n,, • jr 
fie rdn 



j4 G '5! SensGrially nd')d)':d:]pel a^d 
LLD students need ^.jpplenienta' -a^ 
eridh and modif^eC texts Open doc 
policy requires 'adi^inistratijr 
therefore, aciofrpcda^io^ 



55, C '9) This should :;e top priority 
Many Handicapped are e-Darrassed to 
ask for adc^ltlona: n^lp especMiU' 
in a large class, 



55. , ^he' cofnn^nity 
coMege has a policy o* 
sriall classes and this 
should no' te a problcr, 
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BARRIERS AND RECOfflENCATlONS 


mm OF mil?. 

RATING BY PERCENTAGE 
rN ^ 60) ■ 

f" I 3 4 NR 


FEASIBILITV OF IMPLEMENTATION 
RATING BY PERfENTAGF * 


COMMENTS REGARDING RATING OF "SEVERITY OF BARRIERS ' ' . 




1 2.3 4< 




RATED TeO LOW 
(Numbers of Respondents) ' 


RATED TOO HIGH 
(Numbers of Respondents) 


. 65.? Obtain legislative sup- 
port *ly increase funding 
for ince personnel . 




33.3 16./ 33 3 16, ^ 


] 






56.0 Student/t'-^mer ratio "toe 
large to' allow aDDro{in3te 
*ddniinist''ation of tests. 


' 19.;' i?.o i 


f 




56.0 (5) If onejcannot evaluate 
skill levels, then how can one deter- 
mine progress unless curriculum, is 
based on perfonnance objective 
Skill level evaluation is essential 


56,^ (3^ 'esting situa-'^ 
tions are feasible: in- 
dividual testing :s easily 
ar^-anqed. 


36.1 Provide d specijlijp'^ 
testloj progr^fT., 




33.j,^0 11,^ 16.; 


3.3 






56.? Pronde fync^ f^jr t)et- 
' - te"^ sjtudent/trair.er ratjo 
or soeodl jssistants. 




16./ 16,7 Vi.; 16,: 

\: 


U , J 






56.3 Individual ue tes^tjny 
■procedures. 




16,7 41,7 ?5,C 8 3 


8, J • 






H^re a paraprofessiondl 




16.7 Z6,0 16,7 ?5.0 
fi - 1? 

1 


16'7 






57,0 Inadequate task analysis o* 
^ tecnmcal skill areas in rp- 

latton to training students 

with handicaps 






0 (8) This eliminates a great 
many students who could attend if 
work site adjustments were available 
Should be a top priority. 


57 j 


57.1 Fund ej^emplary progrdms 
- in. area o* task analysis 




33,] H,3 33,3 16 7 
\{ IZ 


H.3 






57.2 Tram staff ^n methods 
of jSCientific job/task 
analysis in curriculum 
development 




?^.0 33,3- 16.7 1 6,7 
fi -' 1? 


8 3 






58.0 Lack of training progrjins 
' " for handicapped indv/i duals 
in the efnergin.j technology 
areas 


19.:; :5 ^ il 4 IJ.B 2 

\ 






58.0 (7) Vocational/technical coun- 
selors, teachers, advisors, and tu- 
tors are still looking at disabili- 
ties rather than abilities. There 
is a need for more places that will 
hire the ^handicapped. 


58,0 ,;3) 

1 


58. I Obtain fundinq to per- 
mit organization and m- 
plefnentdtion '.ijch yrn- 
. grams. 

5 




31,3 8,3 41,7 8,3 
N ^ 12 


8.3 






\. 58.? For d 1 Mison Jhth 
busmpss ) 

s 

* 




33,3 ?Mi,33 1^' 0 

fl = 12 

1. 


3,3 




t 



♦1 



I 



lable IV - Continued 



BARRIERS AND R£W[NDATI0N5 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 

(N = 60) 

12 3 4 h 



FEASIBILITY OF IMPLEMENTATION 
RATING BY PERCENTAGE 

1 2 3 4 5'\ 



COftiENTS REGARDING RATING OF SEVERITV OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



RATED TOO HIGH 
(Numbers of Respondents) 



59.0 Limited variety of voca- 
tional/technical d^e^s which 
accept handicapped students, 



59.1 Provide pre and inser 
vice education for facult) 
Jnd adninistration to 
bring about attitudinal 
changes. 

■ 59.2 Expand elective^ and 
subject areas. 

59.3 Identify "model" pro- 
grams/which conwunity col 
lege administration and 
facility can visit as an 
example. 

60.0 A lack of specific entry 
level job criteria that a 
person with- 1 imite(j abil ity 
could accomplish and achieve 
in order to be employable 



60.1 Work closely with busi- 
ness to establish jobs 
that handicapped persons 

nrwy dO. 

60.2 Bring in consultants 
for technical assistance, 

60.3 Develop a career ladder 
self-paced program 

61 .0 Absence of a continuum of 
tfNaining s)(ill5 for elemen 
tary through secondary educa 
tion through vocational 
• technical orog»'ains 

61.1 Establish a sequential 
curriculum. 



13.8 31.0 41.4 13.8 2 



33,9 33,9 10 / 4 



19,3 35,1 35.1 10.5 3 



16.7 50,0 16.7 8 3 
N ^ 12 



33,3 25 
N -- 12 



33 3 



8.3 



41,7 33.3 8,3 8.3 8.3 
N = 12 ' 



59.0 33.3 8,3 3 3 0 
N ^12 



50,0 B ] 16 7 It ; 8.3 
N = 12 

41,7 8.3 25 0 16.7 B.3 
N = 12 



25.0 50.0 0 16.7 8,3 
N ^ 12 



59.0 (7) Vocational/technical coun- 
selors, tfachers, advisors, and tu- 
tors are still looking at disabili- 
ties rather than abilities. There Is 
a need for more pUces that will hire 
the handicapped. 



59.0 (6) 



60.0 (7) This is a very severe pro- 
blem--coordination is needed between 
training programs and industry to de 
termine minimum job entry level 
skills needed to be hired and then to 
train those with limited ability to 
fill this need. \^ 



60.0 W 



61.0 (8) The continuum of education 
training from elementary through 
post- secondary is fragmented at best 



61,0 
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Table 1/ - tonimk 



3APRIEPS AND 3:C0fflfNOA'ION5 


SEVERITY OF BARRIER 
RATING BY PERCENTAGE 


FEASIBILITY OF IMPLEMENTATION 
RATING By percentage 


COttlENTS REGARDING RATING OP SEVERITY OF BARRIERS 


1 


(N • 60) 

1 2 ' 3 4 NR 


] 0 ^ A 
\ L S ^ 




rated TOO LOW 
(Numbers ot Respondents) 


RATED TOO HIGH 
(Numbers 5f Respondents) 


61.2 Obtain legisUtwe sup- 
port to increase funding 
for iTore personnel and 
broader range of training 
opportjmties dll 
levels. 


\ 

• 


16.? 8,3 41./ 25:Q 
N -- 12 


8,3 


> 




62.3 Lack of exiLjpints in the 
curriculum »<hicn allow the 
student to leave ^with r^cpg- 
nitlon) when the student flas 
:i achieved to tne highest level 

of hK dhilifv nr Pflinln^- 
abihty 


8.6 29.3 43 1 1 9,0 2 






62.0 (11) There is a need for more 
flexibility for entry and exit for 
students in vocational programs. 


62.0 (3) This probleni is 
being taken care of 
through fl^exible entry 
programs. 


62. 1 Establish new pol icies 
at Tht Texas Education 
Agency level. 




3J.3 2i.O 16./ 16./ 

iX ' i t 


a. 3 






62.2 Establish such point for 
all students and stop 
counting "completers" on 
reporting as seven year 
certificate or two year 
degree, 




50.0 8.3 8.3 25.0 
N = 12 


3,3 

\ 




i 


53,0 Lack of instructional mater- 
ials and TOdif ications to 
meet the needs of handicapped 
students. 


22.8 40.4 28.1 8.8 3 






63.0 (9) Huch is available if it 
could be identified by and used by 
instructors—again, there is a need 
for training instructors. There is 
very little research and strategies 
available^^for instructors, to meet 
handKapped students' needs. 


63,0 (2) 


SJ. 1 Prov ide teaming for 
faculty to make necessary 
modifications m materials 




Jj.j 10./ tJ.U lu./ 

N = 12 


k 1. 

Q.J 

I. ,'. i 


< 




63.2 Prepare and maice avail- 
able fnaterials which will 
enable a student to learn 
either by seeing or 
hearfnq. 




16./ 33,3 33 3 0 
H 12 


16.7 


i ; 




54.0^Lack of knowledge regarding 
adapting tne dassroofn to ine 
handicapped stud&nt. or the 
handicapped student to the 
classroom. 


11 ^ 4?, 4 3/ ] 8,5, 1 




'f 1 

i 


■ ■ ■ *^ ' 




54.1 Obtain a consultant to 
assist with adaptation. 




2/. 3 2/, 3 18.2 18.2 
N ^ 12 


9.1 ' 


l>: 
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JL vCn 1 1 1 Ur OMnPv i Cn 

RATING By PERCENTAGE. 

(N = 60) 

1 Z 3 4 NR 


FFA<^IRtl TTY W IMP! rMFNTATTAN 

RATING By PERCENTAGE 
1 2 3 4 5 


COfHENTS REfiARDING RATING OF SEVERITY OF BARRIERS 




RATED TOO LOW 
(Numbers of Respondents) 


. RATED TOO HIGH 
(Numbers of Respondents) 


64.2 Teach handicapped stu- 
aenis lo cowinunicdie tneir 
needs. 




41.7 33.3 25,0 
H ■ 11 


0 


0 






64.3 Provide Inservice 
tralninq. 


\ 


25.0 33.3 33.3 
N " 12 


0 


8.3 


• 




54.4 Purchase limited adapt- 
able cqulpweiTt with finan- 
cial aid.available. 




16.7 33.3 33.3 
N = 12 


8,3 


8,-3 






65.0 Lack of r^easonable fnodiHca- 
tion of general comnunity ' 
college schedules, require- 
ments and procedures. 


3.4 20, MS. 5 10,3 2 










66.0 (IJ An easy obstacle to over- 
come, yet often overlooked--such 
functional problems could discourage 
students from ev^n beginning. 


65.0 (3) 


6i 1 Place a person in each 
conwunlty college who will 
profnote more and better 
ooapieo progrdois 'or ine 
disabled. 




25.0 8 
H ' 12 


3 41./ 16.7 


8.3 






65. i: Establish an open entry/ 
open exit program . 




25.0 41 
N = 12 


7 25,0 


0 


8,3 




* 


66.0 Lack of reasonable modifica-- 
tion of classroom and 'jDOra- 
tory. 


10,? 25 4 50. a 13 6 t 










66,0 (5) Example: typing tables 
wheelchairs can fit under. Necessary 
for proper accessibility. 


66.0 (3) 


66.1 Place a person in eacn 
community college who 
promote more and better 
adapted programs for tne 
disabled. 


< 


27.3 9 
N ' 11 


.1 45.5 


9.1 


9 1 






66.2 InvoUe vocational 
classes In construction of 
speciaU/ed equipuient. 

BARRIERS WITHIN THE HELPING ^ 
SYSTEM 




25.0 25 
H = 12 


.0 33.3 


8.3 


R 3 








f 
( 

r 












vocational naieriais ana tquipmenL 




i 


1 










67.0 Lack of adaptable equipment 
that will facil itate teaching 
the handicapped. 


26,3 42.1 24.6 7.C 3 

t 








• 


67.0 (5) Needs to be give a higher 
priority. Very severe with drafting 
students at present. 


67.0 (3) 


5M Establish a pool of ad- 
aptable equipment avail- 
able to various teachers 
on request. ^ 


i 

)' 


36,4 54.5 '9.1 
N='ll • 

1 
1 


0 


0 

J 






6/, 2 Secure funding for nec- 
essary additional equip- 
ment. 




10.0 60.0 3? 0 
N = 10 i 


0 


0 







' 1 1 



COMMENTS RfGARDIf^G RATING OF SEVlRI^'^ qV, B'ARRIERS 



RATED TOO .Ok 
(Numoers of Respondents; 



ra'e: too H(GH 

iNumDer*^ 0^ Respondents) 



68 Lj.i' J* elifL'ronif .Ofuffiy'..i 
■.ion :Jev 1 :^^ > to :*>e 

■ jrjUr. ^^ntj'. . in.: ;)r<). 

1 , ".pc"". I'll ing / n-it 

' ■ I *'iO(]^, , 

i 2 Inv:j| ve trit' conuvini * / 
'ind /OCJtionjt .Ij'/-."', ' 
^ '-onr/r-j^^ion or r^iqur, - 
' ion jt e'jij U'tnenL 

;pMMjiye(juiDnent. 

■ * .'!(!■, ♦'r^' . . 

/ ' Ini t ".pf'i. H 1 d'jjp- 

f ilevkes rti*.n *hf> im- 
■jWtiii(}l rjtf^^-ir than '.h*' 
insti ti;' Mn 

^ 1 i Oi^tcJ in 'nnrp ! i , 1 i* 

/f'. II Jif '^i .'J I / K' J , tn^j indppf'f'i- 
i1f»n^ N'-irnin ; Mnt Mr nt\(^y,^ 



1 J 



■1 '■ : 1 



N = 10 



0 N ^ IJ 



ft 



N 1 ' 



68 0 [2 There are a ^eat nqnber'6^ 
devices dvailaMe that ^lave not been 
tapped due to lac^^'O^ awareness, 



68.0 



[b] ^und') d^p neeoec fo^ adap- 
tive equiDfnent.' 



69 



^0 0 !8j Additional funding is 
needed, For the most part equipment 
IS available but rr^onev not. 



71.0 (1 1 1 Lack of funds must be tne 
most significant of all problems, 
Lack of knowledge abou: funding is a 
probleni for mo'»t. 



7?.n (6) This 1^ (1 prohlpfi especiallj^ 
tor the dcat ^ack ct properly de 
siqned fn.Ueritiy ^^)^ deaf studept^ 



iL " Where such centers 
ist , there is fiiuch 



ERIC 
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Ui'-e U • Continued 



3AftR!tRS AND RECOMHENDAnONS 



S[V,[Rin OF BARRIER. 
RATING By PERCENTAGE 
(N 60) 

1 2 3 4 



FEASIBILITY OF IMPLEMENT All ON 
RATING BV PERCENTAGE 



2 J 



5 



COMMENTS REGARDING RATING OF SEVERITY OF^RRlER? 



RATED TOO LOW 
(Numbers of tiespondents) 



RATED TOO HIGH ' 
(Nunters of Respondents) 



12.2 Provide alternate ledrd- 
tng activities. 

/3.1j Problems in workfnq. with dan- 
gerous power jequipfnent, han- 
dlinq,t)f heavy or^dlff itu^t 
objects, and copina with dif- 
ficult worMng conoltlorvs 
( I.e. , wet floors) in yocda- 
ti;onal jtechnical laboratDries 



19.6 16.1 46.^ 17.9 4 



73.1 Provide orientation for 
instructors 

73. Z Change the program of 
the handicapped stuijent 
who is obviously unsuited 
far the course, 

74.0 Inappropriate design of 
classrooms, laboratories and 
equipment. 

74. 1 Secure funding for nec- 
essary addUlonal equip- 
ment. 

74.2 Make necessary adapta- 
tions. 

7V0 Lack of specially designed 
tools, and equipment for 
handicapped students. 



75.1 Research should be pro- 
moted in the area of spe- 
cially designed tools and 
equipment. 

/5 2 Develop a systefn for VO' 
cational resources 'iimilar 
to the Texas Learning Re- 
sourcf Center flEAj net- 
work to locate resources. 



r 



14.0 29.8 42.1 14.0 3 



17 9 3/ 5 3W 9 9 4 



50.0 50.0 ,0 0 0 

n 12 



66./, 11.1 22.2 0 'O 
N = 9 

55.6 33.3 1 1,1 0 0 
N ='9 



8.3 25.0 58 3 8.3 0 
N = 12 

33,3 50,0 16.7 0 0 
N = 12 



40,0 30.0 10.0 20,0 0 
N = 10 



54,5 36.4 9. 



i 



73.0 (6) 



73.0 (2) This whole area- 
"It's too h'ard or dan- . 
gerous for the hanjlilap- 
ped"--is exaggerated. Un- 
aware instructors* and 
counselors can block an 
individual from partici- 
pating and gaining s|^1)1 
for employment with edu- 
cation on adapfing safetj: 
devices, the participa- 
tion may be feasible. 



74.0 (8) Labs were not designed for 
the h^ndicapped--especially wheel- 
chairs - 



74.0 (2) 



75.0 (10) There should be some manu- 
facturing group that could be con- 
tracted with to design equipment on 
an individual basis. Need for a 
central resource center to check out 
equipment. 



75'.(l(l) 



EKLC 



t 



76.0 Inddequd^.'i i^yeciai 'ijnnny 
or rnaqni^ying 4n(j mec^idmca! 

76.1 Obtain f^nds 'e^^c^r, 

search ifio develo:)nent. 

77.0 Inadequate!/ desigr^ed learn- 
inq an.'j worit Udtion^ *j 
accoffimodd te tne ha^d if.dppprj 
tn voCd^JOndl training; 
course'). 

78.0 Lack 0^ typing ^'actl 
available \o ^tud^nv^ 

1 Prov ide a learn 'nn 
center* 

equipment in appropriate 
^edia ' 1 e. , specif- te»t- 
bools, tapes and of^er Tiater- 
^al'i de-iiqned for /.e by the 
handicapped/. 

^9- 1 Obtain funding, pro(TH)t.e 
researrn and level opnent 

7^ ^ jovl'Iom j i/'iten ^jr vo- 
cational resour<:e') ilmildr 
, to the lexas Learmnq Re- 
source Center (Vi^] net- 
urOrk to locate re')Our.M\ 

BO.Q Lack of tactile fiiaps, nrji ] . 
ler. optacons, enUrgers, 
■ and talking books' . 

sources whv.n rna^e their. 

aval Utile 
» . 

^Kw La^ k M^e' Ml ' ' ; ^ ,r 

intPrpret^•r, v, ^'-j ^t)'^ 



S[V[RI> OF mk\:^ 
1 ? 3 ^ 



.] 34,^ 4/ 3 10,5 ^ 



1^ ^ 



lb ' 4': ' ,'9 M3 0 h 



r^ASIBl^lTy OF I^^PLEHFN^ATION 



61/. Z3 1 13 4 :^ 0 
N 13 



n.] IH ? S 9.1 0 
'1 = 11 



77.0 ',61 Physical barriers pose hugt* 
problems There is a need for jood 
models to adapt to existing facili- 
ties 



78 0 (4) Sone students just can't 
write Typing could be a means of 
Support if the person had the exper- 
ience. 



COMMENTS REGARDING R^iNG OF SEVERI^v or BARRIERS 



RATED TOO LOy 
(Numbers of Respondents) 



76.0 (6) Needed by visually impaired 
students *to assist 1n education, 



79 0 (7, 



0(7; These should be mandatory 
purcfiflses since this represents eye- 
sight. 



HI '1 'I'. Onp piece' of equipment ur> 
chdme this . 



RATED TOO HIGH 
(i^jmbers of Respondents) 



.0 ;o 



,0 



len^ 



EKLC 



1! , 



.. 

BAARILRS AND RECOMMENDATIONS 



sEvtRirv OF Carrier 

RATED BV P[RCENIAG[ 
(N = 60) 



i 



3 



NP 



FiASrBlL'IT'/ OF IMPLEMENTATIW 
Wt[D By PEPtEflTAGE 



— * ^ 

COMMENT? REGARDlNGrRATING OF iEVERITy OF^BARRIERS 



RATED. W LOW . 
(Numbers of Respondents) 



RATED TOO HIGH > 
iNufDt/ers of Respondents) 



81 ] Obtain funding .excess 
cost funding) " * 

Res_earcn 

82. j An jnw'lMngness v- *.n{' pa''* 
tne j.dCle!:Mi .■»jnity j'. 
the. Adrnimstrdtive jnd Boird 
level lO aijg4:eS)ivel y '•e- 
search the ^M', of the m- 
dicdpped in their'distnct- 
low budget priont/. 

1 Apply for grants to .ol 
leges to fund res**a'"cn 
]f)C noj^i i.^je^* 1 )t ion 

Hi.'. J Provide fundel ^raJudtt 
lev?' 'ieniirars dnJ work- 
shops w'th graJudte cr?- 
j)*. to be conducted dur- 
ing wor> ing riour", . 

62. ] Conduct d needs j'.sess- 
^ ?nent and Dri^sen* t ) ♦.ne 
■governing :)Oarj 

ucn 0^ researcr t ^red 
e^iplover needs 



neeC'!, Sj 'rj'.'^.'ng ^iv :,r 

•i.) .1 «"iS' r re-,;j(.n; 
' 1 1# i:^ - the 'f-^d: f^e^tj"- 
' ' ' *rwi')r Co^^i^^suv 

-jidps d".!^ > .'^'^o! 1 ... /: j:' 



5. ' V. ^ ?:6. 



30.0 50.0 10. 0 10.0 0 



25,: c;,: i6/ 3.3 8.3 



b?.] :5, : r3 r3 



8?.0 (8) Most adniinistrative unus 
are responding slowly. Local pres- 
sure Is needed. Bring in advocacy 
and protective' services ;state bar. 
developmental disabilities) 'to tell 
board about 9^-142, 504jnd rights 
of tl)e*handicapped. 



8c, ■ ,3> 



83.0 (13) Local job fna^-lket stuO> ( 
badly needed. Must know enipioye* | 
needs to design ap;3roD*-:ate croqrr^ 1 
'Need for proqVaif s:)ecidl:s: betwe-:' ' 
industry ana trann; jro^rar. 



84.0 Slavi# ad'iKVon :o the 
1p. Lure forr-, j\^r m *er^n\'c''v 



ERIC 
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I 

BARRIER!i'A?)D PECOMMENHATIONS 
■ ♦ 


5fV[;RITy OF BARRIER 
RATING 6Y PERCENTAGE 
(S = 60) 

1 2 3' 4 m 

'I 


FEASIBlLlTy OF IMPLEMEN-TATION 
RATING By PfPCENTAGE', 


• COMMENTS REGARDING RATING 'OF SEVERITY OF BARRIERS 


RATED TOO LQy 
(Numbers of Respondents) / 


RATED TOO HiGh 
(Numbers M Respondents) 


84.^ Applyj^current research 
and tefnnology (techno- 
' logy not lacking) 

Counseljjg^, placetDe^t and ^cllow'^p 

SJr.O tack of realistic cOunsjlinV 
and qo^l setting 

' \ ^ 
B5. 1 Provide training for 

counselors 

35.? Secure specially train- 
ed counselors.- 

86-.. ^i^gnos'':. coj^^e. ■ 
1 ing, and health centers on 
-■trte cofwiuftity college (Jampus 

86.1 Employ and/or'train 

apprjopriate personnel and 
^ momtor t3 ^,ee that ser- 
vices a i^e provided 

ri6.2 Mane adnmi-jtr-jtior 
aware tne -iw^. 

87.0 Inadequate prevocationai ex- 
ploration background infor- 
mation, and exposure to ^he 
world of work. 

37, 1 Provide adequate prpvo- 
cationa"! exploration, ^ 
background information 
and expOjure to tne aO'f^ 
of work at the ^igh 
school level 

(1 

8/ 2 Provide for student vo- 
icational evaluation affft 
Wunselmg. ^ 

H' .] Provide more'preservice 
training in universities 

^ogar'Jing r«*fvjur':es avail- 
able to the Handicapped. 

HH, J ick 0^ adequa^e evaluation 

1 .J li vjno'jiS hpforp n;at mq 
rppr decision'; , 


V 

.i' 

22.4 46.6 ?D.J i.2 2»- 

1 

• 

< 

29 ^ 38.6 26 3 S.3 3 
?3.2 42 9 23,6 5,4 4 

f 

r 


77.8 22.%. 0 0 ' 0 

N = 9 ' i . 

* 1 

/ 

r 

* 

76, j 15,4 J 0 „ 
N-= 13 

53,8 30 S 15.4 0^ 0 
N' = 'I3 ■ ■ 

53.8 7,7 23,1 1,7" 7,7 
N -- 13 

69 ? 7,7 23 I . 0 

83,3 8 3 8»3 0 0 
N « 12> p-' 

66.7 ?5,fl 8, '3 . 0 ''n 
N,= 12 

72 7 18 2 9,1 '''O 0 
N = 11 

* 

^ ■ ,J.h 


85,0 (7) There ar^ too few trained 
counselors on cainpus. Adoption of 
career education model would VJp. 

» ' 

\ 

85.0 (9) Need more funds and better/ 
trained counselors. Very expensive 
but very beneficial to the handi- 
capped. 

87.0 (10) This should be a top 
priority area. More coordination is 
needed at all levels. Better state 
guidel ines. 

88.0 (11) Very few resources of thjfS 
nature are available on the con- 
fnumty col 1^ campus. Career deci- 
sions still a shot in the dark-'-al- 
though ifnproving. 
• 


85.0 i?) \ 
'86.0 (?) 

s: : ,3) 

88,0 (?) 

\ 









e : . 




3APRI1P'. AND RfroWENOftTIOH'j 


ShtSITY OF BARRIER 
RATING By PER£lNTAGI 
(N = 60) f . ' 

1 Z 3 <! NR 


FEASIBILITY OF IHPLfHENTATlON 
RATING BY PERCENTAGE 

1 2 3'' 4 5 


CO*ENTS 'REGARDING RATING ofeEVERITY OF BARRIERS 


i 


^ , . n 

RATED TOO LOW 
(Numbers of Respondents) ' 


' RATED TOO HIGH 
(Numbers of. Respondents) 


• 88.1 Facilitate exchange of 
information amonq agencies 
and cofimunit/ college'i. 

88,2 Provile '.oun-if' inq 


• 


72.'; 18.2 9.1 0 0 
N = 11 

36 4 0 0 0 
N = 11 




f 

4 

1' 


' j J Inadequate counsel ing and 
guidance ^iervices *to help 
handicapped >i&dents cope 
with the educational environ- 
fiient. 


!?.] 4i.9 3rl H B 3 


t 


89.0 (10) Services of qualified'coun- 
selors for the handicapped are lack- 
1ng--too many politics are interfer- 
ing and preventing hiring of person- 
nel . 


89.0 (2) 

• 


o9 1 'Provide training for 




66 7 1^,' l^K'^i""'^ 
N ^ 1" / 






6i 2 Increase nuint^r of coun- 




33.3 25 0 33.3 8.3 0 
N = 12 






r. ' Inadequate definition job 
entry ievel skil Is reeded Oy 
tne c I lent to perform ir se- 
lected careers 


n.O ?S 9 46 6 8 ? 




90.0 (11) Scientific job analysis is 
crucial to all technical vocational 
programs. Need for program special- 
ists. Too few trained, knowledgeable 
counselors. 


90 0 (3) 


7 ] Iradrquate traininfj job 
seekin.; and mterv 'evon'^ 
Skills. " ^ ^ 






91.0 (10) Again piints ttf the need 
for providing tra'ined and knowledge- 
able counselors 


91.2 .2] . 


4 

SI 1 [sta^l tou priont'es 
fpr rehab 1 ' ^tat 'on s^f- 
V ices' to pr5/^de ongoing 
sjpport fo** nand^apt"^-: 
'itudent) early year- 
• tra'riV^ dn1 ,/ . 
i)er t^^nie 


• 


S? 3 2'. 16^0 0 

* 




f 


' Inappropnate ;.ldce^ren' 
students in vQ'jtiona! af-eds 
to provide murjctcrs w^*/ 
regu vred numt-e'" o^ studf'p*! 


r ^ ^ 4 1 31 . 




92.0 (S) This does nappen. Students 
are not given enough choice in areas 
of interest and are channeled into 
existing areas. 




']ua' ity 3^ Vjin^n^ 




83 3 ' . J n 0 0 






- ■ .av> 0^ 'r.iin.'! ■ 1'^' 
i: '»»d ",tjd'*f^*. > 






93.0 (11 ) Without^ trained counselors 
colleges cannot serve the needs of 
the handicapped adequateW. Need 
more funds. 


93. G [2\ 

1 






^jh.:^ ^ ^ . s 







5 



i 
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^,[V[RITv.Of 3ARRIFP 


" 

i 

r[AS:6lL!i'' Ot I'^PLl'^ETATION 


f 

GOMMEHTS RE5ARD1NG RATING OF SEVERITy BARRIERS * 


• 


t 

, ; , 2 ' 3 C 


r 

if 


RATED TOO LftJ ; ' 
(Numbers of R^J^o'^^^i 


r 

RATED TOO HIG^ 
(Nunbers of Respondents) 


93.? tncouraqe n^ndi.dpQe'^ 
st'Jdents to u''ie ::iun5p^ inq 
services 




33.3 16<; .1 ? 




- 




r 






■ 


94,0 (7) Too often individual coun- 
seling occurs too late--it should be 
ongoing. 

f 


9-.; i handicaDpeo 
oersof^ can always je: 
counsel ing if they want * 
It . • 






/ 

0 * 


q 1 


















'VpCdtional inforf!idfjon (jnii 
to lisabilitip:. 








95,0 (9) Need more counselors for 
the handicapped 


f 


95. 1 Develop a oeUer sister- 
j issenina'.ian /oca- 
tnna' and :d''eer mfor- 




15,: 18.? c 


0 






leir for vocationa' 

^Ource^i S 'nil 1 V t'le 

Center !T[A, network to 
locate a'^^ ava:la^;!e re- 
sources. ' 






■] 


ii 




^^^i ] 'Jevelop resvarr/ m f^'s 

-irfM 




V: ]:],>3o.'i in c 








6 0 Inability 0^ tne '.Ourr.el'jr 
* to communicate **itn lea* 


tS,' Z^.n 15. D ^ 






96.0 (8) Deaf students' needs are 
just as important as any other stu- 
dents' needs. Need fnore qualified 
counselors. 




'ife. 1 Empb/ or tram >^lVJV\^■ 
lors who car cQnmo^i'.aLe 
with deaf '.tudenr^ 




Hi- n 


0 




-■ 


courage attemlante ir ;-rool 








97,0 (7) There is a need for onQoing 
therapy. 


97 c 










\ 




'i ' ' ''-^ 1, 1 ' ;i / ^ 

.»'■ '.'".1" 
It 




:• '^^^ ^ ^ i ■ i 
« 1 ' 


'■■ 1 
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BABSIERS AND RECONIEKOATIONS 



SEVERITY OF BARRIER 
RATED BY PERCENTAGE 
(ft," 60) 

\ - 2 3 4 NR 



FEASIBIIifTY OF IMPLEMENTATION 
RATED BY PERCENTAGE 



1' .2 3 4 5 



COmENTS REGARDING RATING, OF SEVERITY OF BARRl^ 



RATED TOO*L« 
(Hunters of Respondents) 



RATED TOO HIW 
«(Nuiiters of Respondent^ 



-77 



98';:^'-p).i.^^tt^ .CORQunl cation 
""^tlJ-JiiVtructq regarding 
varying dejrces of handi- 
capping GondUions and the 
> limitations Involved. 

98.1 Train counselors to com- 
municate with instructors 
regarding hwdlcapping 
conditions 

96. Z Hake a resource person, 
or consultant responsi- 
ble. 

99. C Inadequate preparation for 
the psychological and physi- 
cal deniands of being a 
worker" 

99.1 Provide Inservice train 
Inq for counselors to pre 
pare student to wet de- 
mands of belTiq a "wrker" 

99.2 Provide regularly scfve- 
duled counseling sessions 
during the vocational 
training. 

99.3 Increase etnphasU on* 
public school career edu- 
cation and vocational 
prografn development and 
opportunities for parti- 
cipation by f^andi capped 
students. 

lOO.O Vocational or occupational 
objectives are often sel* 
ected without adequate aware- 
ness of the Impact of the 
dlsabllity^on-^he job. 

100.1 Experienced counseling 
with a reaMstic approach 
ihould assist students in 
selecting vocational ob- 
jectives. 

lOl .0 Inadequate diagnostic and 
individual planning for 
adults with learning disabi- 
lities. 



15.} 37.3 42.4 5.1 1 



20./ 36.2 31.0 13. 



12A 34. ^) 34. S B.b 



1 9,3 35.1 36 i 8.8 3 



61.5 15.4 15.4 ^7 0 
N ' 13 



46.2 30.8 15.4 /.7 0 
N ' 13 



50.0 8.3 33.'3 8.3 0 
N 02 



58.3 25,0 8,3 3J 0 
N = 12 



50. D 33.3 16.7 0 0 
N = 12 



33,3 58.3 8.3 0 
N ' 12 



98.0 (2) 



98.0 (3) ' 



99^ (10) Kany (landlcapped persons 
have been sheltered and must be so 
prepared . / 



99.0 (2) 



100.0 (6) This is true 1n highly in-^ 
dustrlal areas. Vocational assess- 
ment Is needed along with hands-on 
experiences. Need for careful plan- 
ning witll trained counselors. 



101.0 (7) A large part of the popu- 
lation coijld have a learning dysfunc 
tlon. Very little of this can be 
done by staff on campus. 



100.0 (2) 



101. c (3; 
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FEASIBILI OF If^PLE^^ENlMON 

BY r^^^^^NTAGi 


, COMMENTS REGARDING RATING OE SEVERITY OF BAYERS 


% 


> 


] 






I 

\ I ] ^ z 

»# 


RATED TOO LOW 
Ciunbers of Respondents) * 


RATED TOO HIGH ^ 
(Numbers of Respq'ndents 


elopment techniqijM'^. 










?S ; 2ii.O 33,3 n r' : 
J 1 J )3 J Jj, ) ■■ : 


U 

V 


■ 


10?. .Jrddeqjdte trau'in j ^or nan- 
'liCdpppd ;jerso^' deve- 
loping ! 1 ion^] :j Turning 
Mills 


\ 


4i 


» 




- 


10?. 1 :3, Institutions are lac)(ing 
in tnis area for the total popula- 
tion, not lust the handicapped. 


19?. 0 (3; ' ' 


10) 0 Lfick of :onUr/_ w'th t>e 


\':. ?1 ' 


•> 




] 


• 


10],^ [2] , ^ 


103.0 (6) Contact with 
home IS not needed. 


!'j3, 1 P^Jce renewed ei^- 
















104.'.0'l'icif of <ijpport '^p'r'vice^ 0^ 
counsel intj, advi^^r'] and 
■■ . iel^-help groups to provide 
opin-j \r'A ,idd?* ^ ^l( 1 \ \ \ 
for school environment ^pA 
»*ork environment^ ^ 


; ■ % j4 










104/; rt'ithout these services u 
will De extremely difficult to 
dch'ieve one's goal if one u sev- 
erel/ disabled 

1 


104,0 (3j 

1) 

t t 


104 1 Create handicapped ^ 
"clubs" for students 
rthere tney can excharTge 
ideds about coping. 














\ 


104.? provide workshops to 
-help counselor; ^i^.n 










ul,/ 13 3 ?f) 0 u 




■ - 


105.0 Lack of recruitment of 
(jlher handicapped students 
by successful handicapped 
students 


10 ] ?^ ^ 








105.0 (?) More emphasis should be , 
placed on this type of recruitment.^ 


105,0 (5) 


105.1 Provide f'jnds to de- 
velop such counsel ing 
services. 










16./ 16,/ ^O.n '] 16 7 
N = 1? 






106 '■) LQurtseling need^^O '0 di^ef. ■ 
studenis to appropriate 
programs, to explore quali- 
fications for progrdms, to 
(ieterTiine ..ost^. md '.cnol- 
arship*; 1 la^l 


10 ' 111 : 


V 








106,0 (6) This will eliminate alot 
of headaches if the student is coun- 
seled properly. 


It)6.0 (2) 




'Wl IV Continued 
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« 


BARRIERS AND RECOWENDATIONS 


Sf^ERlt-Y OF BARRIER 
RATING BY PERCENTAGE ' 


FEASIBlLilY OF IHPLEMeMATION 
RATING Br^PERCENTAGE 


COWENTS^ REGARDING RATING OF SEVERITY 0F*BAR^1ERS ' 


__ .. 


IN » 60) 


f 

'1 2 3,4 5 


RATED TOO LOW 
(Numbers of Respondents) 


hm TOO HiGH 
j( Numbers -((f Respondents) 


106,1 Provide funds .to de- 
velop such couiiserijU 
services. 




36,4 9.1 36.4 9 1 91 ' 
N • 11 






y • 106, £ Develop 4 System for 
vocational, resources simi- 
lar to the fexas Learning 
^ Resource tenter (TEA) to 
. . ' locate al* aval table re- 
sources 


• 

r 


S4,b 9.1 36"^ 0 - 


f 

• 


/ 


StWent l^ccountinq System V 








• 


107. G Lack.of an adequate %y^ie^ 
of reporting studentjS ^'o * 
toordtnating Board and/ItA; 
c-ijrrent system does nolt 
identify handicapped stu- 

$ dents and in turn does* not 
provide additional funds 
for provisions'Of special 
services. * 

13/. 1 Develop a niethod of 
accounting for students. 


26 '8 26.8 32,1 14,3 4 


i 

f; 

5 '45. 5 9.1 0 C 
Nell 


ICW.O !8) A system of reporting 
could be an effective tool in en- 
hancing enrollment. 

% 

4 


107.0 (2)-Strongly dis- 
agree with approach. High 
schools should woH with 
appropriate agencies 
(Texas Rehabilitation Com- 
rrtission, Texas Coinnission 
fof the B Mnd Tpxa<i fom- 
nissior, for the Deaf, etc.) 
to access resources avail- 
able No system exists^ 
(although one is p^^oposed) 
to identify handicapped 
students '.n a ma ins treated 
setting, 


Lack of Financial Resources 

- — ■ ■ ■ ■ — ^ m 1 










108 0 Lack of financial resources 
to pay 1 iving e^ipenses, tui' 
tion. books, etc , and for ^ 
expen-ies relating to the " ' 
handicap ilseU. 


25.5 34.5 32.7 M 5 




■108 C fS) More staff need to get in- 
volved in :riis. Not enough 15 known 
about n-^w to aojess agencies. 


loc : 


\\jo. \ 1 pe ie.nas Kehabi m tj- 
tion Agency, Cijflinisston 
' / for the 8K)nd and other 
: Uate agencies* need to De 
|Tiore liberal of accep- 
■ tance of cheats' 


« 


IH.i' J6.4 36.4 0 
N = 11 , - 

f * 

j' 


* 




T'-'i ? .More Uqi'JfJti v,*^ v^:)- 
port r, needed. 




rj = 1 1 J 






108. 3 Makp thfi need knowp 
to ^ariQus organudtions 

l^ i<ho nir^nt ;jrov !<je sc^o'i - 
a'-shtps o*- n'?<»d'^d■5grant^ 


1 


?' 3 16 4 ?7."3 9 ' 

• n 

r' 







i 



Table IV • Continued 



BARIIIERS AND ^ECOmENDATlONS 


SEVERITK OF BARRIER 
RATING BV PERCENTAGE 
(N ■ 60) 

f ' 2 3 4 ,NR 


FEASIBILITY OF IHPLEHENTATION 
RATING BY PERCENTAGE 


CWHENTS REGARDING' RATING OF SEVERITY OF BARRIERS 




1 ' 2 3 4 5 


RATED TOO LOH^ 
(Numbers of Respondents) 


RATED TOO HIGH 
(Numbers of Respondents) 


JARglERS yiTHIN SOCIETY 






4 




LKk of Knowledge About The 
Htlplnq System 






* 




luv.u LflCR Of coordlnAiion and 
Identification of comjUlty 
referral agencies. 


18.2 38.2 40.0 3.6 5 




109.0 (9) Better coordination fcoyld 
permit better prograins. There is a 
need to publicize more. 


109.0 (3) 
• 


109.1 ,Publ1sn a directory 
for the area served by 
each coNiunity college. 




41,7 41,7 16,7 0 0 
N = 12 


J 




109.2 Designate a particular 
on- campus counselor to 
have' inforution avallaDle 




58.3 33.3 8.3 0 ' 0 
N ' 12 




« 


110.0 Lack o/yawareness im- 
provements available through 
rehabilitation engineering 
by 'handicapped persons, 
their fimllies, professors 
and rehabiljtation personnel 


i] 30.9 52.7 7.3. J> ' 

m 


1 


110.0 (6) Severe because a barrier 
could be eliminated with such know- 
ledge. ^ Wsagree with wording: 
should'tift.a lack of services pro- 
vided' by to work with all areas 
of handicapping conditions, also a 
lack of a human resource agency with 
knowledge of needs of families of 
the handicapped. 


110.0(21 


110.1 Distribution. of publi- 
cations by reserach and 
d«velopTCnt agencies to ' 
consujners and consumer 
agencies. 




33.3 50.0 16.7 0 0 
N = 12 


* 




11 1.0 Lack of coordination of ser- 
vices between the institu- 
tion and the providers of 
social services to focus 
^ connon resources on needs 
of the .handicapped. 


20.0 32.7 38.2 ^,1 5 




111,0 (8) Coordination sfiould be a 
top priority. 

• 


111.0(3) 

V 


Mi.i ytablun interagency 
coonittees. 




20.0 50.0 30.0 0 0 
N = 10' 




111.2 Designate a liaison 
person and complement with 
community research com- 
ponent.^ 




50.0 iO.O 30.0 0 0 
= 10 

* 






112,0 Lack ofinforinatlon avail- 
' , ablf reqardinq \he resources 
to a^vlU the handicapped,, 


■17. & 4Kd 37,7 3.8 7 ^ 




112,0 (-6) 


112.0 (1) 


/■.ransDortatior, medi- 
cal » pi?rwndl :ar^>, e;r. 


1 









ERIC 
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Table !v • CQnttnued 



BARRIERS m RECMNDATIONl 



SEVERITY OF BARRIER' 
RATIflG BY PERCENTAGE 
(N • 60) ' 

1 2 • 3 4 NR 



FEASIBILITY OF IMPLEMENTATION 
RAIING BY PERCENTAGE 

1 2 3 4 5 



COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOU 
(Numbers of Respondents) 



RATED TOO H|GH 
(Numbers of Respondents) 



112.1 Est^listi interagency 
comt.Utecs. 

112. 2, Provide transportation 
assistance. ' 

Attltudinal Barriers 

tU.O Attltudinal Iw^riers which 
would not allow a well 
trained student 'to function 
In industry 

113.1'EstabiU^ an effective 
put)lic awareness campaign. 

114.0 Patronizing attitude on t'he. 
part 0^ society. 

1 14. 1 Provide morie public 
relations information. 

IK.!; Provide preservice ■ 
training in universities 
to change attitudes of 

' educators. ^ 



16.7 35.2 38.9 9.3 6 



16'.7 37 S 33.9 12.5 4 



IIS.O Exclusion of handicapped 
students by non-handicapped 
individuals 

IIS,: Prov.ide nore outlic 
infonnatiif. '* 

116 0 Ind^ffereni? wU*^,'" societ. 



lie ProviCt TiO'tr 3utl 'C 
lnfo^nat^o^ 

nro Employers or parents who 
would not aliow handicapped 
students Completing child' 
deve^opnent- or cm Id, care 

\aurse'> 'tr be re-^oonsi^j^ 
fO"^ .h'ldre'' 

p^^pV-iv: : J' ' : awareness 

■ \^<'; \ 4' , 



5 22.8 49.1 17.6 3 



17.: 26.3 4],S 7. 



40,0 30.0 30.0 D 0 
..10 J 

18.2 36.4.45.5 0 ^' ' 
N • 11 



113,0 (9) Attitudinal barriers would [113 
definitely Iteep an'individual from 
getting a job, 



0 (3) Attitudinal bar- 
riers cannot be renioved by 
coimunlty college. 



63.6 212 9.1 C 0 
N ■ 11 



69.,2 15.4 ;./ C 7./ 
N • 13 

61,5 15.4 ?3.1 0 '■ 0 
N > 13 



114.0 (3) Poor attitude towards the 
handicapped. There is a need for 
awareness and public education. 



114.0 (3r 



115.0j(5) While ro one would lilte toplS.C '4) 
adnit to this, it is probably more 
prevalent than we believe. Should 
be rated at least 2.00. 



61.5 23.1 0 15.4 , 0 
N = 1] 



69.2 15.4 3 15.4 0 
N ' 13 



116.0 [71 Changes fl: not occur un- 
less awareness is fixoeneficed. 



^oe-'iejjc 



117.0 !3) 



16, C '4; 



ii: : 1' 



60.0 2: : 10, c 10.0 o 
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Tdble IV * 'Continued 



BARRIERS AND RECOMMENDATIONS 




118.0 Negative attitudes toward 

the handicapped (includes 

parents of handicapped. 

teachers or professorMem- 

ployers. and fellow workers 
• 

118 J Provide systematic 
education of the public 
through media 

119.0 Inadequate expectations (de- 
pendency rather than tnde 
pendency is reinforced by^^* 
society) y 

119.1 Provide for in preser 
vije education and ex- 
pelience. 

jnade.g.^i'^g Lgajershjp 

120.0 tonmunity served by Conmun- 
ity College may not realize 
the need to serve adult han 
dlcapped^ i.e., littltj or nc 
pressure on the. col lege to 
proyide services. 

y 120.1 Utiliie mass media to 
\ make coimunity aware of 
' the need for programs, 
create concern and inter- 
^est in their well-being 
(such as Child Fir>d) 

Medi a Barri ers 

121.0 Lack of public education on 
handicapping conditions 

121.1 Provide public rela- 
tions programs and infor- 
mation to the PH|)Iic. 

.121.2 Use case studies in 
public adverti-iing to as- 
sist the disar)led person, 
i.e. , -.tories about the 
director of the Veterans 
AdministraMon. 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 
(N « 60) 



3 4 NR 



10.5 42X 38.6 8.8 3 



12.5 39.3 39.3 8-9 ^ 



19.0 31.0 41.4 8.6 2 



28,1 8.8 3 



FEASIBILITVQF IHPlEHENTATION 
RATING By PEREENTAGE 

1 2 3 < 5 



56f*-J3v3'."«.3 8,3 
N ' 12 



41,/ 16./ 41.7 0 
N = 12 



66,/ 25, C 8.3 
N = 12 



66./ 8,3 25.0 0 ' 0 
N > 12 , 

50.0 25.0 25.0 0 0 
N = 12 



mim REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW. 
(Numbers of Respondents) 



118.0 (3) 



119.0 (10,) There is a need for appro 
priate methods to foster indepen- 
dency without rejection. 



119.0 (1) Hy experience 
has been that there is a 
high degree of unrealistic 
expectations--both to'o/ 
much or too little. 



120.0 (4) Without community expres- 
sion of strong interest chahges are 
difficult to achieve. 



121.0 (10) Hore public education is 
needed here. 



RATED TOO HIGH 
(Numbers of Respondents) 



118.0 (2! 



12C.^ :2) 



/ 



121.0 (2) 



Table IV - Continued 



BARRIERS AND REC(MNQATIONS 


SEVERITY OF BARRIER 
RATING By PERCENTAGE 
(N • 60) 

1 2 3 4 NR 


FEASIBILITY OF WPLEHENTATION 
RATING BY PERCENTAGE 

. ] 2 3 4 S 


COfMENTS REGARDING RATING OF SEVERITY OF BARRIERS 


/ 

0 


RATED TOO L0« 
(Numbers of Respondents) 


RATED TOO HIGH- 
( Numbers of Respondents) 


Transportation 

1K.0 Lack of adequate transporta- 
tion provisions to and frofn 
ine cowinumiy coiic^e ana 
within it 

• 


32.8 27.6 3ro 8.5 2 




122,0 (12) There Is a big need for 
inore buses, vans, or mini buses, to 
get to and from the coinnunlty col- 
lege. Important for deaf students. 
There can be nothing w1t)iout tr^ans- 
portatlon-but service must be ex- 
eel lent for handicapped students. 


122.0 <3) 

■■ • t 


122.1 Seaje necessary Jjnds 
^ for transportation system. 


1 


41./ 33.3 16,7.. -.: : 
H ' 12 






^'2.2 Irvol/e tie corr^n)^/. 




33.] 58,3 8.] y : 






122.3 Snould be addressee Dy 
"a coordinated putlic 
transportation 'systen 
rt^i'jr is a:ce^s^tjle to the 
ful 1 spectr^ of students 
nandicaDain^ cond^- 
*^ior.s. '.y eacn ol t^e 
fa: ' 't'-i -^ertiy.r:! :r 
' try to tMte 1 1: Oft^ 
transportation Vj ^ery ex- 
pensive 1^:: not i^jiVi/ 
cost effective, "el^'n: 
SySter s^Cju t:e a^'** tc 
;)'jrcnase transp^'-tr.icr 
services ^''or tre acces- 
ii^le trj-^i^crtattor. 




66,/ 8.3^6^ : : 
H -■ \l 

/ 


■ 




J T^an;pcrtdtior :: :z: 




r 


123.0 (8) If you can't get to work 
you can't work and individual becone^ 
-'lore dependent on s,ociety. 


123, u Ml 

> 


123. ■ Incl jde t''a''i:'cr:it; 
in e<:e'iS cost', ■^ai'"- 
jtreac:"";. 




It,' ■/: : 






U'lV^ent. 

! / ' ri r 1 1 ; ' 1 f . - 

:'t*nt- 




4!.^ 25.0 16.7 ?,? : 
N = 12 


124.0 (9) There is a need for public 
transportation, 


i2i.o ;i) 


12i.l ;n-.]/.e t^rs^.c'^td* 

tr.r ir -e/^jSS :0^tS 

1 


• 


. 11.1 -lli 33,3 C 
fi = 9 


\ 


% 

* 



Utik I. • Continued- 

BARRIER'. ^mm^wm 



S[V[RirY OF BARRIER ' 
RAT[fJG PE'RCENTVi 


FtASIBlLlTY OF IMPLEHENTATION 
RATING ey PERCENIAG- i 


COtWENTS REGARDING RATING OF SEVERITY OF BARRIERS 


(N ■■ f,0; 

1 , J ] 4 NR 


1 2 3 4 5 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOO HIGH 
, (Numbers of Responden,ts) 


14.5 32,7 40.0 1 2.; 5 


35,3 41,7 16,7 0 8.3 
N ' 1? 


■1?5.0 (3) There Is' little support 
frooi industry, ,, 


125.0 (4). 




33.3 33.3 8.3 16.7 8.3 ' 
N = 12 






:^B.] ]/,/ 18.9* ■ / 


1 

30.0 20.0 20.0 20.0 10. 0 
N =10 . ■ 

.4 


> 

126,0 (3) 


126.0 (5) Employers 
should not be expected to 
subsidize any employee. 


9.WJ.6 54,5 1?,7 5 


36.4 18.2 45.5 0 0 
N = 11 

45.5 27,3 27,3 0 0 , 
M = 11 


127.0 (6) 


127.0 (3) 

■ 


11.1 38.9 40.7 , 9.3 6 

f 


36.4 45.5 18.2 0 0 
N = 11 

/ 

36.4 45,5 Vd/l 0 0 ' 


128.0 (6)ie5ults from little or un- 
realistic planning, career choice, 
etc., during initiation of services. 


128. C (2) Companies are 
trying to fill their 
quota, 


L 


fl = 11 







•_E^i^[6jjiie^^^^^ • 

,125.0 Unwillingness of einployer: 
in private [business to pro- 
vide personnel assistance 

iddvoLdtes) >hp hjnd'^ 
capptd. 

125.1 Conduct a sustained 
campaign of education of 
potential employers 

125.2 PeseaVch should prov 
vide statistics to indi- 
cate, that personnel ass is 
tance will help businp';'; 

126. {] Unwillinqnes^j of employers 
In private business to pro- 
vide financial support for 
the handicapped. 

126.1 Provide tax credits 
for ixtrd expenses em* 
ployers encounter in 
training the handicapped. 

12/. 0 Inabi Mty to earn fnoney in 
part time employment while 
attending school 

127.1 Plan with work study 
program and set up a job 
placement for handicapped 

12/.? Provide part time em- 
ployment in the v:hoQl 

128.0 Poor prospects of obtaining 
a job after completion of 
"^study 

I2B.I These would be im- 
proved by careful selec- 
tion of training proqram. 

tstihli^/1 lop prion ^ 
ties for rehabilitation 
services to provide on- ^ 
^ going support for handi* 
capped students in early 
years of training and job 
experience. 



ERLC 



Tibl» iv • - Continue) 



BARRIERS AND ^ECOmENOATIONS 


SEVeRin'OF BARRIER 
RATING BY PERCENTAGE 


FEASIBILliy OF IHPlEHENTATION 
RATING BY PERCENTAGE 


* 

COHHENT& REGARDING RATING OF SEVERITY OF BARR|ERS 




1 2 3 4 NR 


1 2 3 4 5 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOoVh 
(Numbers of Respondents) 


129.0 Stereotyping by society, 
I.e.. 'Tou have diabetes 
thu^ you're probably golnj 
to be a poorer worker", 
'Tou' 11 cause us to have to 
pay higher Insurance". 'You 
can't learn like the 
omers » i 1 1 nave to speo( 
additional time Mith youV 


32.7 32.7 29.1 5.5 5 




129 0 (71 U^pA for niihli^ pdtjr;ifinn 

Vocational educators do not work wlt^ 
business people and the comnunlty to 
develop realistic expectations. 


Icj.U \C} * 
t 

1 * 

• , '/■ 


129.1 Provide public educa- 
tion regarding the capabi- 
lities of the handicapped. 




58.3 J6.7 16,7 0 8,3 
N = 12 






130.0 Urnfillingness of employers 
to hire the hearing im- 
paired. 


19,3 33.3 40.4 7.0 3 
■ 


66.7 16.7 8,3 .J,3 0 
N = 12 

1 


130.(1 (31 ^ 


130.0 (3) 


130.1 Provide pubffc "rtiita^' 
tion regarding the capabl- 
Hties of the deaf. < 








\p c Change OiHA rules. 




8.3 16.7 58.3 16,7 0 
N »12 




> 


131. G Handicapped are routed into 
salary and low pres- 
tige' vocations 


22.4 25.9 43,1 8,6 .,2 


131.0(4) 


13K0 (2) 


131.1 Provide career infor- ' 
nation to counsekprs and 
students. ' 




46.2 38.5 15,4 h 0 
N = 11 






132. J tT'ployers are unwilling to 
accept handicapped persons 
in :ieir eriploy due to lack 
0^ sufficient infpmition 
re^jroing ndnoicapping tOn- 
dittons. 


30.4 37i5 28.6 3.6 4 




132.0 (9) Need for providing work- 
shops to business and industry oti 
these areas. * 


132.0 (51 


132,1 Conduct a public cam- 
paign regarding the abi- 
lities of the handicapped. 




58.3 25,0 0 16.7 0 
N ' 12 




t 

f 


132.2 Provide employers 'in- 
fonwtlon regarding the 
handicapping conditions 




66,7 25.0 8,3 0 0 
N = 12 






^Architectural Barriers 






* 




133.0 Architectural barriers which 
liOuld not allow a well 
trained student to function 
industry 


28,1 36.8 29.8 S.3 3 


1 


133.0 (5) The probleni is severe, but 

Pressure and educational activities 
must be consistent. 


133.0 (3) 


ERIC 
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1 





Table IV - Continued 



1 

V 

BARi^iff.', m /dmmum 


r 

mmi Of BARRIER 
RATI NO ay PCRCENTAGE 


FEASIBILITY, OF IHPLEMENTATION 
RAflflG i\ PERCEHTAGE 


CWHENTS REGARDING RATING OF SEVERITY OF BARRIERS 




(N =»6Q) 

1? 3 4 NR 


',1 2 3 4 5 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOO HIGH 
(Nunbers of Respondents) 


I33.H<ork If 1th the City 
Planning Depar,tinent as 
Mell as Individual busi- 
nesses. 


t . 


^ 41.7 33.3 25.0, 0 0 
N =, 12 


_ ^ 




133.^ [ntofce curreot laws', 


• 


41./ 33',3'2*,0 0 0 
N . 12 


1 




133.3 Give tax credits to 
remove barriers. 




41.7 8.3 J3.3 0 16.7 
N ' 12 






]34.0 Buildings are inaccessible 
because they are not bar- 
rier free 


24, 6* 42.1 29.8 3' 5 3 

«i 




134.0 (4) Federal law inandates 


134.0 (4) 


134. 1' Funding should be ob- 
tained to assist with 
this problem 




33 3 25,0 41 7 0 0 
N --12 




/ 


134.2 Enforce current laws, 




66.7 25.0 8.3 0 0 
N ■ 12 






135.0 Housing designed to accORi- 
nodate handicapped stu- 
dents. 


21.143.9 24.6 10.5 3 

i 




135.0 (3) Funds are limited ?y'HUD.' 

I 

/ 


135. C (3) . : 


135. 1 Funding should be ob- 
tained to assist wi.th 
this problem. 




16.7 33 3 41.7 3.3 0 , 
, N = 12 


[ 

• 


* 


Cowpeting Oeniands 

136.'o ApprehenJton about compet- 
ing with non-handicapped 
students for grades, job 
placement, etc., espe- 

[ cially when performance is 
measured by subjective 
means as well as objective 
means. 


12.7 34.5 43.6 9.1 5 




17^ n (1^ Uiim;in Hp^/pI onmAhf roiir^PC 

address this problem and should be 
required by all handicapped students. 


136 0 (31 

t 


)36.l Teachers could as- 
sist by helping the han* 
dicapped to understand 
that they are competing 
only with themselves. 




41,7 11&.7 33.3 8.3 0 
N • 12 


# 
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Table !v • Continued. 



BARRIERS AND KCOMNOATIONS 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 
(N • 60) 

1 2 3 4 NR 



FEASIBILITY OF IMPLEHEHTATION 
RATING BY PERCENTWE 

12 3 4 5 



COWENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW " 
(NdBbers of Respondents) 



RATED TOO HIGH 
(Nuiters of Respondents 



BARRIERS WITHIN THE HANDICAPPED 
PERSON. THEIR FAMILIES AND OTHER 
ADVOCATES 



Hjndi M 
Nenti 



iMPPtd'l'ersons: 



Physical /' 



137.0 Phyilcil conditions wMch 
require nedlcitlon for con- 
trol pf piln resulting In • 
poor aCtendince 

137.1 Careful planning of 
the class schedule should 
be done, so that the stu- 
dent can take advantage 
of the tiRe Mhen they are 
not sedated. 

137.2 Hake Instructors a- 
Mre of this. 

137.3 Develop a honie bound 
' prognw. 

138.0 Lack of physical dexterity 
to nanlpulate mechanical 
devices 

138.1 Develop assist appara- 
tus. 

138.2 Place a student In a 
program where he will not 
have to cope with the 
problem. 

139.0 Inadequate mobility skills 
to 'cope successfully with 
job related travel 

139.1 Develop assist appara 
tus. 

139.2 Provide more and bet- 
'ter transit systems 

140.0 Inadequate ntor skills to 
pcrfoni In vocational tech- 
nical prograRs 

MO.'l Develop assist appara 
tus. 



3.6 32.1 50.0 14.3 4 



7.0 35.1 45,6 12.3 3 



10.5 35.1 45.6 8.8 3 



14.0 31.6 38.6 1 5.8 3 



37.5 37.5 18.8 
N ' 16 



0 6.3 



62,5 6.3 31.3 
N ' 16 

37.5 12.5 25.0 
N ' 16 



18.8 18-,8 50.0 
N ■ 16 

43.8 18.8 31.3 
N • 16 



0 a 
18.8 6.3 



6.3 6.3 

t 

6.3 0 



25.0-25.0 37.5 
N • 16 

12.5 43.8 37.5 
N • 16 



6.3 6.3 

t 

y\ 0 



18.8 25.0 43.8 
N • 16 



12,5 0 



137.0 (1) 



138.0 (4) 



139.0 



140.0 (5) 



137.0,(5) 



138,0 (3) Not a problem 
if counseled properly. 



139.0 (2) 



140.1) (I) 



ERIC 



Tjble IV - Continued 



Unm Mfi RECOmENOATIONS 



RATING BY PERCENTAGE 
(N'50), 


FFASlfilLITY OF IMPLEMENTATION 
RATING BY PERCENTAGE 


1 2 3 4 NR 


12 3 4 5. 




62.5 18.8 6.3 12.>5 0 
N » 16 


10.9 30.9 41.8 16,4 5 


t 




62.5 1818 18.8 0 0 
N ' 16 


fl.8 38.5 43.9 8.8 3 
/ 




» 


43.8 31.3 18.8 6,3 0 
. N'=16 




c J. U Hj* 0 t J. U O.J - u , 

N = 1^ 


f 


56.3 31.3 12.5 0 0 
N = 16 


8.8 35.1 47,4 8.8 3 




0 


43.8 43.8 12.5 0 0 ■ 
N = 16 


t 

14.3 28.6 4 


56.3 31.3 6 j 0 6,3 
N = 16" 


3.6 26.8 53.6 16.1 4 


37,5 25.0 37.5 0 / 0 
N;]6 / ■ 


10,9 32.7 45.5 10.9 5 . 


40.0 46.7 13,3 0 0 
N 05 , 



COtWENTS REGARDING RATING OF 'SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



RATED TOO HIGH 
(Numbers of Respondents; 



140.2 Select a program or 
field where he can perfonti 

141.0 Hearing Impalnnents which 
T^ke some typ€S of emf^loy- 
inent dangerous ^or the 
dicapped Individual 

141.1 Do not put a hearing 
impaired person in such 
an environment. 

142.0 Difficulty in conrHjnicating. 
by writing due to a dis- 

-dbiMty! 

142.1 Obtain a support per- 
son or a student' helper. 

142.2 Develop assist appara- 
tus. 

142.3 Develop otner meijns o1 
conmunication if another 
method is acceptable. 

143.0 Diseases requiring periodic 
hospitalization interfere 
- with attendance 

* 143.1 Provide programs of 
independent instruction , 

143.2 Provide good counsel- 
ing services. 

144.0 Lacit 0^ PhyS'Cd^ /.rength t( 
teach or worr witn young 
children 

14S.0 Loss of use of domindnt ami 
requires retraining and 
causes the person to work 
slowly 

■ 145 1 Sche<3ule traintnq at 
d ') lower rr.e 

146.0 Physical conditions which 
impede vocational tecnnicdl 
^education 

Mb. 1 5)elect ^ vocat^'on in 
which the dsatn ^t/ nas ' 
less imwct. 



141.0 (4) 



142.0 (3) Very severe particularly 
where the handicapping condition is 
not apparent. 



143.0 (4) 



144.0 (2) 
145.0 (5) 



146.0 (2) 



141. (J (4) This is not a 
basic problem-the real 
problem h accepting the 
hearing impaired Into 
certain technical areas. 



142.0 (3l 



143.0 [i] 



144.0 (3) 
145.0 [2] 



146,0 (2) 



ERIC 
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Table Iv - Continued 
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BARRIERS AND RECGMNDATIONS 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 
(N - 60) 

1 2 3 4 NR 



FEASIBILITY OF. IMPlEttNTATION 
RATING BY PERCENTAGE 

12 3 4 5 



CWENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOU 
(Nunbers of Respondents) 



RATED TOO HIGH 
(NtiDbers of Respondents) 



1.47.0 Inadequate cOMnication 
skills 

147.1 Provide developmental 
courses for students 

14a.O Difficulty in listening to 
verbal presentations and 
tailing notes sliwjltaneously 

148.1 Provide tape recorders 
to these nudents. 

149. Q Corrpunicatjon problems con- 
cerned with receptive and 
expressive aDilities. 

141.1 Provide special 
courses for students with 
'these problems. 

1S0.9 Cownunication difficulties: 
watching the interpreter, 
taking notes and observing 
the Ji'jckboard sioiultan- 
eousl/ 

150 1 Provide special 
courses for students with 
these problems. 

150.2 Educators need to un- 
derstand that these per- 
sons are* not In the cUss 
for grades, but to lear^n 
wna*. t'ipy cdn, 

150.3 Provide special 
teachers and small classes 

151.0 Difficulty in paying fjtten- 
tton, 

151.1 Instructor snould 
talk slower and to the 

point . 

152.0 Carlovascuiar conditions 
which produce Insufficient 
blood sjppl les to the brain 
causln') poor nenory, poor 
concentration and .blurred 
vision. 



9.3 31.5 46.3 13.0 6 



8.9 37.5 46:4 7.1 4 



14,] 2B 6 44 6 1? 5 4 



16.1 35 / 37.5 10.7 4 



1Z,5 12.5 53.6 21,4 ^ 



W 2B,6 3/, 5 l],2 4 



64.3 21, 
N - 14 



73.3 26, 
N = 15 



ZO.O 26. 
N = 15 

\ 



4 7.1 7.1 0 



7 0 0 0 



7 46.] 6.7 0 



6 3 18.8 37.5 18.8 18.8 
N - 16 

6.3 31.3 18.8 25.0 16.3 
N = 16 



31.3'IB 8 31.3' i 3 12.5 
N - 16 



6.3 31.3 25.0 18.8 18.3 
N = 16 



147.0 (6) There 1s a need for more 
interpreters and student assistants' 



148.0 (6) There Is a need for fund^ 
for interpreters, student assistants 
and tape recorders. 



149.0' (6) The student will continue 
to. fall if not recognised and reine- 
dled. 



150.0 (6) There is a need to have 
more support services and better 
material for the deaf. 



147.0 (3) Easily retnedied 
through special classes. 



148.0 (3) 



149.0 (1) 



150.0 (1) 



151.0 (5) Mental and erotional states(lB1.0 (4) 
plus effects of constant pain inter- 
fere significantly with learning. 



152,0 



152.0 (2) 



k.. 



fable IV ' Continued 



BARRItR;, AND CFCOUhjAriONS 


SEVLRry Of BAKRI^R 
RATING BY FFRClNIAGl 


F[ASI3IllTY fiF IHPLEHFNTA'iON 
' RAriNG BY PEkCENTAGE 


C0WENT5 REGARDING. RATING OF SEVERITY OF BARRIERS 




\y\ ' DUj 

1 I 3 4 ■ NR 


1 2 3 4 ^ 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOO HIGH 
(Numbers of ReJpondents) 


# 

152.1 Try to alleviate these 
• befor* training begins. 




31.3 31.3 31.3 6.3 0 
N -■ 16 


1 




153.0 Physical conditions which ' 
require medicatjon for con- 
trol of pain result in 
dulled mental faculties. 


16.1 23.2 42 9 r,*.9 4 




153.0(2) 

- 


153.0 (2)' 


153.1 Schedule classes for 
times of optimum func- ' 
» tioning. 




25.0 56.3 12.5 0 6.3 
N = 16 




- 


15J. 2 Provide hoinebound pro^ 
grams and support per- 
sonnel . 




25.0 31.3 43;8 O' 0 
N ' 16 




1} 


153.3 Make nurses availi^ble 
on campus. 




20. U 3].3 'i': 1 13,3 6./ 
N ' 15 




154.0 ;2i 

1 


154,0 Jnability.tQ accept the 
jdlscipl ine and pressure 
associated with technical 
programs. 


'10.9 25.5 49.1 11,5 5 

S 




154.0 (6) Thl^ is more severe for 
some disabling conditions. 


154. 1 Provide readiTy avail- 
able counsel ing to ease 
frustration 




' 18.8 62.5 6.3 6.3 6.3 
N = 16 


* 




l>5.0 Lack of ability to adhere • 
to stringent titne schedules. 

iDD. 1 J? icli a lype or 
training which will allow 

for this. 


12.5 1/.9 53.6 16.1 4 - 
\ 

1 


18.8 50.0 18.8 Mifm jO 
N = 16 


15B '0 (21 

I 

\ 


let A fT\ AHltiCfmanfc ran 

ijj.u \i] Mujuiuiieni^ can 
be developed to correct 
this situation. 


155.2 Allow for fnor^ flexi- 
bility In schedules. 




1? S 37 S HI 1? 1 

lt.>J J'. J JliJ \ L . J U.J 

N ■- 16 






156.0 Inability to concentrate on 
,the lecture #hen verbal ma- 
terial is being presented. 


10,9 21. B 49.1 IB, 2 5 
"v 


t 

si' 


J56.0 (T) 


156,0 (3) 


156ilProvide special coach- 
ing on listening techni- 
ques. 




31.3 43. R IE. 8 6.3 0 
N '16 






. 156.2 Provide support per- 
, spnnei (note takers) 
tutors 




46.7 33.3 13.3 6,7 0 - 
N -- 15 


I 

1 


'« 


V 

T 


r 




* 




\ 










o 
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TiDle IV - Continued 



bAHRltRS AND RECOMMENDATIONS 


SEVERITV OF BAfiRlER 
RATING BV PERCENTAGE 


FEASIBILITY OF IMPLEMENTATION 
RATING fiy PERCENTAGE • 


COMMENTS REGARDING RATING OF SEVERITY' OF BARRIERS 




(N = 60) 

12.3 4 Nfi 


1 2 3 


4 


5 


RATED TOO LOU 
(Numbers of Respondents) 


RATED TOO HIGH 
(Numbers of Respondents 


157 f! lack nf ^mnfiftrtfll ^f<ihilifv 


10 7 in 4 4? Q Ifi 1 4 








157.0 (4) May be caused by failure , 
to accept limitations or disability 
and results in starting many train- 
ing programs but finishing none. 
Very common problem among veterans 
with various disabilities. 


157.0 (3) ' 


Provide requUr coun- 
seling. 




37.5 60.0 1 2^i 
N ' 16 


0 


0 


/ 




1^6. 0 Inability to adapt to the 
discipl ine of the classroom 
due to inental illness 


12.7^6.4 30.9 20.0 5 








158.0 (3) Mental Illness doesn't be- 
long in college. 


158.0 (4) Human develop- 
ment courses can correct 

fhic ciffiAfinn 

Lll 1 J J 1 tUU \ lUII • 


158. 1 Provide '•ffqulcjr coun- 
selinq. 




60.0 18.8 12.6 
' N = 16 


12.5 


6,3 






Ib^^ Slowed responses and poor • 
concentration caused by 
(redijation taken for fnental 
'ilness which often results 
in insui'ation from reality. 


14.6 34/j 32.7 18.2 6 








159.0 (3) Some clients may not be 
ready for college and shouldn't be 
there as the problem is severe. 

* 


159,0 (4) 


i55.1 Cotain medical, advice 


■ 


31.3 31.3 25.0 
N = 16 


0 


12.5 






rariica^ed persons: Lack of 
<nOf(Tecl^e 










■ 




'.r,.; Inabiltt/ to handle post- 
secondary academics 

^ / ^ 


14.6 27.3 40.0 18.2 5 








160.0 (6) Better secondary schooling 
i*i needwl Post-secondarv aradpfnir<; 
are not the appropriate channel for 
the student. V ^ 


160.0 (4) 


160, 1 Provide remedial edu- 
cation and/cr special 




33,3 46.7 13.3 

N ^ V. 


6 7 


0 






^0 not provide for 
social promotion, 




63,8 16.4 15,4 
N -■ 13 


o' 


16,4 




» 


Inadequate development of 
basic sl(ill level 


18.2 40.0 30.9 10,9 6 








161.0(6) 


161.0(3) 


161.1 Provide" special tu- 
tors and/or retnedial edu- 
catiun. • 




40.0 40.0 20,0 
N 16 

» 


0 


0. 






161 .2 Increase efnphasis on 
public school career edu- 
cation and voQ.ational 
program development and 
opgortanities for parti- 
cipation by handicapped 
student;. . 


i 


46,2 46.2 7.7 
N = 13 


0 


0 




• 


* * 















mkViK AND RECOMMhW:;o« 



162.0 indDi I ity to ,cope witn con!- 
plex written Siateridl, 
charts, and graphs 

j 162. Conduct a more, care- 
I fj' evdiuat .on LK'for^? -a*- 

■Iect)n(j tne trdinincj pru- 

grani. 

162.2 Individualize idstruc 
tion. 

163.0 Lack of und^maS^dinq of 
technical vocabulary on 
which concepts aro built. 

16J'. > Develop r(>i-j inq ' 
ject oriented) classes. 

163.2 Have faculty/sta-ff 
^prepare necessary mater^ 
idls. 

164.0 Failure to real isticdl 1 v 
assess limitations and po- 
,tentials 

164, 1 Provide tnore comprfj. 
hensive counsel inq _ 

164..^ Provide real ity coun- 
sel inq , 

. 164.3 Students should be en- 
couraqed to overcome 1 imi- 
tations-- they have poten- 
tials they are not iwarp 

of. 

t6S.O A lack of perception^d 
knowledge of everydaf'sur- 
roundings due to hvinq in ' 
a sheltered environment. 

165.1 Provide initial orien- 
tation sessions prior to 
community coHeqe enroll- 
ment. 

165,2. Do not give more as- 
sistance than is absolute 
ly required. Force handi 
■ capped to work to his/her 
maximum potential . 



5[VE«!Tf OF BARRIER 
RA1!NG PlRC[NIAG[ 
IN - tC 



1 2 



4 ^iR 



?9.6 44.4 14.8 6 



9.3 24.1 50,0 16,7 ^ 



17.0 35. B 41.5 5.7 ] 



14.J 41.8 40.0 ].b 5 



FEASIBILITY OF IMPLl^IE^'ATION 
RATING BY PERCEN'A'^i: 

,123:5 



^Ib 37.5 ' 0 



25.0 18.3 50.0 S.3 
N = 16 



.^0./ 46.7 ZJ... f.,' 0 
N = 15 

26,7 33.3 33.3 E.: 0 

n = 15 



73.3 20.0 6.; J 

N M5 



66.7 33.3 0 3 0 
N = 15 



33.3 46.7 13,3 t 
I 15 



0 



87,5 6.3 6.3 0 0 
H ^ ife 



25.0 25,0 31,3 12,5 6 3. 
N = 16 



COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) 



162.0 (2) 



163.0 (7) '(For deaf). Usually the 
deaf have a very limited vocabulary. 



164.0 (5) There is a need for more 
specialized counseling. 



165,0 (3) There is a need to make 
use of the adult perfonpance level 
program (APL), 



• RATES :00 HIGH 
(Numbers of Respondents) 



162.0 (L. 



163.0 (5; 




165.0 (3) 



Table IV - Continued 



BARRIERS MD RECOHHENDATIONS 



SEVERITY OF BARRIER 
RATING BY PERCENTAGE 
(N • 60) 

1 2 3 4 NR 




mii^Uf IMPLEHENTATION, 
rfiNG BY PERCENTAGE 

2^3 4 5 



COtttENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOH 
(Numbers of Respondents) 



RATED TOO HIGH 
(Numbers of Respondents] 



' 166.0 Inability to transfer learn 
Ing to application in order 
tcperfom In vocaMona) 
technical programs. 

166.1 Provide for' controlled 
exposure to the "outside 
world". 

167.0 Lack of knowledge of slang 
tenps by deaf students. 

16M Special Instruction 
should be provided that 
.will help student adapt. 

168-0 Inadequate knowledge of 
life skills 

168.1 Provide counseling 
services. 

168.2 Involve the student's 
family. 

169.0 Inabili'ty to develop feas- 
ible goals 

169.1 Provide reality coun- 
seling. 

; Handicapped Persons: Behavjoral 
harriers 

170.0 Poor hofne or institutional 
training for students in 
areas of initiative, tact, 
and sharing^of responsible 
lity. 

170. 1 Provide adequate coyn 
seling. 

171.0 Inadequate knowledge of so- 
cial behavior, and appro- 
• ' pnate (behavioral ) skills 
to perform on a job 

171 .1 Group counseling and 
teaching. 



7.4 14,8 57.4 20.4 6 



11.8-7.8 56.9 23.5 9 



10.9 30.9 47.3 10.9 5 



12.7 25, b 56.4 5.5 5 



1 3 0 42.^ 38.9 5,6 b 



10.9 41.8 18.2 9.1 5 



31.3 43.8 12.5 12.5 ;0 
N » 16 



38.5 38.5 15.4 7.7 0 
N ^ 13 



50.0 25.0 25.0 0 0 
N = 16 

31.3 37.5 31,3 0 0 
N = 16 



50.0 37,5 12.5 n 
M ■- 16 



37.5 43.8 12.5 6.3 0 
N 16 



56.3 31,3 12.5 0 0 
N = 16 



66.0 (2) 



66.0 (4) 



167.0'(3) 



167.0 (6) Not important. 



168.0 (5) The' handicapped (as well 
as all students) have i need for 
life long living skills. 



68.0 (5) 



169.0 (3) Many training failures are 
due to selecting inappropriate ob 
jectives. 



170.0 (5) The student is not pre- 
pared for daily living much less 
academic defnands if he does not have 
this'background. 



l'7K0 (5) The student is not pre- 
pared for daily living much less 
academic demands if he does not have 
this background. 



169.0 (4) 



170.0 (3) 



171.0 (4) 



Table IV, * Continued 



BARRIERS ANO RECOMHENDATlONs\\ SfVERirY OF ^RRIER^- 
. ■ . . ' ^ RATING BY PEftCENTAGE 

. * .(N = 60). ' 

1^2^34 N 



171.2 Establish \op .priori-, 
, ties for rehabilftation 
services ta •provide, on- 
•qoing support for.h^andi- 
capped students in early 
years of training and job 
experj.ence. 

172,0 Inability to.acUust towards 
t\' the life stjje in a college 
setting.^ 

173,0 Behavior problems due to 
inental or einotaional impair- 
^,ments which disrupt -Classes 
and keep the student from 
learning. . 

173.1 These should be re- 
solved or (nlnimi/ed before 
training begins. 

' , 173.2 Provide behavioral 
therapy. 

174.0 Inability to manage personal 
, affairs in order, to concen- 
trate on learning experience 

174,1 Provide opportunity to 
. develop skills through 
counseling, . 

175.0 Lack of internal orientation 



176.0 Poor self foncept, low frus- 
^ tration-f^^evel. making the 
academic environment more 
difficult than it actually 
is. 

• ' 1^6.1 Devefop prograimied 

short tenn goals and jfosi- 
tiVe feedback. 

■ 176.2 [stabli$.h needed sup-' 
port syStet^r for handicap- 
ped students in al i se"^^ 
" tings. 



FEASIBILITY OF nHPLEHENTATION 
RATING BY PERCENTAGE 

r ' 2 3 M 5 



,{ COWENTS REGARDING RATlNG;OF,SfVERITY OF BARRIERS 



RATED TOO LOW ' 
(Numbers of Respondents) 



RATED TOO HIGH,^ 
(Numbers of Respondents) 



5.5 25.5 56.4 12.7 5 
12.7 30.9 38:2 18.2 5 



9.3 ^9.6 43.1 13.0 6 



16./ 23.3 6.; 30 



15.1 J9.6 43 4 1.9 / 



37.5 43.8 IB. 8 
N? 16 ' 



o'"^ 0 



25.0.43:8 2^.p, 6.3 0 

NM6 • 

37.5 43.8';12.V35:3 0 

N = 16 "^-m'^ ■ 



46./ 33.3 13.3 6.7 
N = 15 



56.3 25.0 18.8 0 0 
W 16 



31.3 50.0 12.5 ] 6.3 
N = 14 



172.0 (2) There is a need to amelioV 
ate these problems to admission in 
pgular programs. 

173.0 (3) Student shoul/ftot bejn 
tollege until he h§s acquired sliills 
,for daily living, or has been through 
a counseling program to learn strate- 
gies for, solving specific problems. 



172.0 (5) , 
173.0 (3) 



174.0 (3) Life' long living skills 
are essential. ■ ' ' 



174. Q (4) 



1/5.0 (3) Essential for severely dis 
abled (especially) and needed by to- 
tal population. 



1/6.0 (4) Severely handicapped need 
this adjustment facTffr. Achieving a. 
positive self concept is frequently'' 
discussed and seldom accomplished 



1/5.0 (4) 



176,0*3) 
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tible IV - Continued 



;rr:ers and REComENOATiar^s 



SEVERITY OF BARRIER 
RATING By PERCENTAGE 
(N = 601 

1 7 ■,. 3 4 NR 



FEASIBILlTy OF IHP«1ENTATI0N 
RATING By PERCENTAGE 

1 2.1.4.5 



COWENTS REGARDING RATING OF SEVERITY OF BARRIERS 



RATED TOO LOW 
(Numbers of Respondents) ■ 



RATED TOO HIGH 
(Numbers of Respondents 



176.3 Provide more one on 
one counseling and in- 
struction." 

r 

177.0 Poor self iinage leading to 
the belief that t^ith a dis- 
ability the d lent/student 
cannot compete with others 
or get a job even if he 
finishes training. 

177.1 Provide special coun^ 
* seling/assistance. 

\]J 2 Have students cpme 
back to school and talk 
to the disability student, 
let them tell others what 
to expect. 

173.9 Poor self concept in the 
area of interpersonal rela- 
tions 

1^8. 1 Provide group coiJn- 
selinq 

178.2 Provide opportunities 
for social interaction 

1/8.3 Establish needed sup- 
port systems for handi- 
capped students m all 
settings. 

179 Overly independent attitude 
1 e. , tne stjdent refuses 
all help and aids 

]79.l Provide tnerapy for 
the* student. 

180.3 'he use of a disability as 
an excuse for failure or de 
fnand for special treatment 
"the world owes 4 I iv- 
ing" attitude . 

180.1 Provide looq-terin 
* therapy 

IHC? 3o not flue nore as* 
sistance t^an is re* 
quired, force the student 
to work to his/her maxi 
Tuiii potential 



20,4 42,6 35.2 1.9 6 



42.6 44.4 1.9 6 



.J. 4 11 1 ^9.1 ?? 2 6 



13.0 ?7.H 44.4 14,8 6 



/ 



50.0.21,4 14,3 7.1 7. 
N » 14 



50.0 35.7 14.3 0 .0 
N = 14 

37.5 43.8 12.5 6.3 0 
N M6 



60.0 26.7 13.3 0 0 

53.3 26,7' 20.0 0 0 

N -- 15 • 
> f 

40.0 26.7 20.0 6.7' 6.7 
H = 15 



21.4 42.9 28,6 0 7. 
H = 14 



31.3 31.3 12,5 6.3 18.8 
N -- 16 ■ 

2Q,0 46 7 1 3 3 1 3 3 6.7 
N = 15 



177.0 (5) 



77.0 (3) 



178.0 (4) 



178.0 (3) 



179.0 



179,0 (4) 



180.0.(5) Especially cormon among 
Vietnam veterans. Student needs 'to 
b& in control of self and feelings, 



180,0 (3) 
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iAmm m ^lCommendation': 


m'dl'l OF BARRIER 


FEASIBILITY OF IMPLEMENTATION 
WTING PE^CEN'AGt 


COMMENTS REGARDING_ RATING OF SEVERlTy OF B/^PPIEPS 




;n - 60i 

1 ■) kin 


1 2 3 H t) 


RATED TOO LOW 
(Numbers of Respondents) 


RATEi TOO' HIGH 
(fjpnber^ of Pespondents) 


181.0 Personal i^.tlimy, inade- 
quacy and lack of self worth 


n.2 39.6 -iLS 5.7 ' 


* ' . < • 


181.0 (5) 


181.0 (3) 


131.1 Provide* "oun^p 1 1 nn !n 
leijrnin(j e;peri fences 


t 


''6./ bj.j 0 0 J 
N = 15 

'J5,7 2!,: U,: ^ 
N -- K 




i' 


181.3 Establish needed sup- 
: ., port >>ystenis for handicap- 
1/' ■ lied students in all s^t- 
• ; .tings . 




26,7 60.0 6.7 0 . v.l 
N = 15 






'v'' « f 
182.0 Belief that one is beimj 

discriinjnateid aqamst due 

■a the rxjndlCdp 


5.6 ]].] 51.9 9:3 6 




182.0 (l^-* ■ 


182.0 (4/ " " 


\H2. 1 Provide royn^elinq 




40.0 53,3 6,7 0 0' 
N ' 15 






183,0 Lack of Aggression in de- 
mandinfj appropriate instr-jc- 
tion 


11.1 ]1.5 38.9 18.5 6 




183.0 (5) 


183.0 (3; 


183.1 Provide group coun- 
selincj 

184. fj Anxiety caused j 1 iniited 
* educational background in 
person^ who have not at- ; 
tended' school for many^ears 


15.! 2'6 ] ^,5 / 


33.3 60,0 6./ 0 3 

• 


184.0 (8) This is especially true 
for retired mil itary/ 


184.0 (2) 


184.1 Begin trairirog at a 
slow rate to in.sJre suc- 
cess and provide psycholo- 
gical support. . 




s53.3 26./ 13.3 6./ 0 
N = 15 






185. 0 Fear that a handKop will be 
detrimental in pfnployment 
which requires short term 
contact with the public (ex- 
'ample: sales) versus a long 
term .sustained relationship, 

with fpwpr npnnl0 


9'.h 2 5lV] 19,? H 
> 




185,0 (3) 


85.0 (3) Personal bar^ 
riers must be renoved by 
the individual , not soc- 
iety. Very individual" 
SOfiie handicapped indivi- 
iuats 1 ike publ ic contact. 


186.0 Lack of self esteem and a 
positive "can do/will do" 
attitude 


18.5 ]l.5|2.6 7.4 6 




186.0 (8) 


86.0 (3) 


186.1 Proviide spflul coOn- 
bci iiuj an J asMSLdnce 


\ 


50.0 35.7 7,1 7 1 0 . 

^N ~- 14 






187.0 Lack of -self assurance and 
dssertiveness 


2\b 25,5 45,^ 3.6 5 


f 


187,0 (8) Need the knowledge they 
are not competing with anyone else.- 

,1 ,1 


187.0 (3) • 



Table U - lontinued 



' BARRIERS W3 RtCOttlENDAIIONS 


^[VERITY OF BARRIER. 
RATING BY PERCENTAGE 
(N = 60) 

1 ' 2 3 4 NR 


FEASIBILITY OF IHPLEMENTATION 
Rjnm-BY PERCENTAGE 

> 

1 2 3 4 5 


COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 




RATED TOO LOy 
(Numbers of Respondents) 


RATED TOO HIGH 
(Numbers of Respondents 


18/. 1 Provide^ecial coun- 
seling and assistance 




50.6,42.5 7.1 0 
N = 14 ^ 






188.0 Los*; of nearin/whicn is of- 
ten dcco^^r^dfrfe^ by paranoid 
■ behavior and/pr withdrawal 
resuUinq in little or no 
classroom participation and 
poor attendance 


13.5 26.9 42.3 1/.3 8 




188.0 (4) ' 


188.0 (6) 


.188.1 Provide special coun- 
selinq and assistance 




50.0 35.7 7.1 7.1 0 
N 04 






189.0 Jnabiht/ to compel?e on all 
levels without special as- 
sistance in order to over- , 
come 'feelings of inadequacy 
and the ^tional problems 
and frustrations that their 
special problprs cause 

190. 'J Fan 1 / ne^-.^^r^ n^ho provide 
nore assistance tnan is 
ru.'M(!ed jPlf i'T):;rov(?fii(*nt 

■ 


11. S 26.') 50.0 11. S H 


* 

> 


189.0 (4) 

♦ 


189.0 (3) 


1<4.0 i/.U ib.c IJ.O 6 
1 


t 


190.0 (4) There is a lacl( of know- 
ledge in overprotection. 'Student 
needs self reliance wnich'can be 
gained through rational behavior 
training and assertiveness to deal 

with n\>or*. Kd^ r* 1 nn niir'drfc 
fiii,ii uvci 'UtQi Illy paicMib. 


190.0 (3) 


190.1 ^rflrjnistrators and in- 
structors (jan work wUh 
fami 1 les to overcome 
» thesis earners. 




/,1 50.0 21.4 21.4 0 
N = 14 




• 


1 iO. Prcv ' > counsel i ng 
^ and djCit'o^i for ^.ne 
Tdn 1 / 




16'/ 1) 1 33, j 16./ 0 
N 02 , 


* 


• 


191,0 Lack 0^ Support and encour- 
' agenient froni the family 


i;.o 22 b 7 2 13:2 / 


0 


19K0 (3) 


191.0 (4) 


191 . 1 Provide' faiTii ly coun- 
sel inq 




28.6 35.7 ?8 6 7.1 '0 .- 
N = 14 






191.2 S^arate trip student 
from t^'e family 


f 


7.7 30.8 15.4 15.4 30.8 
N M 






192.0 A home "environment whVh 
discourages or destroysVn- 
tftM or initiative on the 

* pilfrt of tre student 


23.1 23,8 40,4 /,7 8 




192.01(7) Human Resources Agency, 
TDMH-MR Cofimunity Services still do 
not recogni'Ze the ifnportance of sup- 
porting the family with other assis- 
tance other than welfare money. 


192.0 (4) 


o 
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f 

• 








fable IV - Continued 












BARRIER^. AND RECOIf ENOATION^ 


SEVERliy OF BARRIER 
RATING By PERCENTAGE 


FEAMBILITY Of IHPLfMENTATION 
RATING By PERCEHT/^E 

1 

I 2 3 4 '5 


"COMHENTS REGARDING RATING OF SEVERITY OF BARRIERS 




(N = 60) 

1 2 3 V NR 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOO HIGH 
(Nunbers of 'Respondents ) 


192.1 Family counseling and; 
or removal of the student 
to a support environment 
•ihould be Implemented. 




14.3 42.9 28.6 7.1 
.H ' 14 


.7.1 






193.0 Family members who adhere 
lo myths and misconceptions 
of handicapping conditions 

193 J Provide for family 
counseling 


20,8 28.3 39.6 11,3 7 


28,6 35.7 28.6 - 0 
■ N '14 • 


7.1 


193.0 (2) There snould be required 
courses for parents. Hell -meaning 
over protection results from Jack 
of knowledge. • 

1 

i 


193.0 (5; 


194.0 Lack of emotional support 
from significant "others" 
In social life of the han- 
dicapped, I.e., need for 
sustained encouragement 


15.4 40.4 3b. i 7.7, 8 






194.0 (2) On-go'ing support should be 
provided by rehabilitation counse- 
lors and peer counselors on the cam- 
pus. 


194.0 (3) 


194. 1 Use of halfway houses 




14.3 42.9 14.3 7,1 
N ' 14 


21.4 






194,2 Provide counseling on 
a regularly .scheduled 
basis. 




35.7 35.7 28.6 0 
N" 14 


0 






195.0 Some disabled people also 
have disabled spouses which 
put an additional burden on 
. the person. 


S.5 20.0 45.5 29.1 5 






195.0 (1) 


195.0 (4) 

1 


Barriers within Advocates for 
Handicapped Persons 












196.0 Lack of public, administra-r 
tlve, and parental support 
.to encourage handicapped 
persons to attend technical 
programs. 


15.8 29.8 47.4 '7.0 3^ 


1 
\ 

; 




196.0 (5) This is a big key and a 
major barr1er--publ1city and legis- 
lation's needed. The ci»en door 
must be swing wider and the welcome 
mat put down. 


196.0 (2). 


196.1 Offer a course in* 
Secondary and Post-Secon- 
dary schools (for credit) 
on the subject of 'Accep- 
tance of and Victory Over 
Handicaps". Let all in- 

. terested students take ' 
the course, 


• 


26,7 33.3 40.0 0 
N'15 


0 




• 


196.2 Provide for family 
involvewent and training. 




20,0 33.3 40.0 6,7 
N'15 , 


0 


t 
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Table IV - Continued 



BARRIERS AND RECOmENDATIONS 


SEVERITY OF BARRIER 
RATING BY PERCENTAGE 
(N • tfO) 


FEASIBILITY OF IMPLEMENTATION 
RATING BY PERCENTAGE 


COMMENTS REGARDING RATING OF SEVERITY OF BARRIERS 


• 


1 9 1 A ^ 

1 C J 5 


RATED TOO LOW 
(Numbers of Respondents) 


RATED TOO HIGH 
(Numbers of Respondents] 


197.0 Inadequate assistance and 
suppon wnicn resuiis in 
fear of entering the world 
of training arnJ the world 
of work. 


12.3 47.4 36,8 3.5 3 


\ 


197.0 (2) This is a-realistic fear 
which can be eliminated through 
counseling and Human Development 
courses. 


197.0 (2) 


197,1 Provide enotlonal sup- 
^port through counseling 
and other students. , 




37,1' 50.0 12.5 0 
N = 16 




• 


197.2 Establish top priori- 
ties for rehabilitation 
^ services to provide sup- 

dents In early^ ypars of 
training and job^Hexper- 
ience. 


• 


' 28.6 35'.7 35.7 0 0 
N = 14 


'> 




198.0 Goals which are established 
by peers and society rather 
than the individual 


27.6 2/. 6 3/. 9 6.9 2 




198.0 (7) Peers have an unusual in- 
fluence on an individual's decision- 
making for life. 


198.0 (2) 


198.1 Provide student di- 
rected counseling 




S3. 3 'i3,3 13.3 0 0 
N = 15 






198.2 Public and private 
agencies should make more 
effort to educate the 
general public. 


• 


62.5 37.5 0 0 0 
N = 8 


j 










; 
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Analyses of Participants' Responses of 
Severity of Barr^iers 

Informati^ was requested from the participants regarding their em- 
ployment roles, and handicapping conditions so that the ratings could be 
analyzed ir> light of these responses. For the 72 participants, nine 
classif ic3tion||. accori^ing' to employmeiit roles were made: 

/» 

Employment Role Numbens of Participants 

Handicapped Student* 2 

Teacher/ Instructor 20 

Teacher Trainer ^ 2 

Agency or Organization 7 
Administrator 

Counselor '14 

Community College 11 
Administrator * * 

Agency Consultant , 9 

Transportation/handicapped 2 

Other 5 ' 



Total 72 J 

The^five participants in the category of "other" were a representative 
of the college coordinating board, a clinical psychologist, a research 
psychologist, a public school admin4strator, and a vocational adjustment 
cQ^Tjdfnator 

Jor the 72 participants, six classifications 'according to handicap.- 
pihg conditions were made: 
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Handicapping Condition _ 

Orthopedic 
r Deaf /hearing impaired 
Sight impaired 
Respiratory 
Blind 

No handicapping condition 
^Total 



Number^of Participants 

4 
2 
1 
1 

53 



72 




erG6ntage of 



Eleven barriers rated by participants as niOs?;>seyere (ratings of 

very severe or moderately severjeQ were analyzed b'y "participants' employ- 

' - i ; ^ , . . ■ 

nient roles and handicapping conditions. Only 60 oliljbtje: 72 participants 
rated barriers according to their severity, tti'fere^fore the tables repre 
sent responses of these 60 participants ^Aily. 

The eleven barriers which receiveUd ttfh^ 
ratings of very severe or moderately sey«.r^ l^S^'^the bO by 
position, are presented in Table V. The '^fiKji;^jiV4/mr^^^^^^^ the 
barrier number, the seco|rid column the barrijar, ;.thB thifrf the num- 

bers of responses for each item, and the feyrth cp^umq Jitte :p^ 
participants who rated the barrier very seveV;e of: moderately, $evere. 
In the last nine columns are codes for the ninp/^'ds>tl^^ 
ticipants, giving the percentage of the total gr'oup^'ahci-ttle t)ercentage 
of the position group in parentheses. V\ . ' • v v ' . / 



TABLE V ' • 

ELEVEN BARRIERS WITH HIGHEST PERCENTAGES RATED VERY SEVERE OR MODERATELY SEVERE 

* HY PARTIlirANl IIY POSITION 



Key to position (numbers of participants In each position) N ■- 60 



1 - Handicapped Student (2) 

2 ' Teacher or Instructor (19) 

3 - Teacher Trainer (2) 



4 - Administrator of Agency (5) 

5 - Counselor (12) 

6 - Administrator of Higher 

Education (7) 



7 - Agency Consultant (8) 

8 - Transportation (2) 

9 - Other (3) • 



Barrier 
Number 



Barrier 



Responses 
Number Percent' 



■Percent of Total Group 
(Percent of Position Group) 
3 4 5 6 7 



30 Lacl( of programs to pre- 
pare post-secondary in- 
''structors to teach the 
handicapped. « 



28 



59 



"60 



34 



.^4 



71 



31 V- 



Inadequate training and In- 
formation in provided to 
teachers regarding psycholo- 
gical aspects, and learning 
difficulties of specific 
handicapping conditions 

Lack of counseling and taech- 59 
ing skills needed to acoramo- 
date the handicapped student's 
uniqueness 

Lac4o p^f general knowledge of 69 
Vthe h^tflcapped-and handicap- 
■ 'jp) ng .coi^ j|t,t(5rnV ( ^ ns true to rs ) 

■ ■ ■ .;7, • ■ . J 

lac It of funttsliQ >rDv1^ for 57 
sfJe^e'l expen5«[5 :5fljeh,. avs^e- . 
c 1 a |*<«i5U ipmen t " . : v 

I rvs t rue t ofs \i na dequ^^t^ ';j"i.^!/'if^60 
t?^1fWTd. Jn;.t!|»chn1qu6^^ 



7^.0 



73.3 



1.7 25.6. 3.4 
(50) (£4.2) (100) 



s 1 3 1 hart^f k4Pi2<^; iiiSi 
to adapt itindj^jf^-pfp!^^^ 
to meet t^:Vj5j^<*i^»f1^?^flt5^ 

Inadeqaife'^Ji^^^^^^ 60 

and orlentatTW^o^^^ 

Ing Mith han<^t^i(pf^ 

1^ the ^reff i)l -v^i^iw^ liearn- 

ihg mbdalltt^s^'''"-"^^'" 



72.9 



72.8 



71.9 



71.7 



71.7 



1.7 

(50) (73.7) 



3.4 ?2.1 
(100)( 73.7i 



22.1 
(73.7) 



1.7 
150) 



1.7 
(50) 



1.7 
(501 



'3.4 17.0 10..2 11.9 0 5.1 
(40) (63.4)(73.1)(65.9) (100) 



6.6 15.0 11.7 8.3 0 5.0 
(80) (75) (100) (62.5) ■ (100) 



5.1 15.3 10.2 10.2 0 5.1 
(60) (75) (85.7)(75.0) (100) 



8.5 15.3 rO.2 10*^ 0 5.1 
(100X75. 0)(85.7)(75.0) (100) 



3.5 17. 6 3.6 
(100)(68 4) (100) 



5.3 14.0 10.5 7.0 1.8 5.3 
(60) (66.6)(85.7) (57.1) (50) (100) 



1 . 7 28' 4 
(50) (^9.4) 



1.7 
I 50) 



3.3 13.3 10.0 10.0 
(40) (66.6)(a5.7) (75)^ 



1.7 :3 4 3.4 
(50>'(7 3.6) ( 100) 



5.0 
(60) 



15.0 10.0 8.3 
(75) (85.7) (62.5) 



3.4 

(66.6) 



5.0 
(100) 



15 


Lack of knowliedge of what stu- 


59 


71. 


2 


T.7 


20.4 


1.7 


6.8 


13.6 


11.9 "15.8 3.4 


5.1 




dents can do resulting in nega- 








(50) 


(63.4) 


(50. 


(80) 


(66.7) 


(100) (57.2) (100) 


(iOO) 




tive attitudes toward the limi- 
























tations of the handicapped stu- 
























dent^ 






















85 


Lack of realistic counseling 


58 


69 


0 


1.7 


19.0 


3.4 


5.1 


15.5 


8.6 10.4 0 


5.1 




and goal setting 








(50) 


(63.4) 




(60) 


(60) 


(75)' (75) 


(100) 


87 


inadequate prevocational ex- 


57 


68. 


4 


0 


21. 2 


0 


5.3 


17.6 


8,8 10.5 0 


5.3 




ploration background informa- 










( 7 3 . 7^ 


(0) 


(60) 


(83.3) 


(71.4) (75) 


(100) 



tion, and exposure to the 
world of work 

67 Lack of adequate equipment 
that will facilitate teaching 
the handicapped 



57 



68.4 



■5.3- 10.6 8.8 10.5 
(60) (54.6) (71.4K35.7) 



1-8 
(5J) 



5.3 
(100) 
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Findings presented in Table V indicate that bott^ students found ; 
barriers 34 and 71 severe. Seventy percent or more of the teachers in 
the group found alvl the barriers except 71 and 15 severe. Both partici- 
pants who were teacher trainers^ indicated that barriers 30, 71, 27, 85 
and 67 were severe. Eighty percent or more of the administrators felt 
that barriers 28, 24, and 15 were severe. Barriers 28, 34, 24, 27, and 
:B7 were selected by sfeventy-five percent or more of the counselors as 
severe. Seventy-five percent of agency consultants selected barriers 
34, 24, 31, 35, 87, and 67 as severe. The two persons engaged in trans- 
portation of the handicapped selected only barrier 15 as severe, and all 
three of the participants in the "other" category selected all but bar- 
rier 31 as being severe. 

The eleven tarriers which received the highest percentages of 
ratings of very severe or moderately severe by the 60 respondents by 
handicapping conditions, are presented in- Table VI. The first 
column indicates the barrier number, the second column the barrier, the 
thir^ column the number of responses for each item, and the fourth column 
the percent of participants who rated the barrier very severe or moder- 
ately severe. In the last six columns are codes for the six handicapping 

ICS 

conditions of the respondents, giving the percentage of the position 
group in parentheses. 

Only one barrier (15) in Table VI was rated most severe (very 
severe or moderately severe) by 70% or more of the participants with a/i 
orthopedic handicap. Four barriers, 24, 31, 67, and 87 were rated by 
all participants with impaired hearing as being most severe. There was 
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Table VI 



ELEVEN BARRIERS WITH HIGHEST PERCENTAGES RATED VERY SEVERE OR MODERATELY SEVERE 



BY PARTICIPANT BY HANDICAPPING CONDITION 

^ .■ 
Key to har1d1capp1ng condition (numbers Of participants with handicap) 

1 - Orthopedic (10) 4 - Respiratory (1) . 

2 - Hearing Impaired (3) 5 - Blind (1) 

3 - Sight Impaired ^(1) 6 - No handicapping condition (44) 



N = 60 



Barrier 
Number 



Barrier 



Responses Percent of Total GrouD . 

Number Percent (Percent of Group Identified by Handicap) 
12 3 4 5 6 



30 


Lack of programs to prepare post- 
secondary Instructors to teach 
the handicapped 


59 


78.0 


10.2 
(60,0) 


3.4 

(66.6) 


1.7 
(100) 


1 . 7 
(100) 


1 . 7 
(100) 


59. 3 ♦ 

V9.S) 


28 


Inadequate training and Informa- 
tion is provided to teachers 
regarding p^sychologlcal aspects, 
and learning difficulties of 
specific handicapping conditions 


50 


73.3 


10.2 
(60.0) 


3.3 
(66.6) 


1.7 
(100) 


1.7 
(100) 


1.7 
(100) 

0 


55.0 
(75.0)'^ 

J 


34 


Lack of counsel Ing and teaching 
skills needed to accommodate 
the handicapped student's 
uniqueness 






(60. ON 


3.4 
466.6) 


1.7 

(100) 


1.7 
(100) 


1.7 
(100) 


54.3 
(72.7) 


24 


Lack of general knowledge of the 
handicapped and handicaoplng 
conditions (Instructors) 


. 59 


72.8 


6.8 
(40.0) 


5.1 
(100) 


1.7 
(100) 


0 


1.7 
(100) 


5Z.6 
(79.1) 

n 


71 

s 


Lack of funds to provide for 
special expenses such as special 
equipment 


57 


7V 9 


10.6 
(60.0 


1.8 
(33.3) 


1.8 
(100) 


0 


1.8 
(100) 


56.1 
(66.2) 


27 


. w 

Inadequate staff preparation and 
orientation toward working with 
handicapped students in the area 
of various learning modalities 


60 


71.9 


6.7 
(40.0) 


3.3 
(66.6) 


1.7 
(100) 


1.7 
(100) 


1 .7 
(100) 


55.7 
(77.3) 


31 


Instructors Inadequately trained 
in techniques to assist the handi- 
capped student to adapt standard 
procedures to meet his requirements 


60 


71.9 


8.3 
(50.0) 


5.0 
(100) 


1.7 
(100) 


1.7 
(100) 


0 


53.3 
(72.7) 


15 


Lack of knowledge of what students 
can do resulting In negative 
attitudes toward the limitations 
of the handicapped students 


59 


71.2 


11.9 
(70.0) 


1.7 

(33.3) 


1.7 
(100) 


0 


1.7 
(100) 


54.2 
(74.4) 


85 


Back of realistic counseling and 
goal setting 


58 


69.0 


8.6 

(50.0) 


3.4 

(66.6) 


0 


1.7 

(100) 


1.7 
(100) 


53.4 
(73.8) 


87 


.Inadequate prevocational explora- 
tion backaround information, and 
exposure to the world of work 


57 


6fi.4 


7.1 

(40.0) 


3.5 
(100) 


1.8 
(100) 


, 0 


K8 
(100) 


52.6 

(71-5) 


67 


Lacl( of adequate equipment that 
will facilitate teaching the 


57 


68.4 


8.8 
(50.0) 


3.5 
(100) 


0 


0 


1.7 

(100) 


54.4 
(73.9) 
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only one participant with a sight impairment who rated all barriers ex- 
cept 85 and 67 as most severe. The one participant with a respiratory^ 
condition rated barriers. 30. 28, 34, 27. 31 and 85 as most severe. The 
only blind participant rated all but barrier 31 as being most severe. 
Seventy percent or more of the participants with no handicapping condi- 
tions rated ^ail barriers except 71 as most^severe. 

Comparison of Ratings of Participants 
and Ratings of Consumers 

» 

To determine whether the predictor variable--ratirtg of feasibility 
of implernenting a recommendation to remove a bari-ier--could be used to 
distinguish between participants of the study and consumers (72 handi- 
capped students), a Wilks' Lambda Test of Significance was applied. In 
all but five of the recommendations there were no significant differ- 
ences between the ratings of participants and the ratings of consumers. 
The recommendations in which there were significant differences at the 
0.01 level are<g.iven in Table VII along with the barriers and mean vec- 
tors of participants and consumers.' In all five instances the con- 
sumers rated the recommendations as more feasible than the participants. 
Four of the five recommendations were found in the^ection, "Barriers 
Within the ^^^ndicapped Person, Their Families and O^her Advocates", 
Therefore, in all but five of the recommendations/for removing bar- 
riers, the null hypothesis is accepted; that is, there is no differ- 
ence between participants' and consumers' ratings of feasibility of 
implementing recommendations to remove barriers. 



TABLE VH' 

SIGNIFICANT DIFFERENCES IN FEASIBILITY OF IHPLEMENTATION OF RECOHMENDATIONS^' 



l^'^Tt Recommendations Barrier . Mean 

tion flumber 



96.1 Employ or train counselors 96.0 Irtability of Counselors to , Particiapnts: 2.0 

wtio can comiunicate with coimiunicat^ with deaf students Consumers: 1.0 
deaf students. 

138.1 , Develop assist apparatus. 138.0' Lack of physical dexterity to Participants: 3.66 

; .manipulate mechanical devices Consumers: 1.33 

1911 Provide family counseling. 191.0 Lack of support and encourage- Participants: 2.33 

ment from the family. ' Consumers: 1.16 

194.2 Provide counseling on a 194.0 Lack'of emotional support from 'Participants: 3.00 
regularly scheduled basis. significant "others" in social / Consumers: 1.33 

life of the handicapped, i.e., | ■ 
need for sustained encourage- 
, . ment. 

1971 Provide emotional support 197.0 Inadeq'jate assistance and 'support Participants: 2.33 

" ' through counseling and ' which results in fear of entering Consumers: '1.00 

other students. the world of work. 



Level of Significance 0.01 ' 



V Predictor variables did not differentiate between the criterion 
groUpTSP the multiple discriminate function except in the group whicj) 
included r^i^mendations 38.1 through 65,2. Although the afiswers of ^ - 
participants an^^nsumers did predict 'which group they would/be inf 
the equations, canncrt be solved, and even though it appears that thev 
group can be identified by the answers, there are too many variables 
to make a definite conclusion. ^ ■' ^ 

Since. the N-size in the study is small,' as Is generally the case 
in Delphi studies, this type of analysis did not produce a definitive 
conclusion. However, there appears to be a congruence betweerv the 
groups. ' ■ ' ' 0, 

Tasks Recommended for Implementation .^u 

When/a content analysis of the 351 recommendations (Table^jyill) 
was conducted, twenty-nine tasks jvere identified as needing to be^^m- 
plemented by community college personnel , advocates for the handicapped 
or agencies responsifcpte f6r the Handicapped, to remove^^arriers" whicif 
impede ^e successful completion of vocational technicai.^ programs in 
community colleges by handicapped students. ' a 

Discussion of Twenty-nine Identified Tasks : . * 



The ^content analysis of the reconmendations >was based on infor- 
mation from preyious research and project activities reviewed for the 
study (Chapter II) and from data obtained from the various .phases of 



TABU VIII , 

' . , ' PflOPOSEO 'RATINGS OF THE 
DESIRABILITV, FEASIMIIIY AND COST EFFf CT 1 Vf NfiSS 01 PERFORMING TASKS 10 RFIIOVL HARRICRS 



In the fKfit column the genial task to br; |«ri'fprined is given With the number of related re- 
comiiendations in pafentheses, and suirinari^ed reconinenilations related to rhe-task. ^ 

In tha second column are ratings of the desirability of performing the tasks, with 1 being 
veryS^desirable, 2 desirable, 3 undesirabA£Vand 4 very undesirable. 



In' the third column are the ratings of th^ feasibility of performing the task with 1 being 
definitely -feasible, 2 possibly feasible,, 3 possibly unfeasible, and 4 definitely unfeasible. 

In the fourth coluwi are ratings of the cost ef^tlveness of performing the task' wi th T 
being vbry cost effective, 2 possibly cosi effective. ^ possibly not cost effective, apd 
4 definitely not cost'effective. ' ^ , . " 



General tasks to be performed (number of 
related recommendations ) 

Summarized r'econmendat ions related' 

to the task 



Pi;ov1de for improved and increased 
counseling services (48) 

Increase numbers of counselors 
available to stjdent and make 
the job more attractive i5.2, 
97.2, 89.2) 

Provide supportive counseling 
which includes emotional sup- 
port (194. 1» 48.1, 197.1, 194.2) 
«» 

Provide supportive counseling 
which improvesi student's self 
concept (176.3, 177.0) 

Provide supportive counseling ta 
bring about positive attitudinal • 
' changes in students and to assist 
him in dealing with frustr&ation 
(179.1, 173.2, 180.1, 180. 2» 
154.1) 

Provide group" counseling for ac- 
quiring knowledge of social be- 
havior » career information, im- 
proved self concept, support and 
assert ivetvess skills (171.1, 
52':2, 178.1, 181.1 » 97.1 , 183*. T) 

Provide counseling to assist wvth 
specific problems (;86.1, 187." 
188.1) > 

Provide counseling Yor the family 
of the handicapped person (190.1, 
190.2, 191.1. 191.2. 192.1, 193.1, 
196. 2i 

Provide reality counseling (164. T, 
164.2, 164.3. 85.2,-,169.1 . 168.1 , 
.168.2, 100.1, 146.1). 



Rating of' 
Desirabll ity 
to. Perform 
Jask 



Rating(of 
^Feasibh-ijy 
to PerformS 
Task . 



Rating of Cost- 
Effectiveness for 
performing Task 



Table .Vn> continued* ' ^ Jfe - ' ' ^ 
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General tasks to be perfonned (number^f . Rrtlng^^f Rating of Rating of Cost 

related re€oninend»tlQns) . » •)» ^Deslriblllty Feasibility Effectiveness for 

SuwMf'Ized recoffiwjdatlows related , ; ' to Perform to Perform Performing^ Task ' 

to'thre task. ''^^ Taark '•'Task 



^ v_.-7-r^' Coordinate services with agencies 

involved (5.3, 109.2) ^ 

» • , ^ t 

Make counseling services ftiore avail- 
, . able to student (B8. 2. 94, U 143. 2» 

157.1 . 158.1", 182.1 , 170.1) 

Provide for student directed Coun- 
seling and assistance In managing, 
personal affairs (198.1 » 174.1) , 

2. Establish Inservlce programs for the 

vocational tech0^al and academic com- ^ 
munlty college personnel (42) 

^Inform 'Instructors and classroom 
personnel about Section 504 of the 
Rehabilitation Act of, 1973 (l.T) 

Provide ^Information on methods of ' 
assisting the handicapped student Irv ' 
. the classroom (1 3. 1 ,.24. L, ?7,1, 27:^, 
29.2, 30.1 . 31.2, 32^1 , 34 1 . 57.2, 
63.1 . 64.3, 73.1 • 150.2) 

Cause ^fcsltfive attltudlnal changes 
In persolW^Lwho work with and pro- 
vide for th?%tlucat1on of the handi- 
capped student (16.1. 17.1. 17.2. 19.1. 
21.2, 22.2. 26.1 , 20 J , 59.3. 15.1) ,^ 

Provide training for counselorj^^^jj 
the area of real istic counsel Irt^g^a 

goal setting (85.1) ^T'^V " '^SP^^ 

.Provide tralrj^ng for counselors In .■ 4. - ' " 

the area of diagnostic services (86-. 1) 

Provide train'tng for counselors to ,^ " 

assKt students to cope with thie edu-.-, 
^ • catlbnal environment (§^.1) > ^ 

^ ^ Provide skills In communicating wlth^' * , * * . 

deaf students 96.1) 

i * * ' ' r- \ . 

Provide^ Informati on regarding the'* 
stamina required in employment (99.1) *• ^ 

-» 

Provide information regarding gen- 
' ■* eral support and counsel tntf' services * 

(W. 2,^4. 2, 93.1) ■ * ' 

■ ' & * ■ 
Provide inservlce for ancillary per- ' \ . ' ^ , % 

<;onnef such as tutor^. wheelchair . . ^ • 

pushers, attendants, note-takers 
•Interpreters, and placelnenti^per^oi^ 

nel (10.3, 9 .3, 12 . 1 1 3. 2 . ' 14. 2 ) ^ . . 

, • '? 

• . ^ * ^11 
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Table VIII - continued 



General tasks to be performed (number of 
related recomnendatlons) 

Suitmarlze^J reconmendations related 
^ to the task 



PrQvlde Inservlce for administrators 
In legislation pertaining to the. 
handicapped (86.2. 1.5) (3.1) 

^Tfevelop a program for teacher trainer 
and -TEA staff to prpaote better under- 
standing to the educational needs of 
the handicapped (30.3) 

3.. Secure funding to provide for programs, 
services, facilities and equipment (26) 

Provide funds for prevocatlonal 
skill tr^nlng (39.1) 

Securet funds for deaf and hearing 
impalrW students (40.1, 42.1 ) 

Provide programs In emerging tech- 
nology' ( 58. 1 ) 

Provide short term vocational 
courses (41 .3) _ 

Provide for adequate task analysis 
of technical sk\\] areas (57.1) 

Provide for support personnel such 
as tutors, readers, and interpre- 
ters (9.2, 13.3) 

Provide a better student/trainer 
ra-tio (56.2) 

Recrui t' handicapped students (105.1) 
■A , ^ 

Develop and expand counseling ser> 
vices (106.1) 

^ Utilize and Increase existing 

financial resources .^08. 1 , 123.1, 
122.1) 

Make funds' available from Social Se- 
curity Disability Insurance for 
voca^ibnal education (2.1) 

Provide funds for special equipment 
(81.1; 74.1. 78.2, 67.2, 70.1, 71.1, 
71. 2h 

Provide funds for housing for handi- 
capped students (135.1, 134.1, 134:2) 

Establish finding for wcationaT edu- 
cation^ of the handicapped js a top 
funding priority (10.2) 



Rating of 
Desirability 
to Perform 
Task 



Rating of 
Feasibility 
to Perform 
Task' 



Rating of Cost- 
tffecti veness for 
Performing Task 



*■ 



144 



Table VJII - continued 



General tasks to be performed (number of 
related reconiTien(Jations) 

Summarized recommendations related 

to the task 



Rating of 
DeslrablHty 
to Perform 
Task 



Rating of 
Feasibility 
to Perform 
Task 



Rating" of Cost- 
Effectiveness fpr 
Performing Task 



4. Provide resource persons and support, 
services to assist instructors and 
students (24) ^ 

Adapt the classroom for the handi- 
> ■ capped student (64.0, 37.1) 

Provide liaison information to the 
wo/ld of work (60.2, 36.1) . , 

Provide remedial education or tu- 
tors (161.1. 142.1. 160.2) 

/' . 

Provitife support to assist the stu- 
dent 4n coping wi th the deipands of 
school (178:3. 181.3. 66. T. 65.1, 
9fi.2. 176.2, 177.2. 33.2. 104.1) 
t 

Provide assistance to -instructors 
. (31.1. 55.1. 56.4) , 

Provide "tutorial support to stu- 
dents (38. 2. 72.1. 156.2) 

^et up employment for the handi- 
capped thcoutjh the work study pro- 
qram (127.1) 

Ut i Hze medical consultation (159.1) 

5. P^an for individual students (24) 

Provide planning with short-term 
goSjIs to improve self concept (176.1. 
181.2) 

Provide planning to resolve problems 
of emotjQnal impairment (173.1) 

Provide planning to develop dally 
survival skills (165.1, 165.2. 155.1) 

Plan with students who are' unable to 
cope with comple^x written material 
(162.1 . 162.2) 

Plan with students who have'restric- 
tive medical and physical conditions' 
(152.1. 141. T. 137.1. 1 37.3. 138.2, 140 2) 

140.2} 



IVovidp for employiiipnf. f)lfinnin<) r\ud 
r,r.itnin«) (73.?, 92.1 , )2M. 1 . 60. i) 

Provide ^or prohlem*". wUh hMrnintj 
( 101 .2, 34.?. 72 2 13.2) 

Provide for flexibility in curriculum 

(45.2) 
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Table VIII * continued 



General tasks to be performed (number of Rating of. 

related recoinme»^dations> ^ Desirability 

Sumi6rized reconwiendations related to Perfqnn 

V to the task Task 



Rating of 
Feasibility 
.to Perform 
Task . . 



Rating of Cost- 
Effectiveness for 
Performing Task 



Contact, student on a regular basis 

5. Provide special materials or programs 
to accommodate the handicapped (22) 

Provide special equipment and assis- 
tance in the area of listening skills 
' ^ (148.1/151.1 , 149.1 , 150J, 156.1, 
150.3) 

Provide assistance in the development 
of communication skills (147.1, 142.3) 

Provide assistance in development of 
vocabulary skills (163.1, 163.2) 

Provide for alternate methods for ad- 
ministering examinations (51 .1 , "50.1, 
50.2, 56.1) 

Design work sta'tions in vocational 
classes (77.1) 

Provide for special instructions for 
'deaf students" (167.1 ) 

Provide for an adjustment of the rate 
of vocationaVeducation experiences 
(153.2, 153.1. 155.2, 184.1. 166.1) 

Provide for special accommodations for 
handicapped students (153.3, 49.1) 

7. Conduct public education regarding the capa- 
.bilities and needs of the handicapped uti- 
lizing thfejiews media (16) 

3 . In;Porm the public at the national, state 

and local levels about handicapping con-, 
ditions and the capabilities and needs 
of the handicapped (1.4, 22.1, 113.1, 

114.1, 116.1, 117.1, 118.1, 120J^. 121.1. 

121.2, 129.1 , 130.1 . 132.1 . 13^) 

Provide an ongoing public relations 
effort (25.3, 198.2) 

8. Provide individualized instruction with 
planned scope and sequence of Curriculum 
and open entry/exit points for students (14) 

Plan self-paced, independent instruc- 
^ tion (143.1 , 145.1) 



J 
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Table VIII - continued 

— tic 



General tai?ks to be performed (number of Rating of Rating of Rating of Cost- 
related recommendations) - Desirability Feasibility Effectiveness for 

Summarized recommendations related to Perform to Perform Performing Task 

to the task ^ . Task Task 



Establish a sequential curriculum 
r, from Elementary thromh post-secon- 
* , dary vocational technical programs 

Provide diagnostics for aduUs w.lth'**. . 
olearning d1sab>11tiesr (101.1) v 
t 

Provide for behavior modification 
' ' programs (47.1) ' ' ' 

' ' '* . ■ 

* ' Evaluate physicial capabi.litie^-'(^.l'V 

Individualize programs for ha'ndicapp^ti' 
students (46.1 . 26.2. 42.2. 45.1} 

Define behavioral objectives (16.2) 

Individualized testing procedures^(56. 3) 

Establish feasible entry/exit points 
(65.2. 45. -3) 

1 Conduct research in areas of needs assess- 
ment, employment, materials, and equipment 
(12) 

Research communication problems in in- 
"structi^onal situation*; (43.1) 

Conduct local needs assessments of the 
disabled (82. 1 . 82. 3. 3^.2) 

Research empfoyment assistance and voca- 
tional information (125.2. 95.3) 

Resear'ch and design instructional mater- 
ials, special devices* equipment and 
tools (68.1 . 69.1 . 75.1 . 76. U 84.1 . 
110.1) 

10. Provide pre-service training and teacher 
preparation' in colleges and universities 

(12) 

Provide information on agencies v/hich 
serve the handicapped and resources 
available for the handicapped (4.3. 
87.3, 15.2) 

Provide information on handicapping 
conditions and individual differences 
of persons with ha'hdicaps (2n.l) ^ 

Educate to effect positive attitudinal 
changes (114.2. 59.1. 119.1 , 196.1 ) 



Table VIII ■ continued 

General tasks to be performed (number of 
related recorrwendations ) 

Summarized recoimiendatlons 'related 

to the task 



Rating of 
Deslrabll Uy 
to Perform 
Task 



Rattng.'of 

to Perfprti 
Task ' , 



bating of Cost- 
Effectiveness for 
Perfiprmlng Task 



Inform about curriculum adapta- 
tion (37,.3) 

Provide Information on. the needs 
of the handicapped (82.2, 30.1) 

Provide training for medical per-^ 
sonnel to help the disabled attain 
the highest level of skill pos- 
sible (35.2) 

11. Coordinate services with employers in busi- 
ness and industry. (10) 

..Assist in employment adjustment (14.1), 

Determine employment needs of ,bijsines4* 
and industry (83.2) . , ' 

Assist in the attainment of eiflployment \ 
(36.2. 6a. 1) • , V ■ * 

y' 'Proy.ide Information regarding the bene- 
. . 'f1 15' of shlrln^ the "handicapped (125.1 . 
;.. ' 132.2) . 

Remove archi tectural . barrlHirs in In- 
dustry (T33.1 . ^33 13.3. 3> . 

Promote technology to benef i t* the han- 
dicapped (58.2) / ' , * ^ 

12. Obtain special or *dabt,ed equipment (10) 

PuT^chase special equl^m^nt with re- 
sources and fund's ^vaiT^blc (64.^4, 

80.1) ' ; 



V 



V .1' . ■ > 



Adapt existing ecfulpment (74.2). 
Construct speciab equipment^ (56.2) 
Develop a c3earr>fng center (78.1) 



Develop assist .^t)paratus for physjcal - 
handicaps-(139:i. 139.2. 140. 1 . 142. 2 

138. 1 ) * . ' ' 



13 Improve commun legation and coordination of' 
services between *vocat lonal technical pr;o-» 
VHb grams and agencl^'^ (10) . > V 

Establish Interagency conmittees ('11^. 1. 
*' 4.2,. 112.2. 111.1) 

Desiqna?:e-a liaison person (4.1. 1.H.2')" 

Establish mutual cooperation and'e)f- 
change of information (8 . 1 . 88. K" 48'. 2 ) 



'■'7 
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Table VIII - continued 



General tasks to be per'1*brmed (number of 
related reconmendations ) 

Summarized reconmendations related 

to the task 



Rating of 
Desirability 
to Perform 
Task 



Rating of 
Feasibility 
to Perform 
Task 



Rating of Cost- 
Effectiveness for 
Performing Task 



Publish a director o^ agencies and 
services for the area served by each 
, community colleges (109.1) 

14. Obtain legislative support (9) ' 

V * • 

Provide funding for programs for the 
handicapped (10.1. 61,2. 108,2) 

Allow for tax credits for employers^ 
•of the handicapped (126,1) 

Obtain Increased personnel to assist 
with the handicapped ^55.2. 34.2) 

Remove earnings limitations for social 
security (2.2) 

* Change,0SHA rules (130.2) . . ' 

Caiise woriitng of legislation to be less, 
difficult (1.5) - . 

15. Enlist Improved and increased services frrtn 
the Texas Rehabilitation Commission (8) 

Provide for on-going support for stu- 
, dents 1q early years of training anJ 
job experience (171.2. 21.1. 12^.2. 
197.2. 48.3) ^ 

Determine employers' needs (83.3) 




Provide yearly interviews to recipients 
of Social Security V)isab11ity Insurance 
(2.3) ' ■ . 

\y\ Provict^ more rehabilitation counselors 

on comnunfty college campuses (5.1)' 

;^6. Provide for increased Interact ion*' between " 
handicapped and non-handicapped students (8)' 

Provide awareness and orientation pro- 
grams (21 ?1 . 44.1 . 23.1 . 1 15.1 ) 

Purposefully des i qn 'i ntegrated actlvl 
ties {6.1. 6.2. 178.2. 7.2) 

)/. Develop a central^iz^^^stem of* resources (7) 

Develop a system for vocational re- 
< sources similar to the Texas Learning 
Resour^je Center. Division of Special 
Educaf. ton. '''oxds [duration Agency to 
^" provide equipment, tincillary personnel 

such as interpreters, specially de • 
■,iqried instructional materials and 
equipment, career information and job 
forecasts, specialized co-jrses deve • 
lope<i forWho handicapped student and 
information reqarclinjj appropriate pro- 
gra.iis (6/ , 1 . 9 1 . ?. 79.2. . 
41 ?. 106.^) 



Tdlile Vll 1 - cont inued 



{i<?neral tasks to be performed (niiinhor of 
rrlatt'd recomnK?ndat ions ) 

Sunmari Zf'd recouriend.i I. ion\ Tcl.iff't 

'M the ta\k 



kdt WMj ot 

Or-'. iral)i 1 ity 
tn Prrfofiii 
r.r.k 



katin<| of 
^;TcM"sihi 1 ity 
*-to Perform 
lask 



Rating of Cost " 
f f fectiveness for 
Prr/Ornilrx) T.r k 



IK Identify rY)stnj(.'t(»rs ' rospofiM !• i I » t i c. 

for'-.h«indicLpped sfiidents (h) • * 

Schedule regular counseling sessions 
with student5.C99.2. 25.2. 136.1) 

Maintain coirinunication with coun- 
selors (98.1) 

Keep the student's family informed 'of 
progress (103.1). 

Be aware of stu.lent's medi caption needs 
(137.2) ^ 

19. Provide special materials and curriculum (6) 

Provide pre-developed material and in- 
structions for n)od i f icat ion of curri 
Lu-lum (37.2, 54.1, S4 . 2 . 53.1, 53.2) 

Vrovidc iTvatertals vihich could he adapted 
vv to sensory abilities of the student, (hi ^) 



Develop pdMcii". to provide prO(|r.iiii'. .irxl 
.J'.'. i^'T.t<in( r tor thi' t>.M\(t u .ippi-d (S) 



« I .H I 1 1 1,0 U' I he ■. t ijilcrit ■ . f'Ol when Ifr- h.r. 
.tchievf'd to the hii|hrst level nl hw 
ability (rf^ n . 62.2) 

Require instructional education for the 
*• post-secondary yoca tional instructor (30.?) 

Impleinent^ local application of Section 
' 504 of the Rehabilitation Act (1?.) 

Mandate planning for the handicapped 
students (7.1) 

.M Oevelop administrative planning for the 
handicapped (4) 

Provide educators vn th information 
about the needs of the handicapped 
(2S.1 , 33.1) 

Plan for such dctivities as regi str.at i on 
and mobility orientation (8.2, 11.1) 

c2 . Expand and develop programs of vocational 
educa t ion ( 4 ) 

Provide for a. broader range of skill 
tr^n ning (5? . 1 ) 

Provide for specialised courses to 
teJich limited skills through con- 
tinuing education programs (41.1) 
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Table VIII • continued - 



General tasks to be performed (number of 
related r^coirmendat Ions ) - 

Sunmarlzed recomnendatlons related 

to jthe task 



Rating of 
Oesi rabil ity 
to Perforpi 
Task 



Provide expanded electives and sub- 
ject areas (69.2) 

Provide basic programs in language and 
math for specific departments (38.1) 

23. Develop career information for the handi- 
capped (4)- 

Provide prevocat ional exploration, career 
info'rmdtion and vocational evaluation and 
counseling (87.1, 87.2, 95 1, 131.1) 

24 Articulate community college vocational tech- 
nical programs of instruction with public 
schools (4) 

In'crease emphasis on caceer ancj vocational 
education in public schools (39 2, 99.3) 



Stress the teaching of basic skills-at 
thd\h^9h school level (38.3, 161.2) 

Solicit assistance from the community (4) 



25. 



2b. 



Apply to local civic groups for funding 

(83.1) ^ , 

Make needs for scholorsltips and grants 
known (108.J) - 

Provide an accessible transportation sys- 
tem for handicappe(t studenfs (122.3) 

Involve the community and vocational 
classes in construction or acquisition 
of equipment ( 70.2) 

Teach handicapped students to communicate 
problems and use resources available (3) 

Assist students to communicate their 
needs (65.2. 26.3) 

^ 

Help stud^ts to us.e counseling services 
available (93.,2) 

Develop a m^thod-of accountabi fi ty (1)(107.1) 

Develop programs for deaf students (1) 

Develop classes for doaf and langfaqe/ 
learning disabled stu'lents (29.1) 



F.st<!*i) 1 -th '>n f f i ( vc <M I H)n pro«)r,iiii 

13 2} 'm' 



71 . 
23. 



Rating of ' 
Feasibility 
to Perform 
Task 



Rating of Cost- 
Effectiveness for 
Performing Task 
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this study. The information which supports, the possibility of inipl^ 
menting the twenty-nine tasks is presented in the fol lowing 'paragraptft/**'- ■ 

1- Provide, for improved and increasecl counseling services .- This^^^T i* 

• tas.k had more related- recommendations (48) than any of the* twenty-nine 
general tasks to be performed. This recommerrdati.on is al^o supported 

• by projects such as the fnabler programs in California (Pliillips, et » fe^' 
al., 1977). - 

2- Establish 1nserv1ce programs for the vocational technical and 
academic community college personnel ; Forty-two recommendations made * . 
by participants of the study* were related to this task.. Also, two of 

the five Items rated highest by validations CCOPES, 1977) In twenty- 
four community colleges In California in.1975-76 were "special educa,- 
tlon^^al Iflcations of Instructional staff working with the handi- 
capped", and "qualifications of^ enablers/co'brdinators and of-enablers/ 
^ordinators and directors in ^arge of admini stering^ occupational 
programs and services for the handicapped" (p. •3),' \ 

3. Secure funding to provide for programs, serv^ices, facilities , 
and equipment . Although Section 504 of the Rehabilitation Act of 1973 
was enacted as a civil rights bill for the handicapped, no/Funds were 
appropriated for implementing programs ,* and other "than the excess funds, 
which aep supposed to be available for the handicapped in Vocational 
technical programs in community colleges, funds for programs, seminars, 
facilities and equipment must be secured from other sources. Programs ^ \ 

include those provided by the Special Services Office of the United 

4 
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states -Off icfe of Education as described by Messier (1976). Twenty-six \ 
recommeridations, the third highest in rank order, stipporteq this task. 
(TabT6 VII, p. 141). _ ' ' 

5.. Plan for individual stud.ents ; Planning for individual stu- 
dents is necessary for a. successful program as demonstrated by the 
DeAnza College Special Education Programs (Reid, March, 1978). This 
*was also observed to be one of the elements for successful programming 
for handicapped post-secondary students in Suburban Henneptn County 
Area Vocational -Teqhnical Centers (1978). Individual educational plans 
are also mandated by P. L. 94^-142. Partici'pants of the study made 
twenty-four recommendations which were related to this task (Table VIII, 
p. 141)r-- . ^ . 

6. Provide spe cial materials or programs to accon^npdate the handi - 
capped . HessJLar (1976) discussed needs for special equipment and^ 
trained personnel to assist the handicapped and Lawrence, Krieger, and 
Barad (1972) described the limi'tations imposed by inadequate curriculum 
and other specific academic and architectural barriers. Two of the 
eleven' barriers (71 and 67) rated very severe and moderately severe, 
(Table V, p. 135) indicated a lack"* of funds, and therefore a/4ack of 
special equipment for the handicapped. Twenty-two r*eco{j?ffiendations 

were made to provide special materi/ls or programs (Table VIII, p, 141): 

7 . Condu ct pub lic ed ucatio n regarding the cap abilities ^and needs 
of the handicapped,' especially thro ugh the news m edia. According to a 
report prepared by The Regional Affirmative Action Clearinghouse (1976), 
educating the general public ts very important to promoting the 



employment , of the handicapped. There Were sixteen recommendations made 
•to conduct public edi/ca^Jon (Table VIIIv p. 141). 

8. Provide individualized instruction with planned scope and se - 
quence of curriculum and open entry/exit poirrts for students . According 
to a study conducted at the Wisconsin Vocational Studies Center (Kumar/ 
1977),, . lack of individual ized instruction and absence of open entry/ 
exit points for students was a factor in students becoming discouraged, 
frustrated, and developing a poor self image. Fourteen recommendations 
were made by participants which were related to individual ized- instruc- 
tion (Table VI 1 1 , p. 141 ) . : 

is' Conduct research in areas. of needs assessment, empjoy ment, 
ma terials, and equipment . Several project reports (Spencer, 1977; 
Bayne, et al . , '1977) emphasized the need for obtaining information 
about the^^andi capped population on the community college campus and 
the availability of vocational programs for the handicapped in com- 
munity colleges. Participants gave twelve recommendations whichsup- 
port this task in the area of research (Table VILI, p. 141), 

10. Provide pre-service training and teacheif^ .jpreparati^n in ^ 
c olleges '^nd universities . The barrier, lack of programs to prepare 
post-secondary instqictors to teach the handicapped, w^s r<S ted most 
severe (78%) (Table V, p. .35). Twejve recommendations 'support the 
need for pre-service training and teacher preparation in collegVs 
and ^universities (Table VIII, p. 141). *^ 

11. Coordinate services w.ith employers i'n business and industry . 
<A report concerned wi^th the employment of the handicapped (Roberts and ^ 
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,Brown, 1976) rndicated that employers' attitudes were the greatest bar- 
riers to successful employment of the handicapped. Ten recommendations 
from this study supported this task (Table VIIl/p. 141). 

12. Obtain special oV adapted equipment . ^ Providing specia^lized 
equipment and adaptive devices was a part of the progV-am in community 
colleges in California which trelps students overcome barriers (Phillips, 
et al., 1977). Wiig (1972) ^ggested employing special teaching methods 

and equipment for teaching learning disabled students. . Ten recommenda- 

■J 

tions supported this task (Table VIII, ^, 141). \ 

13. - Improve communications ahd coordination of services between 
yocj_tio n al technical programs and agencies . One projett, the Michigan 
model, encouraged Jnter-agency cooperation through an inter-agency 
supervisory committee which makes recommendations to both agencies and 
vocati'onal programs (Michigan Department of Education, 1977), Ten 
recommendations were made by participants to support'this task (Table 
Vlir, P, 141 ).v - 

14, Obtain l egislatfve support . Legislation for the tiandicapped 
in community college programs resultetj from one of the more extensivei^ 
reports describing the physically disabled population in California 
(Spencer, 1977), . Legislative appropriations for the handicapped in 
community colleges were not affected by the recent property tax reform 
of proposition 13., which caused a decrease in funds avai lable for other 
educational programs (Sullivan, 1978), Nine recommendations covered ^a 
variety ^,f areas supportihg legislative support" (Table VIII,, p, 141), 

15, Enlist improved ajnd increase d ser vices from the Texas Rehabili 
tdtion Commission, Eight recommendations were made by participants to. 



a. 

improve and increase- services- from the Texas Rehabilitation dontfiii ssi orj, 
(Table VIII, 141). The Texas Rehabi 1 i tatien Commissi(Mi now has maj6r 

responsibility for ass^isting^ the handicapped iQ .community colleges a 

. ■ ' ^ ' . - \ 

( S t a t u s_ Repar t _of_ Gene ral Spec iaT P rogra ms , Texas' R^habi 1 i tatio n Com- 
missio n, FY^ 1976), # ^ , ^ • 

16. Provide for increased interaction between handicapped and non - 
handicapped students . One^of the needs expressed by a student in Spen- « 
cer's study (1977) was for ". . . mor^ social activtties on campus. ';t^e 
need to make more friends*' (p. 39). The San Diego Conthunity College .j 
District recommends mainstreaming students whenever possible. This 
helps handicapped students obtain "educational opportunities a\^ail^le 
to all students" (Resource Center for the Handicapped, 1977, p, 1). 
Participants in this study made eight recommendations whi^h indicd'te 
that this task should be completed (Table V.III , p. 141). 

17. Develop a centralized system of resources . There were seven 

9 ^ • 

recommendations made which resulted in the identification of this task 
(Tab]e VIII, p: 141 ). ^ ^ 

1 8 . I dentify instructor's responsibilities for handicapped stu - 
dents. The ne^d for implementation of this task iiS bas-ed on legislation 
such as P.L. 94-142, which requi res' an -i ndi vidual i zed: educa^^ionaf pi an ' 
for. students under 21; P..L.^ 94-482, which emphasizes mai^treamin^ ; and 
Section 504 of the Rehabilitation Act of 1973 (P.L^^93-112) , wh^h is 
the bill of rights for handicapped citizens. Six recommenda|^'ons in- 
dicated concern for individualized instruction j^Table VIII, p. 141). 
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' ' '9- Provide special materials and^ur.rkul urn . stud/ by Lawrence, 
et al., (f972) suppprted six'cecofflmen'dations in.|iljis study regarding 



' special, materials and cu/riculum (TaSle VIII, p. l41). Their study 
described how curfictflum can h'ave a limited effecr pn students. 

^ 20. Develop policies to pcovide pj:ograms and assistance for the , 
handicapped . A*^ though Chere were^^orTly five related recommendations/" 
(Table VIIJ, p. 141)^ this, wa$'' also contsidered an important^! task in 
two separate -studio's in Illinoite(Fabac, February 1978) and California 
(Smith, 1977). ' * 

21. Develofi administray ve p^lanning for ttfewtjandi capped . Mhe 

~ ' ■ r$ - - — ^ 

Cal^ifornia immunity College ChaA^eJ^^lor* s office hal developed qpjgra- 
tional guidelines for administrative planjnina for||the handicapped ^ 
(Smith, 197TT. ' An^tnUrest in th#proble^ wis irjjlicat;pd by the fact 
that 15% of .the'^partidlpant group were communitj^ col leg^administra tors, 
•Four^ recommendationV perta?^n to this task^ft^ble V^lII, p. .141). 

22. Expand and develop procirams^ of voca^onal educa^tion . A, studj^ 
in Kentucky (Bayne, et al., r977) indicated that^many handi'capped stu- 
dents wei^e j'n ^programs which'h*d little appeal and w#*e^^1n(jfapsistent>^ 



with manpower needs of>the area. Four recon^endations were made in- * 

. ■ . ' ^> ■ ■ ' " ^ ,■ 

this'study to expand and de\/elop projgrargs o^f vocational 'educatio/i \ %. 
(Table VIII, p; 141). 

23^ Deyel op career' info rmation for the handicapped . Several- re- 
ports of projects emphasized the impoij't^nce of b^ter job counseling 
and career information to the handicapped (Spenger , ^June 1977; Schneps 
and Slater, 1974; COPES, 1977). Four related recommendations pertained ' 



*-to this t^sk >(TaBle V^II, p.. 141). ' 

24 . ArticQlate community college vocational technical programs of 
instruction with public schools . Section 504 of .the Rehabil >tatipri Act 
q.f 1973 emphasizes ^rgcrui ting handicapped students, especiarlly from the 
public school, therefore articulation with the public s.chopls is indi-\^y 
cated. Four recommendations wer€ related to the-pJfeVic schools (Table 

VI n, p. .141). ' . •• • - .. 

a 

25. ' St)licit assistance from the community . One of the eleven bar- 
riers (71) rated as very severe or moderately severe referred to lack " ' 

i of funds for special expenses (Table V, p. 135). The local community 

should be considered a source of such fund^. Four recommendations 

, ' ' ' ' ' ■ ' 'iy 

.support this task. / i * 

% * - ' '/ ^ ' ' ^ ^ 

2 6 . Teach h an di capped student s to communicate problems'and u Ke 

■ ■ ' ~ . ' ^ 

. -J. ^ y 

avaflable resources. One of the 'eleyenvjbarriers rated very severe or . 

' ~, — - ^ ^ 

r.oderately severe by the participants of th^ study .(Table V, p-, 135)^^ 
was the educator's lack of knowledge of\^t students can do. This lack 
„ results in negative attifu^^s toward the abilities of the handicapped / 
Student. Wh^eh the student^can coolrpuni cate needs and abilities, this 

barriejr is^overcome, '^Three recommendations made by participants i n ^ 

■ ■■ ' ^ ' . ■ 

the study siifpport this task (Table VIII, p. 141). 

?7. Develop a method of accountabilit y. A report of a project at 

Tpvton College, "Succe^^s Oriented Service" (Tetzlaff, 1976) emphasized 

the importance of identifying handicapped students for the purp.ose of 

providing special' services , referral s tov special^?staff , and obtaining 
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•resources and materials . ^- The Student. Accountability Mcidel (SAM) (Gold, 

^ . • •» ' V ■ - 

1977) 4fr Cal ifornia sfrejSQd 'a' foTlow^pi Hfiformation accountabil i ty pro- 

.' - ■ .' * ' •. ^ '•■ . " ' ' 

ject^^'hlch- provides>f1nfdt4nation' to be used for planning and evaluating 
programs. Only^on^ recommenflati'on was made, to s<ipport this task, how- 
■ever, an, acCountabi 1 1 ty p^an is needed' to obtain excess funding (P.L. ' 
94-142, 1975). 

28. Establish advocacy groups , Barbara Sullivan (1978) described 
thfe establishment of advocacy groups as the first step toward obtaining 
legislative .assistance for the handicapped- student in community colleges 
Only one recommendation supported this task (Table VIII, p, 141 ). 

29. D^eyeJ op Jjr p£r a ms ^^HfjM^ s t gd e n t s . A statewide study of 
post-secondary education for^eaf students in Maryland resulted, in a 
recommendation for' regional programs specifically for the deaf (Harkins, 
1978a).. One recommendation supported .this task in this study (Table 
VIII,,P. 141). ■ , . ' . ^ 

Analysis and Ratings o f Tasks by Steering Committee 

M 

. , Th^ twenty-nine identified tasks to be implemented. or . considered fj 
for policy formulation were presented to^the 17 steering .commi tte% mem-' 
bers^for their analysis of the ratings of^ desirab^ b'tj^^feasibil ity^'and 
cos\ effectiveness for performing the tasks (Appenc^jjx rj (Two steering 
commitree memfeers h^. moved out of the state since th& 'completion of 
Rour>^III.) Sixteen of the seventeen members responded. Committee 
members wer'e polled by telephone, and also were requested to return 
their response forms by mail. One member could not be contacted, nor 
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was his response form received. One of the handicapped students arjd 
the consultant from the Texas Rehabilitation Commission agreed with the 
suggested ratings as they were. Alternate ratings of the tasks were 
offered by all other members of the committee and some offered sup- 
porting connents. 'Alternate ratings and comments of the steering com- ^ 
mittee are presented in Table IX. 

As a restilt of the responses by the steering committee members, 
. ' ' ■ '* » ■ 

changes were made in the assigned ratings of eight of the general tasks 

to be performed. These are presented in Table X (p. 167). 

After ejcaming the results of the study ,^ the graduate committee 
recommertded that a post hoc analysis of the iderft-ified tasks as com- 
pared to barriers which were rated as raost severe be conducted. A 

decision was made to compare the barriers selected' by 66% of the par- 
ticipants as being very severe and moderately severe with the twenty- 
nine tasks identified from the content analysis of the 351 recommenda- 
ti^s. This informati^.is presented in Table XI (p. 1 GO ;...-Th^ resuming 
information- indicated that fourteen of the tasks (Table XI) were related 
to at least one of the barriers selected by at least 66% of the parti^ 
cipants as being most severe. The ralationshi p was established by 
• examining^able VIII (p. -HI) and the rel ated"" recommendations , then ^ 
matching' the recommendations to the barriers. , 

It is recommended that the fourteen tasks pt^^sented in Table XIV 
(p. 184) and discussed on pages 159-71 be considered as priority tasks 
to be implemented. Each is felated to one or. more barrier^ considered 
most severe: ^ . . " . 
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TABLE IX 



RESPONSES OF STEERING COMMITTEE MEMBERS TO IDENTIFIED TASKS ; 
AND RATINGS OF DESIRABILITY. FEASIBILITY. AND COSft EFFECTIVENESS 
OF PERFORMING TASKS TO REMOVE BARRIERS PRESENTED IN TABLEVIII ' 



Key to types of Steering Committee Members 



1 - Haadi capped Students 6 

2 - Secondary Education Personnel 7 

3 - Coimunlty College Vocational 8 

Directors 

4 - CoriTKmlty College Vocational 9 

Program Personnel '10 

5 - P1T<3t l^roject Personnel 11 



T Post-Secondary Teajpher Educator 

- TEA Special Eduction Consultant 

- TEA Occupational Education Jnd 
Technology Consultant 

- College Coordinating Board "Representative 

- TRC Representative * . 

- National Consultant . , 



General Tasks to be Performed 



1 . 



Provide for improved and 
increased counseling 
services. 



Type of 
Member 



3. 



Establish inservice pro- 
grams for the vocational 
technical and 'e^cademic*- 
community college per- 
sonnel . ' . 

Secure funding to provide 
for programs, services, 
facilities and equipment. 



Provide resoilfce persons 
and support services to 
^assist Instructors and 
students . 



Ratings and . Cofiments of Participants 
Not In Agrieement . 



Des1ra-| Feasi- 
bility bility 



Cost 
Effeci 



Cdmments 



IT 




Counselors, Ve not' the 
"onty .ortes who can (^ul^'^ 
sel. Suggest the coun- 
selor /train people to 

counsel . 

■« 

Counseling services are 
very^ expensive. . ^ 

.2 
2 . 
2 

Not that much need for 
increased funding. 
anges ,are att;lt^d1naK. 

i^gf ee^^lth^^^ 
tjfett nee'dJJor funding, 
'br'^tfa^nsportatioh. 

^^plo'^Mle. J^nds ^re- 
available i'^^yJutator% 
know' w^jere' {W/go. ^v. 

8 change. » Wpt has 
bei^ done* and*. sheuld be* 
ontmued^ 
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Table IX Continued 



Ge^iEfral Tasks to be Performed 



5* P]ii\ for individual 
; ^ " student^.. 



'i^ Type of 
Member 



' Provide spet:1aV mat-eriAls 
0 rV'p r 0 g r amS 1 0 ' a ico^jmo . 

.dat6> the ■ tiancH capped . 

" ' ' . ■".■'j^t' . • - , . 



7. Conduct pi^bll.c edu(j^ion;, 

• regarding the* capabffltle^ 
and^needs ,pf the. handicap- 
ped utilizing the news - 
media. ^ 

8. Provide individualized., in- 
struction with p^lanned 
scope and seqJenCs of cur'r' 
riculum and open entry/. \ 
exit points fdr ;$^udents'. 



s 



Ratings and Comnents of Participants 
Not In Agreement 

Des'ira- 
.bility 



4\ 



5 
5 

V'7 



-4 
2 ',>^o^ 



•37 



3 ' 



Feasi- 
bility 



Cost 
Effect! 



■ 2 



■IP 



5 ! 



1 ■ 



Comments 



No change tn ratings. : 
Plans for "normal" stu-' 
dents may or may not be 
appropriate foir^Mndi- 
capped. studenj^^^r 



No chari^e in. ratings. The 
Individual Educational 
PI tppc^pto should be 
extended to persons over 

21/ 



We can never get enough 
special ma-terijals. 



Rate aJ|?l Ts; 

^^^^ 

iAlot has been done ancJ^^^f^^ 
should, be c^tptinued. No 
change. ,.1'^" 

, V.'. ^ 

No charlge rating. Add: V; 
Train ^taff to implement. 

No change. Very mu^|j|.n 
agreement. 

Due to fact that voca- 
tional woVk stations are 
costly, design for one 
individual is too costly. 
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Tdble IX - Continued 



General Tasks to be Performed 



9. Conduct research in areas 
of heeds assessment, em- 
ployment, materials and 
equ ipnient. 



Provide pr o -service 
triir'ing 1 pacher . pVe^^ 
• fMration m col le'jeS' and 



Coordinjtn "r^rv: cos v/ith 
.^i U^l oy oi~s ' :^us i noss 
jri.J industry. 



Type of Desira 



Menber 



4 

5 

5 . 

6 

7 

1 

2 
2 

-3" 
^1 
4 
4 

5 . 
5 
6 
7 

1 

2 
3 

4 

b 
5 



Ratings and Co™cnts of Participants 
Not In Agreement 



bil ity 




V: 



Feasi - 
bil ity 



Cost 
Effect 



Coriments 



Great need for assistance 
for employ.nent, 

tNeed to place efforts 
el sewhere. 



Rate all I's. 



Mo change.. This has boon 
ido ni^ to r,^)>ie extent. 



ilo rh)ntje in rit-jrvjs, 
iFhi s i s (■•ss/?n 1 1 a I. 



Vof/ j^lnipor t'^nt ro v/ork 
■ 1 ih I oyo.rs . 

^UL' all ] 's. 
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Tdble IX - Continued 



Gehoral Tasks to be Perfom^ed 



Obtain "^pocial or adapted 
equ ipinent. 



13, Improve coinmunica tion and 
coordination of services- 
'betv/oon vocaticnal tech- 
nical programs and agen- 
cies. 



11, Obtain legislative support. 



[n!.isf: iiiipr i>V'*f| .md in- 
cr"-''"p.f'«J St'rvii::". frtMn the 
T.vxa> K"Mdi) i 1 i ta L i^CMi Com-^ 
iitission-. 



ProvifJc? for increased 1n- 
tor.K. t lun betv/een fiandi- 
cjnpod and non-handicapped 
sc'jdetits. 



Type or 
Member 



4 
4 

5 

3 

5 
7 

3 
4 
5 
2 



Ratings and Comments of Participants 
Mot In Agrcr.meiJt 



Oosira- 
bility 



/ 



Fijdsi - 
b i 1 i ty 



Cost 
rffocll 

1 ' 
3 



Commerrts 



Rate alM's.^ 



Rate all Vs. 



There is enough fO(|isla- 
tive support- -v/e don't; 
rn]f'.A Riore.. 



["Mir.li 1 (Mj i s/1 a 1 1 viv suppoft 



)erv ices ar*? ;in.Kloiiuate. 



Rate a^l I's. 



(Mj i s/1 a 1 1 71^ 



Rate all 1 's. 
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Tahle IX 



Cont inued 



General Tasks to be Performed 



17. nevelof) a centralized sys- 
tem of resources . 



■3. Identify instructor's 
ruspons ii) i 1 i ties for 
hdndicapped students. 



J9. Provide special jnatoriaTs 
and curriculum 





Ratings and Comments of Participan't5 

Mot in Agreement '"^^ . 


Type of 
Member 


Desira- 
b i 1 i ty 


Feasi- 
bil ity 


Cost 
Effect 


Connients ^=!5§». 


1 


9 ^ 


9 


o 
C 




3 




I 


3 




3 


3 


3 


3 


Need local resources. 


4^ 






3 


Alot of e(iu foment would ^ 
have ,to be stored and 
maintained.. Too costTy. 


5 


3 


3 


3 




7 

2 * 








No cluitige. Could use the 
Te^cas Learning Resource 
Center, but could be 
augmented. 


- \ 


1 


1 


Student must also assume 
responsibility for self. 


3 


1 


1 




This f.s the most impor- 
tant task. 


3 








InsLrvicLors have respon- 
•r ih i 1 i r.y for al 1 stu ■ 
dr:nts . No charuje in 
ratiruj. 


4 


1 


1 


\ 




4 




1 




Should be done. 


5 


' \ 


1 


1 


Rate al i I's. \ 


■ 6 
V 




1 


1 

T - 
1 




4 






4 


special iiMterials not 
cost offccUve, 


5 




• 1 


1 , 


Rate all 1 's. 


5 










6 




1 


/'I ' 
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T^b\e IX - Continued 
General Ta^.ks to be Performed 



20, Develon policies to pro- 
vide programs and assis- 
tance for t^. handicapped. 



D^^velop administrative 
pl.inn ing Par- the handi- 
capped. 




['p.wjj and develfjp pro-' 
^jr-r„r. of vo(:atiu|iIil fN'Jii- 
ci t ion-. 



. Oovr'l'^:> rarret^r "inforrr'a t ion 
for /) jn'li r;:.pped . 



Type of 
Member 



RatinMS anrl Coinni'Mits of participants 
floe In A(jro(.nK:nt 

I 



^os i ! a I 1 e.i.. i • 



bi 1 i t/ 




biMty 



Cos t- 
Lffect 



Comnienls 



V 



R^tc ^11 1 's. 
-■ ^ 

iMational and state poli- 
icies exist/ Heed local - 
ipol ic ies . ' 

A 

This is very i'nportant. 
^ile all. Ts, 



3 fiot cost ef ri'cLive. 
1 fVilo all 



fx(j»i'T(] dud clcvi;lop pro- 

I'jr aiiis of voca t i ona 1 odu- 

|Ca M on for tbe lir'.ud icap- 

'ped . 
f 

!lanci 1 c ■ ppt.d s Ludun t ' nee 
i pfL* career >af'ori'; i f 1 on . 



3 riof S'ire i n f'o r[;;a t i 'Ml for 
, *' T^Afcl i'lopped is all that 
- d i f f erfNi t . 
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Table IX - Continued 



General Tasks to be Performed 




Ratings and Cqninents of Particip^ints 
Not 'in Agreement 


- 


Type of 
Member 


3esira- 
bil ity 


FeasiT 
bility 


Cost 
Effect 


Comment Si 


24. Articulate conmunity col- 
lege 'vocational technical 
programs of instruction 
with public' schools. ' 


2. 

• 2 
3 
3 


1 


1 
1 
1 


1 


This is where^students 
come from. 




4 




1 


i' 


Should be^ done. y 




5 




1 


1 


Rate an I's. ; 


25. Solicit assistance from 
the commjnity. 


- 2 
3 


i' 


1 


1 






4 




1 ^ 
1 - 


1. 
1 


Rate all 1 's. 


26. Teach handicapped students 
coninunicate problems* 
' affd cfs^'- resources., avai 1 - 


2 
3 

4' 
5 


"I 


1 i 


? . 

3 


Desirable but not cost 

pf f^prt "i v/A 

C 1 , 1 L 1 V . 




4 


1 


1 


Rate all I's. 


27. Develop -a method of,''* ; ' 
accountabi 1 1 ty . 


«^ 

3 
5 






I 
2 


Not cost effective. 


?R DpupIod Dronrams >for iieaf i 
students . . 


3 


1 

3 


3 ^ 


3 


Deaf students need to be 
mainstreamed. Experience 
with 50 to 100 deaf^ stu- 
dents a year showsr they 
learn better in r'egGlar 
classes. ' 




4 


1 


1 


1 


Deaf need, to be 4ble to 
communicate and cannot dc 
so in a regular class. 


I , 


5 






1 


Rate all 1 's. 




^) 




1 


1 




*29. Establish advDcacy qroups. 
* ■ ■ 


2 
5 




, 1 ^ 


1 

1 


Rate all rsr- 




5 











TABLE X 

■ . * D 

CIIANGHS MADF ]N RAPINCJS OF GrNERAL TASKS^TO BE PCRKORMED 
■ AS A RESULl or 'ANALYSIS OK Si LtniN"G GCKHTT.EE RATINGS 
PRKSENTED IN TACl.E IX 



i General Taskr. to be Performed 



10, 



16. 



J/- 



Prov ide 'pre- service tr/iinirrg 
and teacher preparation. in 
colleges arid universities. 

Luordinotc services v/itli em- 
ployers 1 n' bus iness '-and In- 
dus t/7. 

Improv^^' cor.kiri'jni cjt ions and 
vO': I'dHs i ..; on of st^rviccs he- 
t\i?Qn voc.U'ioJidl tt:cl)nif:al 
pro'jraf:'''j Jnd agencies. 

Prov^ide for' increased inter- 
3<' t 1 on i;< twren m.ituI icapped 
j;rd ru.n -hand i cd [jpod st'jdents. 

Ot-ve-lop a centra 1 1 r^cJ.. sys- 
tefti^ of r«»sources . 

Devt:1oi: [3f)Ticies to orovHie 
;ii^o«i rvxr/:. atuJ assistartce for 
^he jv:nd i capped . 

... 

1 op ca reer i n ferj;ia t ion 
f^or- tjje handicapped. 

A r t i c ? 1 ri ^ e " c oininu n i ty c .0 1 U g e 
' voca^i >'ial technietil pr^o- 
qrvintsot i ns t'ruc t icfi '-nth 
P':t}l i e ' school s . . ' 



Korni(*r Ratings 


Revised Ratic^qs 


Desira- 
bi 1 i ty 


Keasi- 
b i 1 i ty 


Cost 
Effect 


D.esira- 
bj 1 i ty 


F.easi- 


Cost; 
Effect 


1 




1 


1 


1 




1 


2 


2 . " 


1 


2 


• 1 


1 

r 


2 


2" 


1 




i 1 

'lb 


1 


2 


2 


1 


1 ' 


2 


1 . 


] 


1 

1 1 




1 


2 


•1 


2 


2 


1 

1 


1 


2 


. 1 




1 .. 


1 


1 


, j 

.!<' ■ 


2 

i 


2 


1 

■2 

■ 


1 

1 


1 

1 


] 



Wit KI 



CROSS TABULATION mW. RATED VtRY SEVERCJiND I'lOCERATE^y SEVERE 

By 66i OR mi OP SE<" ':;:':';:s By the task(s) flECESSAPY for re,wal 

^ OF THE :,-/.lE^S AS IDENTIFIED BY TABLE IK, p. 157 ' 



Bjrriers (Fe-'c-'l 



identified Task to bejiiiplemented (see Tao'le IK) 



or ['ar[ic:pa:^:s^ 
(see.tabh!Vi;:-.^7()) 
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\\M^T jf Dciri'i:C5 

delated -to Eicr !oS< 


2 J 9 
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■1 


0 
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f. 
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1. 


J- 




c' 


^0 


'2 


0. 
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:0 
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0 


1. 



. ERJC 



0^ 

00 



Estaplish inservice programs for the vocational technical and aca - 
'^demic community colleg e persohn el . This task had forty-two retommenda- 
tiofvs" for removal of barrjers which supported this identification. 
^^J'tion i't^v^as related to the greatest number^| barriers considered 
mo^x^vere by at least 66% of the participants (30, 34, 24, 31, 27, 15, 
8'5,^32, l; 



Provide B| | p!-seryice training and teacher preparation in colleges 
^nd universities, gyfl&iyejbarriers (30, 28, 1 5, 87, 82) considered most 



severe ^ere directly related to this task. These barriers were identi- 

i ■ 

Tied through an analysis of the twelve reflated recommendations. 

Secure fun ding ta provide for programs, services, faci l ities , and 
^4RipPl?A^- Three barriers (71, 67, 13^) considered most severe aO'd 
twent:y-six recpmriendatlons for^removal of barriers support this t^sk. 

Provide for improved and_jpcreased_ ^qims^l in^ ser^^^^ This task 

had the largest n;^er X)f supporting recommendations for^removel of 
barriers (48), and related to two (85, 88) of the eighteen barriers con- 
^idered most severe. * ^ « 

Dev elop policies to provide programs and assistan(; e, for the handi - 

capped. Two (30, 12) of the barriers rated-'most s^evere and five of the 
■ ^ 

recommendations •for removal of barriers supported the i^enti f i^;ation of 

... ' \ . 

this task. • 

■ : ■ 

Provi^de reso urce persons and support services to assist instru ctor's 
and stu dents . Twenty-four recommendations for removal of barriers re- 
sulted in the identification of this task, which is ^Isx) relat^ed to one 
(31) 'of the barriers (Considered most severe. , ' ' 
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Conduct public educatiorv regarding the capabil i ties- and needs of 
the handicapped uti^lizing the news media . This was directly related to 

tr. 

one (132) of the barriers considered most severe by at least 66% of {iie 
participants and also was r^lalted to fourteen of thfe recommendations for 
removal of barriers. ■.J^^^'t.. • 

. Conduct research in al^as of need assessment, employment, materials 
and equipment . Twelve recontnendations for removal of barriers and one 
'barrier^82) considered most severe supported this task. 

Coordinate services with employers in business and industry . One x 
barrier (132). considered most severe and ten recommendations for r^mpval ' 
of barriers related to this task. * < . . 

Improve communication and coordination of services between voca - : 
tional technical pr ograms and agencies . 'One barrier (88)' considered. 
, most severe by at least 66% of the participants and -ten recommendations 
for removal of barriers related to this task. 

Qbtain legislative support .. Nine recommendatiohs for removal .of 
barriers an.d, one barrier (34 j Vconsidiered most severe related to this - 
task in obtaining Tegislatiw support to add counselors and staff. 

Provide for increased ijijbraGtion^ between handicapped and non-handi- 



. capped students . One of thej|arrier$ ratedvmost severe (23) and eight 



recommendations for removal %r barriers related directly to this task. 
^ Develop a cen tralized sysfeem^df resourc es. Seven recommendations 
for. the' removal Of barrier^ anyone barrier (67) considered most severe 
led to the identification ^f thi^$ task. ^ 'f\ 

Develop career-informl^iqn Vo'r the handicapped. This task related 
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to at least one of the barriers considered most severe (87) and four of 
the recommendations for renio.val of barriers. - . ^ 



Summary 



A 



great amount of information is colle.cted in a policy foc-us Delphi 



Study, and alj the information is consj'dered of interest and peptin;^t ' 

to final poli.cy i nforination. Th^ informatiiDn was summarized in the j 

' ' . ' ^ ( , * 

eight tables presented- in 'thi s- chapter. The criteria for^ successful^ ^ 

completion of vocational technical programs were I'istedewith the^numbers ^ « ^ 

of participants selecting the criterion. All of the barriers, recommen- igt ^ 

' ^ ^ ^ 

dations forxremoving the barriers, ratings of both the severity^of th^ 
barrier and, of the feasibility of reconimen9atiofts foy* removing thf bar- 
riers and comments regarding barriers were presented in a summary tabl e . ^ 
Two tables present-ed displays of participants ' Ratings ofethe^leven tj'ar- 
riers r^ted most severe by employment roles cind handicapping conditions. 
A crosstabtjlatTon of tfarriers rated most' severe bf 66% Qf tl^ partici- 

V • ■ . ■ * 

od-fits and tasks identj'fied for removal of barriers was* presented .' 
A comparative analysis of ratings of feasibility of implementing recom- 
mendations made by participant's with, ratings made by consumers (handi- 
capped students) -resulted in the identification of only five recommenda- 
tions n*n whfch the two populations differed at the 0.01 l,evel of ;s|gni- 
ficance. Ratings of twenty-nine identified tasks-which could be con- 
sidered for implementation or for policy formulcition were> presented to^ 
participants and resulting differences of opinion and altered rating^s 
of tasks were presented in three separate tables. 
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CHAPTER V 

SUMMAR.y, CONCLDSIONS AND RECOMMENDATIONS ■ 'i 

■'■ . ' . ♦ 

' .''<■■• . ' 

. This' chapter contai^ns^ a brief summany which include,s. the. purpose of 
the study, an overview of the ir^search design, and data a'nalySBiylrpQe 
dures. The results, of the data are pi^esented, including .the i 
tion bf twenty-nine tasks which should be^ considered for policy 

( . ■ • ■ ■ ; " - ^ 

t|Dn and implementation. ' Conclusion? and recommendations based ori! 

- '■ .t- ' 

general outcomes of the s.tudj( are. presented as a final summation 
chapter. : V-. - ^ 





( 



Summary ' 



The purpose of the study; the procedures fo'^lowe'^'e^d the'methods 

, . • ' ^ ly ' .... 
utilized in analyzing the data are summarized in the f(#lowiog paragraph^^ 



Purpose 



The purposes of this study were to itf^f\£t^v,the b^riers which pro- 



hibited handicapped students from entering OT^^completrng vocational tech- 
nical programs in community colleges in Texas, to iden>fify trte crftiAl 
tasks necessary to overcome these barriers, alnd, based on the datta .caV- ' ^ 
lected^and analyzed, to make recommendations regarding removal of 
these barriers. 



% ■ 



^Procedurfes 



< 



The principal re seaijich technjqti^ was a-'policy foQus Delphi study. 
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^' -s - 



in which' ijif primed- ^ solicited from experienced specialists *^ ^ • • 

or ""expert s'\ ; Initio .p^rtic^i pants included members of a steering com-;. ^ \ ^ 

^/ij^ ; V:.^ decision points in the study 

■"^''i-^' ' ■ ••■ - ..'.'i^^'' .''V.J'.'"' ' • ■ / ■ . ' \ ■% 

The ^s.teer1^ng' cortiilitt^ special tst^s ; - V 



each associati^d in' ^pme* manner witti community colleges in Texas. These 

pa pt'icipentiS included ';handic^pp^^ and instructors, ^ 

^ ■ w '4^' ; , ' ■ -J ; \\ ) 

teacher trainer?, aJ^iiiistrators agenc^^s whicki serve the ha^ndicapped , 

• / ■ ■ / ; Y \ \ ' ' ''.v. .* ■ ; V ■ ■ ■ ; 

» counselors, admin3^tr:a,:tcyr.s in cojiimunity ct)lleges> agency x:onsultar1ts , 
# \ / "v ..' : ■ ■ ■ /: ,,' ; ^- ' 

persons- engaged iir .transportation of the handicapped , a member Df the 

cqI lege coor^ln^ing .Board, a clinical ^^^^^^^^ a research psychol 

gjst,^S publ^. schp6l administrator, arid a vocational acljus±^nent coor- 

' ^dinator. , ■ • w 

' ^/ Few reJi^fed' researcji studies wert found in^'the course of a litera- 

tu>:e rev However, as a result of contacting each state department 

of education ^i^jt^he^Uni ted States and its territories, elfven resear 




\ " reports and el everv reports of related projects were received and re- 

^* . y,iewe'd.,for the study. "-^Mo^.t reports were as recent as 1977 ^r 1978, 
* ; vwhich indicated that research and projects were probably responding to 

recent legislation for the .|an,di capped. 
. ' ' • The 1?ound One questionna"fer?e. riequesting identification .of barriers 
^ ' "^l^ was mailed to the participants. In addition, seven criteria which had 
^ been identified; by the steering coniflittee as the criteria for success- 
fully completing vocational' technical programs by handicapped students 
in commuDi ty^ colleges were presented to the participants for their selec- 
tion. Also included was a request for identifying information regjgjrding 
emplpynjent 'j;^le^, handicapping condition, if any, and participant's. 

• ' ; c.. : • . i 
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knbwl..ed'g.e of andXeUtions^tiiiii tq .ti'an'c^^ students . Participants 

submi tted'. .402 barri^);s 'w^iieH we^^ittien combined and condensed into 198 • 



bkrrier»^ to 

! \ ^ t% Round TW'i participants were requi^s ted to 



>^ ' rate the sevA;;Uy .eijKvthe on a scale of one through four, and 

fBake recQjTimehdatlons the barriers rated v^ry severe and 

• ' '*:^-moderatel^^ver^^ ' S?v • ' 

I • >; The-ir^lati^ (percent) of how tfie participants rated the 

N?: V barners^'and th«^.^}jteafr) si.Qres were presented to the participants in Round 
^K-V^*"^^- T^i^y were isJkei^vtp examine the frequency ratings of Jferfie barriers , 
/rorfrk/dn^ll^^^ thought was too, high or too low, and explain 



v^y thej(;;a;|^^^^^^^ the score. 



. ^'Barriers and rjetommendat ions for removing those barriers were ana- 
. lyz^a*' d!iring.,-the..second part of the study. Each participant was asked 
- .;. ; 1 0 t^a^^the feasibility of implementing the recommendations on a scale 
^ of' one thrQu^^hV'f i ve. Due to the magnitude of information, the qtjes- 
^.tionnalre wa$ divided with each part consisting. of approximately one 
fch^^ of t^e questions. One section of the questionnaire was then ran- 
doAily .«dvstributed to each of the participants in the study at a work- 
® shop^, or (for -participants not attending the workshop) by mail. The 
« questionnaire was also dtstribi^J^ to^ consumers (handicapped vocational 
technical students in community colleges) selected by Tex^is Rehabilita- 
tion Cokirnselors. Through Wilks' Lambda Test of Sigj\if icance the parti- 
Ciparj^s' answers were cpmpared tD the ^students ' answers. « * ' » 

Through further synthesis- of the recommendations, twenty-nine ta^ks 



were ■ identified wh^ch pight result in pol^icy foxrnation or niightftbe 



implemented by community colleges, agencies, or advocates for the handi^^ 
capped. Ratings of desirability, feasibility and cost effectiveness of\ 
implementing the ta,sks were assigned and presented to the steering com- . ' 

,mittee for their analyses. As a result of the steering committee's al- ' ^ 
tered ratings and comments, eight tasks were assigned revi sed ' ratings . 

Da^ta^jy^lysi s ' 

All of the data collected from the thr^e, rounds of the Delphi study, 
including the barriers and recommendations for repioving those barriers, 
the rated severity of the barri^rS, Nie rated feasihi lity of implementing 
reconmendations , afid comments regarding the ratings were considered 
findings of the study. The steering^cbmmittee established seven cri- . 
"xeria, any one 0' which might constitute'^successf ul compl etion of a vo- 
cational technical program by a handicapped student in a commu^ty colr 
lege. Participants thert selected and rated the seven criteria, whith ' " 
/resulted i'n most participants selecting more than one. 

■ S 

Eleven bsarriers rated most severe by 60 participants^ 'were analy^d ^ 
according, to the 1)artici pant ' s employment Participants i:n ^ 



posiiipns found the .barriers to'' be more severe than jhtie hahdjcapped stu- 

J^' d^nts! and th'e'persons engaged in*'^trans porting the handicapped. 

From an analysis, of the participants' handicapping conditions (or- 

thoped/c, dea-f/hearing impaired, sight jmpaired , respiratory, blind and 

no handicapping condition.), it was found that 70Atof'the Orthopedical ly 

hanijlij:apped participants considered only one^arrier to be severe: 

of_ knowledge of 'Whai ^students can do resalt'iii^^ih negative. atti- 
* . ' • • . ' 

•tudes toward the 1 irrlitations of the handi„capped'''st'u(^4nts;. ^' , 

^ ' ■ ■• ■ ' ^ . ^ % , - ^ 
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When the participants *' responses concernjng the feasibility of im- 
plementing recp>^endations t6 remove barriers were compared to the handi- 
capped students-responses, in "all- but five of 351, recommendations there 
were no significant differences between the groups. Fo^ur of the fiVe 
differences were V^uncj. in the section, "Barriers Within the Handicappei;] 
Person, Their families and Other Advocates". The students believed the 
recommendations were more feasible^than the participants. 

Twenty-jiine Identified tasks which flight be implemented by community 
colleges, agencies or advocates for the handicapped, or be used for 
policy formulation are presented in- the Conclusions section which fol- 
lows. The 29 tasks resulted from a content analysis and distillation of 
351 recommendations which had evolved from the 198 identified barriers. ' 
Eighteen barriers were identified by a majority (66X) of the participants 
as being most severe. ' Fourteen of the twenty-nine tasks correlate with 
th^se barriers. 

. CpncJ usiqns J 

Since^lj^of ' the findings bjifeined from the policy focus Delphi 

bounds were considered results of the study, it is'difficuU to present 

a 'detailed summary of tht? conclusions. However, in addition to the iden- 

tification of the'most severe barriers which impede successful completion 

• ' . ■ 

of vocational technical programs at the post-secondary level by handi- 

' ••" ■ ^ " . * 

capped individua'ls, and- recommended tasks to remove these barrtiars, 
'* ' ^ " - ' ■ 

several; conclusions- can be drawn from the study.. ' . ^ 'r 

. 1\ Seven criteri.a^ regarding the successful completion of vo--' . 
» - cational technical programs by* the handicapped 'were identi- 
fied by the ^steering committee and rated by participants. 



Each criterion, considered separately, was believed to 
indicate successful •completion of a program. The criterion 
select;ed by 48 of the 72 participants as the most indica- 
tive of successful completion of vocational technical pro- 
grams was "acquisition of sufficient job skills to become 
successfully ^employed. 

Based on the data collected, "experts'" who had knowledge 
of handicapped students in post-secondary programs indi- 
cated that there were numerous barriers which the handir 
capped encounter and that these barriers are both broad 
and specific in nature. 

'After analyzing responses of participants by employment, 
it was. tiund that handicapped students artd the partici- 
pants engaged in the transportation of the handicapped 
considered the barriers to be l£ss severe than did the 
other participants of the study, and the orthopedically 
handicapped did not find the barriers as severe as other' 
participants with other disabilities or with no disabi- ' . 
lities identified. \ 

In only five instances, "participants and consumers rated , 
the feasibility of imp>enienting recomn^ndations to re- 
ffioy^-barriers. differently; therefore, the populations . 



were*considered congruent,- ' ^ 

Based on the. results of the literature review and the 
findings* of the. study, twenty-nine tasks were identified 
asy^^sefffClSing tf)» assist handicapped students in 
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enterrng and completing vocational technical programs 
in, the community colleges in Texas. Although, some of 
these t^sks are currently being implemented, arfd poli- 
cies have been formulated in some areas, the results of* 
the .study indicated that there is need to continue to 
improve iand increase whatever efforts exist, the iden- 
tified tasks are considered^ major yield of the study ^ 
and are presented in Table XII with a suggested rating 
of desirability, feasibility; and cost effectiveness for 
each' task. The tasks are in rank order according to the 
number of recommendations which were identified as those 
supporting the task. Fourteen of these 29 tasks are-to, 
be considered as priority tasks and are thus recommenda- 
tion.§. . . * , . , 

Recofnmendations 



Recommendations for this study have evolved from the data collected 
through the Delphi study. These recommendations are also supported. by 
other research which was cited in the review of literature section of 1 
this report* Additional tSisks werej^pecommendef^ for research and develop 
ment beyond those identified by participants. 

Priority Tasks to Be Implemented : * . , ^ 



An analysis of • the identified tasks cempared to barriers which were 
rated as most severe was conducted. Fourteen of the .twenty-nine tasks * 
were found to/Be related to the eighteen barriers which were rated by. at 



TABLE XII 



FINAL RATINGS OF DESIRABILITY. FEASIBILITY AnD COST EFFECTIVENESS 
OF PERFORMING TASKS TO REMOVE BARRIERS 



Key to ratings: 

Desirabi 1 i ty : 

1 - very desirable 
1 desirable 

3 - undesirable 

4 - very undesirable 



Feasibility: • 

1 -.definitely feasible 
Z ' possibly feasible 

3 - possibly unfeasible 

4 - definitely unfeasible 



Cost Effectiveness: 

'1 - very cost effective 

2 ' possibly cost effective 

3 - possi-bly not cost= effective 

4 - def ini tely not cost 
> effective 



General Tasks to be Performed 



Provide for improved and increased 
counseling services. 

Establish inservice programs for 
the vocational technical and aca-.^ 
demic' conrtuni ty 'tol lege personnel. 

^Secure funding to prov.ide for pro- 
gramsi services, f aci 1 1 t1,es and > 
equipment. 

Provide resource persons and sup- 
port' services to assist instructors 
and stujlents. 

Plan '.for individual students. 

Provide special materials or pro- 
grams to accomfTX)date .handicapped f 

Conduct public education regar<linq 
the needs of the handicappecf uti- 
lizing the news. [Tiedift . . 

Provide J ndivtdua lifted instructi^Dn 
with planned scope and sequence of 
curriculum and open entry/exit ^ 
points for students: < ■ 



Number of ' ! Rating of > 
Recommendations I Uesi rabi 1 i ty 
Related to Task! to Perfom 
Task 



9. 
10. 

11 . 

12. 



.Conduct research vn 'dreas .of needs ^. 
assessment. emplayn](ei«,' materials.';, 
and equipment. ' 

Provide pretservice. training and. 
teacher pre^^ation in coVleges 
and universities. 

■ ; •• ■ .. f ;■ 

Coordinate services with employers*' 
in business and inclustry. 

Obtain special or adapted equipment. 




10 



10 



Rating of 
Feasibil ity 
to Perform 
Task . 



'if 
-.1 

1 



? 



mating of Cost 
Effectiveness for 
Performing Tasit 





Table XII > Continued 



General Tasks to" be Performed 



^3. 

14. 

15. 

16. 



Improv€<Ucofnmun1cat ion ^nd coordina- 
tion of services between vocational . 
technical programs and agencies. 

Obtain IpgisUtiVc si*pport. 

Enlist irpproved and increased ser- 
vices from the" Texas Rehabilitation- 
Conwission. 

Prov~ide for increased Interaction 
between handicapped and non-handi- 
capped students. 



17. Develop a centralized system of 
resour^r^s . 

18. Identify instructors' revponsibil i- 
ties for hatidicapped students.- * * 

19 Provide special fnateri^ls antj curri- 
culum. / ■ * ^ 

20. Develop policies to provide programs 
and as^si stance for the handicapped. 

2). pevelop administrative planning foV 
the hand«i capped. . 

22. Expand and, develop programs of >//ca- 
tional education. 

23. Develop career information for the 
handicapped. .* . ' . 

24. Articulate corminity col 1 ege ,voca- 
' tional technical prbgrans of instruc- 

tiomwlth public schools. 

'2S: Solicit dssistanpe frdm the coirwun i ty(t). 

26. : Teach handicap[)ed students to cogi- 

nHjnicate problems anti use- resources^ / 1 
available. > 



27. DeveVop a method of accountabi 1 1 tiy, 
29. Develop programs for deaf students. 
29. Establish advocacy groups. 



Number of 
Retoninendatlons 
Related to Task 



10 

9 
8* 



Rating of ' 
Des'i.rabiHty 
to Perfprm 
Task 



0 



RaJ^ng of 
Feasibili'ty 
to Perform 
Task, 



2 

'2 ' 
1 
2 

2.' 
1 ' 
1 

■2 
. 2 

1 

2 



Rating, of Cjost 
Effectiveness for 
Performing Task . 



2 
2 
2 
? 
2 
2 

' V 
, ) 

2 

1 ^ 
1 

,2 
.2 
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least 66% of the participants as being very severe or moderately severe, 
the eighteen barriers considered njost severe are presented in Table XIII 
The fourteen tasks which relate to these barriers are presented in Table 
.XIV, page 184. ' It is recommended that thexl^outeen tasks presented be 
considered as priority tasks to be implement'edXsince^ each is related to 
one or more barriers considered most severe. 

Additional Tasks 

Based upon the involvement in this study, additional tasks beyond 
those identified by participants of the study are recommended for 'addi- 
tional research and development: 

1. Conduct a needs assessment to determine the numbers of 
handicapped persons in the state who might benefit from 
community college vocational tec^trfical education. 

2. Continue wi tl\^statewide and regional meetings to assist 
handicapped students in successfully enterijig and com- 
pleting vocational technical programs of^ instruction 
similar to the workshop conducted in May, 1978. 

3. Implement a plan whereby agencies responsible for the 
^ handicapped such as the Texas Education Agency, and 

the Texas Rehabilitation Commission could coordinate 

efforts and resources. , ' • 



T<ihl(' Xlli 



HAKKIKKS KAlll) MOST-StVERL BY 
r.() OK MOI^I Of RlSrONOLNTS 



. , , Perce^if of 

f'artic ipants 

Uar r icr * SeloctUUl - 

• . ' . Barrier - 



L^ck of programs to prepare post - secondary instructors to teach 78. 0^3: 

the handicapped. , - 

Lack ofporientation to receptive expressive language deficiencies 73.3% 
and the need for specialized language instruction. 

Lack of counseling and teaching skills needed to accommodate the , 12'. ^"L 
handicapped student's uniqueness. 

LacV of genera'?v^nowledge of the handicapped and handicapping 72.8'^ 
conditions. 

Lack of funds to provide for special expenses such as special 71.9^ 
equ i pment . 

Instructors inadequately trained in techniques to assist the 71.7% 
handicaptped student to adapt standard procedures to meet his 
requi rements . 

Inadequate staff prepa^ration and orientation toward working with 71.7. 
handicapped students in the area of various learning modalities. 

Lack of knowledge of what students can. do resulting in negative 71.2' 
attitudes toward the limitations of the handicapped student. 

Lack of realistic counseling and goal set^-ing.. . 69,0;. 

. Inadei]uate prevocat ional ex|)loration background information and 6R.'4^ 
exposure to tho world of work. 

Lack of adaptable equipment that will facilitate teaching the ■68..4'^ 
handicapped. 

Employers are unwilling to accept handicapped persons In their 67.9%" 
employ due to lack of sufficient information regarding' handi - . ' 

capping condi t ions . - . ' ' ' 

■ Inadequat'e orientation of non-handicapped students as to how they 67.8% 
may better understand and assist handicapped stuc^ents . ^ 

Buildings are inaccessible because they are not barrier free 66. 7^ 

{housing for students). 

Lack of knowledge of and sensitivity to ha/idi capping conditions , • 66.i;«, 
in plianning, implementing, and evaluating instruction and voca- 
tional learner outcomes.. 

Lack of adequate evaluation and diagnosis before making career 66.1", 
dec i s i^ons '. . . 

Lack of skilled interpreters for the deaf in all classes including 66;0" 
vocational technical classes. 

An unwillingness on the part of the academic ccimiunity at the 66.0. 
Administrative and Board level to aggressively research the needs 
of the handicapped in their ^1 i s tr i c t-- 1 ow budget priority. 



,^ . Table XIV 



1?RI0RITY TASKS TO BE IMPLEMENTED 



'^^f^ ij'f : ' Related 



Number J; J ' Task 



Barriers 



2 Establish inservice programs for the vocational 30, 34, 24, 

technical and academic cpmmunity Qpllege per- ■ 31, 27, 15, 

Sonne]/. ' 85, 32, 12 

10 Provide pre-sVvice training and teacher prepara- 30, 28, 15, 
tion' in col leges and 'ufriversi ties. ' / 87, 82' 

3. .Secure funding to provide for ''programs, services, 71, 67,M34 
^\ • facvTities and equipment. 

' 1 Provide for improved and increased counseling ser- 48, 85, 88 
vi^es. 

20 , Develop policies to provide programs and assistance 30, 12 - 

fi)i;^'the handicappeStS-. 

4 Provide resourc^ persons and support^ services to 31 
assist instructors and students. 

7 Conduct: public education regarding the capabilities 132 
and needs of the handicapped utilizing the news 
media. < 

9 Conduct .research in areas of need assessment, em- 82 
ploytnent, m^iterials and equipment. 

11 Coordinate services with wloyers in business and 132 
industry. 

13 Improve communication and coordination of services 88 
between vocational technical programs and agencies. 

14 Obtain legislative support^ 34 

16 . Provide for increased interaction between handi- 23 

capped students. 

17 Develop a centralized system of resou^rces. 67 
23 Devel'op career information for the handicapped. 87 
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APPENDIX A: . CORRESPONDENCf TO STATE DEPARTMENTS OF EDUCATION 



For dis(fussion of the information in Appendix A see page 23 
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TKXAS A^M UNIVKRSJTY 



COLLEGE OF EDUCATION 



COLLIGt SlXr ION TCXAS 77fl4J 



Mar-ch 1 , 1978 



( f NTfR FOR ( AR*r» ' 
DeviLOPMENT AHb 
. CXCUPATIONAL PHEPAJIATION 



EXAMPLE, 



Merle R. Bolton 
Commissioner of Educatio^ 
Kansas State Department of Education ' 
^120 East 10th Street 
Topeka, Kansas 66612 ^ 

Dear Sir: 

The Texas Education Agency and Texas A&M University are conducting a 
study to develop techniques and procedures to enabl? the handicapped 
student to succeed in community college vocational education programs 
^ in Texas. The prtmary objective of the study is to improve the 

quaHty of vocational technical education for the handicapped student 
, " in the corrinunity college in Texas by establishing the criteria for 
the successful completion of the vocational technical prografn and 
by identifying barriers which inhib-it enrollment and/or completion 
of such programs; 

Although we plan to conduct an ERIC search for similar research, we 
would like to obtain any information reqardinq research studies 
which have*been conducted i-n your state. If possible, could you 
mail us the research report, or an address of where the report might 
be obtained? Since this isthe first-study of this nature to be 
conducted in Texas we are^ver.y much in need of inforination regarding 
similar studies conducted in other states, 'In exchange, we would 
be glad to s^nd you a copy of our completed study upon request. "If 
such research has not been conducted in your state, we would like to 
have, this .inform^ationr too. ^ ^ 

Thank you very much for any help you might give us.* ^ 
Sincerely, " . ' 
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APPENDIX B: STEERING COMftjffEE SELECTION AND MEETING 



A Study to Develop Techniques and Procedures 
to Enable the. Handicapped Student to Succeed 
in Community Col lege ^Vocat=ronal Education 
Programs 

' •* 

Abstract ^ • ' . 

A 

Responses Regarding Criteria for Successful 
Completion of Vocational Programs 

Barriers Identified by Steering Committee 




'Steering Committee Selection 



Letter to Steering Committee 




A 



X- 

discussion of the information in Appendix B see pages 65 
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STEERING COMMITTEE SELECTION 



Types of 
Persons Selected for 
Steering Comniittee 

^and^ capped students 
from the vocational 
technical programs 



Secondary Education 
Personnel 



Relationship to Vocationai 
Programs for Handicapped^ 
Community. College Students 



Users of services of voca- 
tional progranis at the 
coimiunity college 



Largest feeder system 
which refers students 
to comnunity college 
vocational programs 



Community College 



Persons responsible for 



Vocational Oirector(s) the administration of 
or Deans programs at the local 

level 



Steering Conwittee 
Members 



Freddie Nyland (Student) 
Austin Community College 
Austin, Texas 

Larry Smith (Student) 
San Antonio College 
San Antonio, Texas 



Bettye Lacy, Assis,tant 

Superintendent 

Fort Sam Houston I.S.D. 

San Antonio, Texas 

Rue Tillery, Vocational 
Adjustment Coordinator 
Fort Sam Houston I.S.O. 
San Antonio, Texas 

Jamieson H. B. Newell 
Director, Occupational 
Education and Technology 
San Antonio College 
'San Antonio, Texas 



iloward Duhon, Assistant 
«fean. Occupational Educa- 
/tion and Technology 
(Lee College 
/Bay town, Texas 



Source of Reconrendation 



David Burks, ^Counselor 

Texas Rehabilitation Comission 

Austin, Texas 

Lynn H11U Project Director 
for the Handicapped 
San Antonio College ^ 
San Antonio, Texas 

Eleanon Mikulin, Consultant 
Division of Special Education 
Te/as Education Agency 
Austin, Texas 

Bettye Lacy, Assistant 

Superintendent 

Fort Sam Houston I.S.D. 

San Antonio, Texas 

Ray Barber, Assistant Director 
Occupational Research and 
Development 

Division of Occupational 
Education and Technology 
AOstin, Texas . 

Ray Barber, Assistant Director 
Occupational Research and 
Development 

Division of Occupational * * 
Education and Techryology • * 
Austin,' Texas 
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STKRING COrHITTEE SELECTION, continued 

Types of 
Persons selected for 



Relationship to Vocational 

Programs for Handicapped 

Steering Cofunittee Conmunity' College Students 



Cooinunity College 
Vocational Program 
Instructors 



Project Directors 
of Pilot Projects 
Sponsored by Texas 
R'ehabilitation 
Conmission 



Post Secondary 
Teacher Educator 



Persons directly respon- 
sible for the instructional 
programs 



Facilitators of programs 
for handicapped students 
in community colleges 
in Texas 



Teacher trainers who pro- 
vide instructional tech- 
niques for vocational 
educators 



Steering Committee 
Members 



Source of Reconwendation 



Paul Clayton, Chairman 
Jewelry Instruction 
Occupational Education 
and Technology 
Paris Junior College 
Paris, Texas 

Troy Williamson, Placement 

Occupational Education and 

Technology 

Paris Junio/ College 

Paris, Texas 



William L, Hindman, Dean 
Applied Sciences Instruction 
Paris Junior College 
Paris, Texas 



William L. Hindman, Dean 
Applied Sciences Instruction 
Paris Junior College 
Paris, Texas 



Gilmore Williams, Instructor Bill Scott, Director 
Austin Community" College Vocational Technical Education 

Austin Comnunity College 
Austin, Texas 



Austin,, Texas 



Elizabeth Fetterv Project 
Director for the Handi- 
capped ^ 
Eastfield College 
Mesquite, Texas 

Sue Yoselow, Project Dir- 
ector for the Handicapped 
El Centre College 
Dallas, Texas 

Lynn Hill , Project Dir- 
ector for the Handicapped 
San Antonio College 
San Antonio, Texas 



Ron Trull, Program Specialist 
College and University Programs 
Texas Rehabilitation Corrmission 
Austin, Texas 



Ron Trull, Program Specialist 
College and University Programs 
Texas Rehabilitation Conmission 
Austin, Texas 

Ron Trull, Program Specialist - 
College and University Programs 
Texas Rehabilitation Commission 
Austin, Texas 



Paul Lindsay • Selected because of experience 

Vocational Teacher Educator 'in providing instruction for 

Southwest Texas St. Univ. post-secondary vocat1onal.edu- 

San Marcos, Texas cators 



5TEEHHiG COMMITTEE SELECTION, continued 



T ypes of 
Persons Selected for 



Relationship to Vocationa] 
Programs for Handicapped 



Steering Coimiittee , Cofmunity College Students 

Texas Education Agency State agency personnel who 
Department of Special provi'de consultative ser- 
Education Consultant vice to the state's educa- 
tional fdctil ities 



Texas Education Agency 
Department of Occupa- 
tional Education and 
Technology Consultant 



College Coordinating 
Board Representative 



Coimiunity College 
Manager of Student 
Services 



Texas Rehabilitation 
Conmisslcn Repre- 
sentative 



National Consultant 



Administrators of coimunity 
college vocational progrrims 
at the state level 



Administrators of acadeniic 
areas of study which are 
sometimes part of the voca- 
tional technical program 



Administrators of Student 
Services for the Handicapped 



Users gf Conmunity College 
.vocational classes or train- 
ing facilities for handi- 
capped clients. 



'An expert who can provide^ 
a perspective of national 
efforts to provide appro- 
priate education for tne 
handicapped 



Steering Comniittee 
Members 



Eleanor Mikulin, Consultant 
Division of Special Education 
Texas Education Agency . 
Austin, Texas 



Source of Recofimendation 



Roland A.'H. Benson 
Post-Secondary Porograms 
Occupational Education 
and Technology 
Texas Education Agency 
Austin, Texas . »^ 

Stanton Calvert 
College Coordinating Board 
Division of Conmunity and 
Continuing Education 
Austin, Texas 
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Don' Partritlge, Associate ^ 
Conmisslon for Special 
Education 

Texas Education Agency 
Austin, Texas / 

Bill Grusy, Director 
Post-Secondary Programs 
Occupational Education 
and Technology 
Texas Education Agency 
Austin, Texas 

David Kelley, Director 
College Coordinating Board 
Austin, Texas 



Curtis Tom Liston Clay Johnson, Vice President 

Manager of Student Services for Instruction 

Texas State Technical Inst. Texas State Technical Inst. 

Waco> Texas Waco, Texas 

Ron' Trull, PrografD Specialist Carol Whitcraft, Operations 

College and University Director 

Program Texas Rehabilitation Cofrmission 

Texas Rehabilitation Com. Austin, Texas 

Austin, Texas 



William Henderson, Vice 
President 

Management Services Asso. 
Austin, Texas 



Bob Mallas, President 
Management Services Asso. 
Austin, Texas 
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As discussed with you by telephone, the Research Coordinating Unit, 
Department of Occupati'onal Education and Technology, Texas Educa- * 
tion Agency, has provided funds to Texas A&M University to conduct 
a research study which is designed to identify techniques and pro- 
cedures that enable handicapped students to succeed in vocational 
education programs in community colleges. The r-esearch design calls 
r for the assistance of a steeri^ng committee composed of representa- 
tives from agencies and institutions who are providihg educational 
services to handicapped post-secondary students. We are pleased 
that you have accepter! the invitation to serve on this important 
committee for this study. ^ The initial meeting will be held on 
February 10, 1978 from 10:00 AM tt) 2:00 PM at the Holiday Inn South, 
Austin, Texas. 

The membership of the committee will be representatives from the 
follow.ing agencies and institutions: ^ 

Di^/ision of Special Education, Texas Education Agency 

Division of Occupational Education and Technology 

Texas Rehabilitation Commission 

College Coordinating Board 

Post-Secondary Teacher Training Institutions 

Community College Vocational Directors 

Community College Vocational . Instructors 

Directors Q,f Pilot Projects from Community Col leges 

Secondary Education Personnel 

Handicapped. Students in Post-Secondary Vocational Programs. 

A national consultant, William H. Henderson, Vice President, Manage- 
ment Services Associates, Inc., who has served as a former program 




consultant for the National Easter Seal Society for ^Crippled Children 
and Adults and las Executive Director, of th^ Dallas Rehatxi ^ i tation 
Institute will also be a member of the steering committee. « 

A tentative agenda is included. P-lease note that you" will be re-^ 
quested to suggest "three to five people who are familjar with com- 
munity college vocational programs who can help identify what 
assistance handicapped students need to successful ly^earn vocational 
skills, and who can"" identify current barriers in coirmunity Colleges 
which keep handicapped students from enrolling in and completing 
vocational programs. PleaSe bring these names with addresses and 
telephone numbers to the meeting on February 10. This will enable 
us to begin mailing out requests for their responses as early as 
February 15. , 

We are looking forward to meeting with you on February 10. This 
should be an eventful meeting, since it is 'the first effort in the 
State of TexSs to focus on the community college vocationafl program ' 
Tor the benefit of handicapped students. 



Sincer 



Donajd L. Clark U6an Jernigan 

Project Director ' ^ Principal Investigator 

/ 

Travel Expenses: Actual expenses up -to ^he established state travel 
allowance per diem rates ($30.00 per day,' 18(t a mile) will be avail- 
able for steering conmittee members. Receipts are required, and the 
mileage w'ill be taken from the Texas Mileage Guide.. 
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AGENDA 



S^eerTng Committee for Study: A Study to Develop Techniques and 
Prpcedures- to Enable the Handicapped. Student to Succeed in Community 
College Vocational Education Programs , • , y ' 

I.' Introduction to Study and Overview . ^ 
IL .Determining emphasis, of study relative to specialist-./ 

ipitiated tasks and mandated tasks 
III. Selection of respondents who'will participate in; thfe/ study 
(40-50) ^ I / • 

I-V.. . Recommendations for contacting respondents , ! / 
T! Recommendations for improving the study 

Persons Recommended as Participants of Study. 
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TITLE Of PROJfCT 
< - ' 

, >APPtlCANT ORGANIZATION; 
^ PROJECT OIRECTOR: ■ 
PRI-NCIPAL 'investigator : 

' DURATION OF PROJECT: 



Leaders in education and" r'ehabiJ itation are becoming increasingly aware 
of the importance of the community, college system in the comprehensive * 
vocational training facilities for the handicapped. However, at the 
present time there is r)d clearly identified compilation of techniques 
and procedures which make it possible for handicapped' persons* to succeed 
in community colleges and thus receive occu'pational training that enables 
them to function at their full potential. The academic barriers which 
exist are even more serious than the obvious problem of architectural 
barriers. 

OBJECTIVES 

The primary objective of the proposed study is to improve the quality of 
vocational technical education for the handicapped student in the community 
college in Texas by establishing criteria for the successful completion 
of the vocational techrWcal program and byyfdentifying barriers (other 
than architectural) Hhi^Ch inhibit enrollment or completion of such* a 
program. State agencies would receive a report summarizing ways to re- 
move these barriers, and admirfi strators , counselors, and teachers, respon- 
sible for the student's education, would receive a guide which would help 
them improve vocational programs for handicapped students. 

PROCEDURES 

Critical tasks needed to accommodate handicapped students will be identified' 
by utilizing the Delphi Technique and a steering committee. Three recently 
enacted public laws will serve as references and for definitions of handi- 
capping conditions: P.L. 94-482, P.L. 93-112, and P.L. 94-142. The study 
will ealist the assistance Of persons who are knowledgeable in the field 
of vocational education for'the handicapped at t^e community college level. 

RESULTS AND BENEFITS OF THE STUDY 

IL. 

This Study will benefit ha'ndicapped persons who hope to complete vocational 
programs at the community college level. This study will provide counselors, 
vocational i^chnical teachers and administrators critical information o.n the 
most suc^e^ful approaches for accommodating persons with handicaps. The 
results of the study'will also assist community colleges in meeting the 
irftent of recently enacted public laws. 



ABSTRA'CT ' * • 

A Study, to Develop Techhiques aiid Procedures 
to Enable the Handicapped Student to Succeed 
in Community College Vocational Education 
Programs 

Texc^ A&M'Uni versi ty 
Donald L. Clark ^ . 
Joan S. Jernigan ^ ^ 

January 1, 1979 - September 30, 1978 
PROBLEM ' ' \ 



INDIVIDUAL STEERIlilG COWlfYEE RESPONSES RfGARDING 
CRITERIA FOR SUCCESSFUL-COMPLETION OF PROGRAM OF VOCATIPNAL 
EDUCATION BY HAfiDICAPPED COMMUfjlTY COLLEGE STUDENTS 

1. ' Success is being able to live a productive, self sufficient life in^ 

today's society. (Education in a given skill may prepare a student 
to cope better with changes in employment. A degree, as such, seems 
'to be unimportant.) A degree may be ^unobtai nabl e but the skills ac- 
quired by the individual will renjain the important *poi nt . 

2. Success is being economically self supporting. 

3. Success is completing a program of vocational training that will 
allow the studerit to realistica^lly compete in the job rnarket with 
non-di sabl-ed individuals with 'similar training. This training 
should be in line with the student's total needs. 

4. Success is^beinq educated or trained enough to earn a living with 
dignity. Expansion: to earn a living from an employer who hires 
many people and therefore the handicapped compete. Success means 

a handicapped person's training must be at least as good or better 
than a non-handicapped . person* s . In essence, t+ie employer must be 
satisri(»d thdt the employee is capable and can earn nwney for'the 
employer. Tfi(» worker must be satisfied with his/Tier work. 

5. Success ineruis completing training in the skill(s) selected anct 
academics required. 

» • 

6. Success means a person has completed an. AA degree at a community 
college program or has taken all of the courses in a program, has 
secured a job and has held the job for six monUis. 

7. Success means completing training and finding and surviving in a 

8. Success means being personally satisfied. 

9. SUccessful'completion occurs when a person determines his or her 
goals have been met. Perhaps one of the greatest barriers we can ' 
construct is for others to establish the cV-iteria of success for 
individuals who' either cannot or do not desire to pursue those 
goals. I strongly believe that we should pursue the id^a of self 
fulfillment and avoid the emphasts on economic measurement. 

10. Successful completion of a, program is an individual matter;,' not 
. . all individui^ls have the same goals {handicapped or not). It is 
possible that success means being appropriately employed. Success 
means the jb'iHty to function suc^cessful ly in an economic society. 
Success^may possibly mean fulfilling the goals of learninq a skill 
or studying other areas (of knowledqe). For most students, success- 
ful completion means completing the program with subsequent aj>pro- 
priate (pay, advancement, etc.) employment. ' 
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n. Succesit^KMns th.it Iho student has reached his/her vocational goals 
',.to'en^lo hi?n/h(?r^lo live his/her life to the* fullest. 

12. 'Success means completing an individualized program of study (program 

defined by the student and professionals), the cantent of which 
would include the vocational/technical, academic, conceptual and 
affecti'Ve skills reguisite for realistic employment for the student, 
' ^ • ' \ 

13, Successful completion of a vocational program at the post-secondary 
level by a handi capped' person takes place when that person meets 

. ' his/her goals and can proceed on whatever course he/she feels is 
best. For some it may be a degree, for others a certi f icate, *for 
others the ski 1 1 s necessary for employment. A program miglit be sue-* 
cessful if the person determines that the selected vocation is not 
what t^ey really want, and they are able to change. 

Success is when the handicapped student masters the course reguire- 
ments or the entire program curriculum (as a regularly enrolled 
student). 

A person should, be as well eguipped as is individually possible to 
compete successfully in the job market. Whether the person gets a 
degree or not is unimportant. However, if the person has the ability 
and th4 desiVe to ga for a degree he or '^he should be encouraged to 
do so just as anyone else would be, 

16. Success nietins 1) graduating* 2) completing skill training courses, 
3) securing eniployinent in the- area for which trained, 4) selecting 
appropriate field of study-in the light of external reqVjrements of 

in the 
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jobs and 6) being persorfally satisfied and successful in the field 
for which the person prepared, 

17. Success means being employed to the maximum potential, i.e,, ^^f^ 
he has the ability to^make $5.00 an hour, and makes $2,50, he ys 
not successfully employed. We cannot get into the trap of 
" ^loymervt" along being the criteria for, success. 



'em^^ 



Barriers Rated Very Severe 



BARRIERS IDEIiT|FlEO BY STEERIHG COffHTTEE 



Barriers Rated Moderately Severe ' Barriers Rated Severe 



Transportation: 1) on large campuses 
handicapped persons need the means to 
fjo from class to class, because of 
architectural barriers, there is a^ 
need to relocate classes away from' 
the establi she'd lab 15r shop, thereby 
losing the_use^of some learning aids 
and equipment. 

Attitudes of people: 
^ handicapped persons thenselves (too 
depen(jent, too independent, etc.) 

b) Parents, of handicapped (too protec- 
tive, too optimi,stic, unrealistic 
goals for son/daughter) 

c) Agency people, such as Rehabilita- 
tion Commission (too optimistic, 
too pessimistic about the abilities 
of the handicapped person, bureau- 
cratic limitations) 

d) ' Col lege staff (afraid of handicapped/ 
see them "different", 400 demand- 
ing,, notwanding enough, sym- 

, pathetic) 

e) Emoloyers/ Indus try I 

ilarrovl minded career* ideas: attitudes \ 
of agency, people, parents, the student i 
himself, instructors, college counselors! 
and ^industry are set in traditional \ 
stereotypes of placing the handicapped 
in tra"Jitional vocations, i.e. deaf ' 
people, ar& good watchmakers. 



ln?t'ructjonal materials and class- 
room design (need to adapt mater- 
ialis to allow use by handicapped- 
th^is would vary with'handicap). 



F'iMncial barriers: lack , of trained 
supjJortive staff to work' and provide 
needed services fo the handicapped. 
Rehabilitation counselors, on-campus' 
CQordinators'flf [landicapped services 



r 



Testing, such as en- 
trance arid aptitude 
tests. 



Communication and coor- 
Idination of people Snd 
jorganizations among 
jthemselves-and with 
[handicapped students 



• ;The instructor's teaching style is in-, 
'compatible with the student's learning 

-'styJe, J.e.,'the instructor u'^es lec- 
'tures, overheads and essay tests and 
the student may ^rn best by demon- 

■ sttation and is best tested by exhi- 

*. bitino. skill to the insti'uctor. 



The language level of 
textboo^ks used in class 
as welTas the language 
level , of instructors 
and e)Sminati'ons 



' Mm, continued 
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Baprvers Rated Very Severe 



Attitudes ' • . , •< 
•a) Poor cofninuni cation often 'cau^d 
by a bad attitude 

b) Attitude of the student toward 
self and job ^ • ; 

c) Attitude of institution (admini- 
stration and teachers] 

d) Attitude of employers- 

\] Attitude of 'oth'ers'^ who help 
the students (counselors, state 
and local) ' 

Need for (equipment such k] a tape 
recorded to cover what was said in 
class so that it can be reviewed 
atjhome'at a slower pace. 

Attitude. 

Teachers lack of understanding of 
the handicapped and their resis- 
tance to accepting the handicapped 
student in class 

Attitudinal barriers of the teacher 
and employer: 



'Barriers Rated. Mode'raMy Severe 

Faci 1 i'ties-'iiiost do 'ncff '~~ 
accommodate fhe handicapped - 



Getting infornation from the 
■places that can h^lp a handi- 
capped student! : 



!■ > 



Teacher's leyl>pf expectations 
of the student-infl-exibility 
of curriculum 



Lack of knowledge of the handi^ 
capped and handicapping condi- 
tions 



Barriers Rated Severe 

— i # 

Occupation-'-some occupa- ',7,^. 

tians just cannot be 
^performed by handicap- 
ped person^ 
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Inflexibility to time 
allowed to complete the 
couVse (3 hours/sem- 
ester, etc.) 



Inadequate equipment, 
materials and supplies 
and arrangements of 
facilities at work and 
in school 



.BARRIERS, continued 



Barriers Rated Very Severe 
^ ! : 



Attitude- i.e., the belief that a per- 
son must be able to walk- to be a disc 
jockey in a radio station (vfittlout 
stairs)--any fantasy ccn become a 
reality 



Lack of understanding of what it is^ 
to be handicapped . ' - 

Comnication problems, deaf students: 
Problem between the teacher and inter- 
preter (teacher speaks so fast that 
the interpreter cannot catch., up to 
what the teacher is saying) 



Human, barriers 

a) Self concept 

b) relationships with others (parents, 
teachers,- employers, significant ^ 
others) 

c) attitudes toward self, teachers, 
einpToyers 

d) values 



Barriers Rated Moderately Severe 



■Physical -need for modification 
of equipment in training situa- 
tions and the need, to provide 
modified equipment to potential 
employers- 



[ack of knowledge of individual 
'Curriculum design (i instructor's) 

Communication problems,' deaf stu- 
dents: difficulty in paying at' 
•tei^ion to interpreter when the 
teRijer is writing on blackboard 
and it is necessary for the stu- 
dent to take notes also 

Conceptual barriers 

a) levels of intelligence; com- 
patibility in relationship", 
of aspirations and.require- 

' ■ ments of various levels with- 
in the occupational area of 
student's choice 

b) decision making, 

c) problem solving 



Barriers Rated Severe 



Social integration-begin 
early to assist the " 
learning .process-provide 
assistance 'to obtain edu-, 
cational'opportunjties 
(i.e., provide the best- 
person avail able-a col- ' 
lege graduate ,if needed) > 

Lack of known teaching 
strategies. $ 

Cjmmuni cation problems, 
-^deaf (Students: lack of 
understanding-deaf stu- 
dents ha\^e difficulty in 
■understanding language 



Academic barriers; reg- 
ular curriculum may not' 
be appropriate 
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BARRIERS, continued 



Barriers Rated Very Severe. 




Handicapped individual's initial atti- 
tude toward enrolling as a student in 
a course- or progran designed for regu- 
larly enrolled students 



Barriers Rated Severe 



" ,' Lack of proper evaluation and testing 
prior to trying' to make a 'Vocational , 

' training decision (for post-secondary, 
placement) 



Faculty and staff attitudes toward i The particular educational 



accoiiiiiiodat.ing and treating handi 
capped students as equal in intent 
'and purpose as the regularly en- 
rolled students initheir courses 
and programs ^ * 



Unrealistic goal setttng by the 
student and, his/her family 



institution's governing 
board philosophy and the 
community responsibility 
toward the role and scope 
of the community college 
or technical institution 

Lack of. information as to 
what types of employnent 
are available. ■ 
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A $H« TO DEVELOP TECHNIQUES AND PROCEDURES TO ENABLE THE 
HANDICAPPED STUDENT TO SUCCEED IN COMMUNITY COLLEGE 
VOCATIONAL EDUCATION PROGRAMS 

Minutes: 
Steering Conwlttee Meeting 
February 10, 1978 

Members present were Roland A. H. Benson, Stanton- Calvert, Howard 
Duhon, Elizabeth Fettfsr, William Henderson, Lynn Hill, Curtis Tom 
JUston,, Bettye Lacy, -Paul Lindsay, Eleanor Mikulln, Jamleson H. B. 
^yNewell. Freddie Nyland, Larry Smith, T^ue Tlllery, Ron Trull, Sue 
Yoselow, Donald L.^ Clark, and Joan Jemigan^J The members absent 
were Paul Clayton, Gllmore Williams and Trov Williamson. 

The initial meeting of the Steering Coimiittee for the study to 
Identify the barriers th^it Impede the successful completion of post- 
secondary vocational programs by handicapped individuals in Texasi was 
held February 10, 1978,^ at the Holiday Inn South, Austin, Texas. The 
foeas of' the meeting was on the definition of "criteria for success- 
ful completion of vocationa^rograms >by handicapped students", "bar- 
riers" which the handicdppeWtudent encounters in his/her efforts to 
gain vocational skills, and the nomination of persons whom tne 
steering' conmittee felt would be contributing participants/respon- 
dents in the study. The Project Director,, Donald L. Clark, and Prin- 
cipal Investigator, Joan Jernigan, reviewed the project, the project 
objectives, and the timelines of the study. 

Thelliscussion of the concept of criteria for successful com- 
pletion of a vocational program revealed many different perspectives 
such as a person's own satisfaction in terms of his. goals, the cost 
effectiveness of the vocational program of instruction, and the han- 
dicapped person's ability to achieve to his potential in terms of 
income earned for t.ime and effort invested in Vocational education. 
A list of the criteria for successful completion of vocational pro-, 
grams is attached to these minutes. 

^ In the process of identifying barriers, one. contribution was 
made by a member involved in assisting handicapped students at San 
Antonio Colleger Lynn Hill explained that the individual case 
study was an excellent met)iod of identifying and resolving barriers, 
- and that from th^ individual -case, a more general knowledge of Ijar- ^ 
riers and methods of assisting handicapped students followed. 
Another interesting contribution was that whenever gains are made 
in assisting the handicapped, there has been an interface person 
present on campus to help in making the gains. 

The information contributed by the Steering Committee members 
will be utilirid in designing the Round One questionnaire of the 
J)elphi study. The Steering Comnittee meeting was useful also in 
causing the persons involved to become acquainted with efforts be- 
ing made on behalf of the handicapped in community college vocationa 



programs in Texas, and In becoming knowledgeable of the Increasing 
HMfnbers of concerned persons involved. The assistance of the steering 
comnitteer w111 be invaluable throughout this study. 

^ The following are included with' this report: 

1. Individual Steering Committee Responses Regarding Criteria 
for Successful Completion of Program of Vocational Education 
by Handicapped Cofimunity College Students 

2. Barriers Identified and Ranked by the. Steering Conmittee 
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APPENDIX C: /cORkESPONDENC^ NOMINATED j-ARTICIPANTS ' 

' /r • ' ■ f 

Letter - February 18, 1978. with agreement form 
Abstract - . * 
Letter - March 11, 1978 
Objectives of the Study ^ 
Steering Committee Members 
Definition of Terms ' [ 

Workshop Agenda 



For discussion of the information in Appendix C see pages 68 and 69. ^ 
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TEXAS ASiM UNIVERSITY 



COLLEGE OF EDUCATION 

: ' COLLIGC STATION TCXAK 

^ February la; 1978 

( ENtFH FOR Career • ; 

hrvELOPMENT AND • ' '^n' 

<Vf lJ RATIONAL PlV. PAJLAT^ON - J.. 

- ■• N 

In order to more effectively meet the needs of handicapped vocational 
students In the State of Texas, Texas A&M University, In cooperation 
with the Texas Education Agency, Department of Vocational Technical 
Education, Division of Research, js conducting a study to Identify 
barriers that Impede the successful completion of post-secondary vo- 
cational programs by hahdicapped Individual sV^ An abstract of the 
project proposal. Is enclosed with th/ls letter, 

^A steerlna coiwilttee was 'Identified by personnel from appropriate 
agencies Within our state. At S formal meeting of the steering com-, 
mlltee your name was Identified as a knowledgeable Individual who 
could assist In providing Information that woUld be of benefit to the 
study. The Infdrmatlon gathering technique we will be using Is a 
Policy Delphi Technique. Delphi forecasting and group Information 
gathering techniques are widely used In business and Industry for the 
systematic development of expert opinion consensus. This methodology 
Involves gathering da^ta from a small group of persons who by profes- 
sional reputation have been Identified as ''experts". , ' 

If you agree to participate, we will send you packets of appropriate 
materials further explaining the study. During the study you will 
be provided with edited statements'derlved from the total panel of. 
respondents, and at the, time of completion of the study, you will be 
provided with a copy of the results. Detailed Instructions will be 
Included In each packet of materials. Your participation will entail 
the following activities: 

1. Completion of the Round One Questionnaire (mailed to you). 

2. Completion of the Round Twp Questionnaire (mailed to you). 
, 3. Attendance at a two day statewide workshop ^(travel and per 

diem paid at the rate of 18^ per mile and $30.00per day) on 
May 4 and 5, 1978 In Austin or San Antonio. 
4. Completion af the Round Three Questionnaire at the workshop. 

The value of the study wlll^ depend to a great extent on the partlci- 
patlpn of the Invldluals nominated by the steering committee - you - 
and on 100 percent of the questionnaires (called "Rounds") being re- 
turned. We would like each person who agrees to assist us to^do so 
In terms of total participation for all three rounds of the Delphic 
exercise. The completion of each of the three questionnaires should 
take no longer than 45 minutes to an hour. One of these responses- 

'will be requested at the time of a statewide workshop in May. The 
time schedule given below will help you to determine the planned 

. dates for each mail -out and requested dates for return. 



Request, for agreement 
to participate' 

Round One 



. ^Mailed to 
Respondents 



February 18 



Returned by 
Respondents 

February ^ 



March 15 



March 28 



Round Two 



April 3 



April 17 



Round Three 



Distributed and collected at* 
.workshop 



Final Report Mailed 



September, 1^78 



f 



The workshop will serve two purposes - receiving and sharing informa- 
tion regarding vocational programs for handicapped students in com- 
munity colleges. The workshop will provide an opportunity for the 
participants to receive information from experts 1n the field which 
will assist them 44 becoming more effective. The research project 
will be gaining information from participant* as they complete 
three rounds of the Delphic study, The workshop will consist of a 
day and a half of 1) presentations by consultants from California, 
Minnesota and Texas, 2) discussions of vocational programs at the 
postsecondary level for the handicapped, and 3) reports from state 
agencies involved in assisting handicapped students to gain voca^ 
tional skills. 

Your' qualifiications were the basis for your selection and we hope you 
can be a parT of this study. This investigation should .provide some 
of the very best thinking available regarding vocational training;for 
the disabled. The experience is reported to 6e highly stimulating 
and interesting by others who have participated in such studies. 

Please complete the enclosed form indicating whether you can or can- 
not participate in btjth the Delphi study and statewide workshop. 
Call Joan Jernigan at (713) 845-6816 if you have any questions con-, 
cerning the study or your participation in it. Yourjreturn of ^the . 
agreement form by March 30 would be greatly appreciated; A stamped, 
self-addressed envelope is provided. We are looking forward to your 
involvement with this research. 

Sincerely, 



Donald Clark, 
Project Director 



Joan Jernigan 
Principal Ipvestigator 
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AGREEMENT FORM 
/ Date 



I am able to participate in the study o*n the Development 
of Techoi4|ues and Procedures to Enable the Handicap'ped 
Student to Succeed in Community Vocational Education 
Programl. ; * - 

I do riot ^eel that I will be able ta participate in the 
study. : 



Name 



Pos;iti9in 



Institution or Agency 



telephone: Office ^^^^ 



(Return of this form by March 10 will be greatly appreciated) 



218 




ABSTRACT 



TITLE OF PROJECT 



A'PPLICANT ORGANIZATION: 
PROJECT DIRECTOR: 
PRINCIPAL INVESTIGATOR; 

DURATION OF PROJECT:^ 

/ 



A Study to Develop Techniques and Procedures 
toEnable the Handicapped Student to Succeed 
in Community College Vocational Education 
Programs 

Texaf A&M University. 
DonaliJ L. Clark 
^ Joan S. Jernigan 

January 1 , 1978 - September 30, .1978 
PROBLEM 



Leaders in education and tehabil^i tation are becoming increasingly aware 
of the tmportance of the community college system in the comprehensive 
vocatTfenal training facilities for the handicapped. However, at the 
present time there is no clearly identified compilation of techniques 
and procedures which make it possible for handicapped persons to succeed 
in community colleges ^nd thus receive occupational training that enables 
them to function at their full potential. -The academic barriers which 
exist are even more serious than the obvious problem of architectural 
barriers. 

OBJECTIVES 

The primary objective of the proposed study is to improve the quality of 
vocational technical education for the handicapped student in the community 
college in Texas -by establishing criter,i^^ for the successful completion ^ 
of the vocational technical program and" by identifying barriers (other ^ 
than- architectural ) which inhibit enrol Irnfent or. completion of such a 
program. State agencies would receive ar report summarizing ways .to re- 
move these barriers , ;and Administrators, counselors, and teachers, respon- 
sible- for the student's education, would receive a guide which would help 
them improve vocational programs for handicapped students. 

PROCEDURES 

Critical tasks needed to accommodate handicapped students will be identified 
by utilizing the Delphi Technique and a Steering committee. Three recently 
enacted public laws will serve as references and for definitions of handi- 
capping conditions: P.L. 94-482, P.L. 93-112, and P.L'. 94-142. The study 
will enlist the assistance of persons who are knowledgeable in the field 
of vocational education for the handicapped at the community college level; 

RESULTS' AND BENEFITS OF THE STUDY 

This study will benefit handicapped persons who hope to complete vocational 
proqrriinis at the conHnunily college level. This study will provide counselors, 
vo(fJt.ionnl tochniCfH teachers and admihi strators critical infonnation on the 
iiiDst. -.ucf.e'/, Tul approaches for acconimodatinc) persons with handicaps; . The 
results of the study will also assist community colleqgs in meeting the 
intent of recently enacted public law's. 



TEXAS A&M UNIVERSITY 

COLLEGE OF EDUCATION 

COLLCOE ITATION. TtXAg 77«43 



Center fo» Caibw 

Development and 

Occupational PnHPAaATioN i ^ 

March 11 . 1978 



Thank you very much for promptly responding to aur letter soliciting your 
participation on the studly of bar/iers that handicapped students encounter 
in Texas' Commjnity Colleges, and more particularly, the barriers they 
encounter 'in their vocational classes. 

You will be receiving the first questionnaire soon. Also, we have almost 
completed plans for a workshop on May 4 and 5. Project finances will*ay 
for "travel, food, and lodging at this workshop. We look forward, to meeting 
you. • . ^ 

So that you may become more familiar with the project, we are including the 
objectives, the names of the steering committee, definitions of terms, and 
a tentative agenda for the statewide workshop'. A finalized program will be 
mailed to you by March 30 and at. that time we will need information for 
making! reservations for you. 

' Again, we appreciate your willingness to assist with this study. With 
your support it can help those who encounter barriers for handicapped 
students at community colleges.^ 

Sincerely, 




Jan Jerniga/^/ ^ 
Principal Investigator* 

cc: Donald L. Clark 
Project Directer 




enclosures^ 
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OBJECTIVES OF THE STUDY 



Objective 1* 



Objective* 2: 



Idenfefy criteria for successful completion of 
vocational technical programs by handicapped students 
at coimunity colleges, in Texas, and; as a result, 
identify services or programs to remove barriers for 
vocational students with handicapping conditions. 

Identify specific barriers (other than architectural 
within the school setting) which exist in community 
colleges in Texas in .vocational technical programs . 
which would inhibit enrollment Or completion of the 
vocational technical program by the handicapped student. 

Objective 3: Identtfy strategies for implementing findings of the 

Delphic study in comrjunity colleges in vocational tech- 
nical programs. 



'Objective 4: 



Objective 5: 



Develop a report for state agencies summarizing criteria 
for successful completion of vocational. technical pro- 
grams at the community colleges in Texas, and recommend 
services or programs which would remove barriers for 
vocational students at the community college -level . 

Develop a guide which can be utilized by administrators, 
counselors and teachers,, 



221 



, ' STEERING COMMITTEE 

Raland A. H. Benson 
Post-Secondary Programs 
Occupational Education and Technology 
.Texas Education Agency 
Austin, Texas 78701 . 
512-47^-358^ 

Stanton Calvert 
Col lege Coordinating Board 
Division of CommunitiT and 
Continuing Education 
'P. 0. Box 12788 
Capitol Station 
Austin, Texas 78711 
512-475-3413 

Paul Clayton, Chairman - * 

Jewelry Instruction 

Occupational Education and Technology 

Paris Junior College 

Paris, Texas 75460 

214-785-7661 

Howard Duhon 
Assistant Dean 

Occupational Education and Technology 

Lee College 

Bay town ^ Texas 77520 

713-427-5611 

Elizabeth Fetter 

Director of Project for the 

Handicapped ^ 

Eastfield College 

3737 Motley Drive 

Mesquite, Texas 75150 

2.14-746-3297 

William Henderson, Vice President 
Management Sreryices Associates 
P. 0. Box 3750 
Austin, Texas 78764 
5l2-327-?680 



MEMBERS 



Lynn Hill 

Project Director for the 

Handicapped ^ 

San Antonio College 

1300 San Pedro 

Sari Antonio, Texas 78284 

512^734-7311 

Bettye Lacy, Asst. Supt. 

Fort Sam Houston I.S.D. 

1900 Winans Road 

San Antonio, Texas 78218 

512-824-7539 

Paul Lindsay 

Vocational Teacher* Educator 
Southwest Texas State University 
San Marcos , Texas 
512-2 45-2338 

Curtis Tom Liston 

Manager of Student Services > 

Texas State Technical Institute 

Waco, Texas 

817-799-3611 

Eleanor Miicul in 

Chief Consultant 

Department of Special Education 

Texas Education Agency 

Austin, Texas 78701 • 

512-475-3507 ^ 

Jamison H. B. Newell 

director. Occupational Education 

and Technology 

San-^tonio College 

1300 San Pedro 

San Antonio, Texas 78284 

512-734<7311 

Freddie Nyl and. Student 
Austin Community College 
2100 Benwick Circle 
Austin, Texas 78723 
512-926-8615 



222 



STEERING COMMITTEE MEMBERS (con't.) 



Larry )Snii th. Student 
% Lynn Hill 

San Antonio College - 

1300 San Pedro 

San Antonio, Texas 78284 

512-734-7311 

Rue'Tillery . 

Vocational Adjustment Coordinator 

Fort Sam Houston I.S.D; 

]900 Winans Road 

San Antonio, Texas 78218 

512-824-7539 

Ron Trull 

Program Director 

Texas Rehabilitation Commission 

118 East Riverside 

Austin, Texas 78723 

512-447-0Z93 

Gilmore Williams, Instructolr 
Austin Community College 
3606 Carl a Drive " 
Austin, Texas 78754 
51-2-926-0323 

Troy Wi lliamson, Placement 
Occupational Education and Technology 
Paris iJunior College = 
Paris; Texas 75460 . , 

214-785-7661 

Sue Yoselow . . ^ 

Project Director for" the Handicapped 

El Centro College 

Main and Lamar * 

Dallas,- Texas 75202 < ' 

214-746-2377 



223 



DEFINITIONS' OR' TfRMS • 

Barrier : any obstacle which prevents access or produces separation 
( The Compact Edition of the Oxford Engl i sh Dictionary , 1971). 



Delphic Exercise : eliciting and refining group judgments by drawing 
upon experts* opinions.' Defined by Turoff (1970) as a "mgthod for the 
systematic solicitation and collation of informed judgments on a parti- 
cuUr topic*' . 

Expert : anyone with unique knowledge who can constructively contribute 
relevant inputs, an experienced specialist (Eriund, 1975).' 

Handicapped student : for the purpose of this research the definition 
of handicapped will include definitions from two recent Publ.ic Laws, 
P.L 94-142 and P.L. 94-112, Section 504. The Extension and Revision 
of the Vocational Act of 1973 (Federal Register, Volume 4?, No. 191, 
October^a, 1977) refers -to the definition of P.L. 94-142 (Federal 
Register, Vol. 42, No. 163, Part M, August 23, 1977) 

^ 121a, 5 Handicapped children. \ 

(a)s used in this part, the term "handicapped children" means 
those children evaluated in accordance with 121a. S30. 121a. S34 as 
being nientally retarded, hard of hearing, deaf, speech impaired, ^ 
^visually handicapped, sferiously emotionally disturbed, ortho- 
''pedically impaired, other health impaired, deaf-blind, multi- * 
handicapped, or as having specific learning disabilities, who 
because of those impairments need special education and related 
services. * , . 

The definition of the handicapped found in P.L. 94-112, Section 504 of 
the Rehabilitation Act of 1973, (Federal Register, Vol. 42, TJo. 86, 
May 4, 1977) appears to be more appropriate for the purpose of defining 
*the handicapped student in post-secondary educa'tion. 

' Appendix Analysis of Final Regulation: Subpart A--General 
Provisions. Definitions: 3. /'Handicapped persons." Section 
84.3(j). . . The *def fni tion of handicapped person* in paragraph 
( j) (l^confoVms to the statutory defini tion of handicapped 

' persor^that is applicable to section 504, as set forth in 
section 111 (a) of the Rehabilitation Act Amendrgents of 1974, . 
Pub.. L. 93-516. ^ - 

* 

. The first of the three parti^^^of the statutory and regulatory 
...definition includes any persor^who has a physical or metifal 
impairment that substantially limits one or more major life 
. activities. Paragraph (j)(2)(i) further defines physical or 
mental impairments because of the difficulty of ensuring the 
comprehensiveness of^ny such list. The term includes, however, 



/^ii^ diseases?^ and conditions as- orthopedic, ;4vi sua! , 
speech and hearing impairments, cerebral patsy, epilepsy, 
muscular 'dystrophy, multiple sclerosis,, cancer, heart disease, 
diabetes, mental retardation, emotional illness, and drug 
' - addiction and alcoholism. 

Since both defini^ons of the handicapped are legally applicable, both 
will be included to define the handicapped student at the post-second- 
ary level . \ ' 

Li'kert Rating Scale Survey : a series of statejnents to which the 
examinee responds by indicating the extent to which he agrees 6^r 
disagrees with each (Noll and Scannell, 1972), In this study the . 
Likert Rating Scale will incKide five ratings. 

Participants : each member of the .if^i^ring committee will select 
three persons and two al ternates |<) -bi^^ Jfarticipants, who will 
react to the questions presented,-arj^^oompf^ the rounds^ of the 
Delphic exercise. 

Steering XoimiHtee : a committee of approximately fifteen persons 
who are responsible for acting in an advisory «pat>Ky to the research 
^project. This committee is also known as a userE?ody, and expect 
.some sort of product frono the exercise which is useful to their 
purpose (Turoff, 1970)* They are responsible for selection of the 
participaxwte, and will become a part of thef participant group, i.e., . 
they will react to the major questions, cpmplete the prior-y^ assess- 
ments and submit a ration^rt^- ^ any y^ tnations from the mode of 
responses. ' ^ °^ 
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WORKSHOP: DESIGNING PROGRAMS FOR THE HANDICAPPED IN VOCATIONAL 
EDUCATION AT COMMUNITY COLLEGES IN TEXAS 



Objecti ves : 



To identify successful 
programs which have 
assisted ^andicapped 
students lo complete 
post-secondary vocational 
education 

To prioritize solutions to 
barrier removal. (Solu- ^ 
tions to barriers will have 
been identified' in a pre- 
vious round of the Delphi 
study.), 

To identify training needs 
of handicappefl persons 
specific to handicapping 
condi tion (s^e^ handi cappi ng 
condition) 

To identify the components 
for design of a program at 
the community college level 



Activities 

Persons repjfesenting exemplary 
programs serving handicapped 
students ir\ vocational classes 
at the post-^&€€eft^arv_^ level will 
be invited to serveXvS consul- 
tants. 

Participants will assign pr^ 
■ ities^to solutions which have 
been selected to remove or 
circumvent barriers. 



Consultant will discuss train- 
ing needs. of handicapped persons. 
Additional information will be 
duplicated for participants. 

,x 

Consultants will discuss speci- 
fic components fdr p'ro^rams for 
the handicapped at the community 
col lege level . . , y 



Constrl tants 



' .Three consultatns have been selected because of their extensive 
work with hafnditapped students and adults. Brief summaries of thair 
backgrounds are included here.' These consultants have been contacted 
and have agreed to help with the project. 

Barbara Sul 1 i van Specialist in Academic Affairs , jOff ice of the 
Chancellor, California Community Colleges. Directs the Enabler 
Program in California Community Colleges. Enablers are, employed 
for the purpose of assisting handicapped persons on these campuses 

Tom Sawyer Director, Special Students . Program. * Hennipin School 
District 28i, Minneapolis, Minn., Post-Secondary Programs, Voca- 
tional Education. Assists in placing handicapped students in 
post-secondary vocational classes which are taught by utilizing 
criterion referenced materials. 

Wi 1 1 iam Henderson^ 



^ Vice President of Management Services Associ- 

(Physically handicapped from residuals of poliornyel itis) . 

for the National Easter'Seal Society. 



•ates 

Formerly' Program Consultant 
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APPENDIX D: ROUND ONE DELPHI STUDY 
Letter - March 31, 1978 
Round One ' 

Request for Personal Information 



r 



For discussion of the information in Appendi'x D see page 69. 
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li:XAS \«?M rNIVEHSITY 
COLLEGE OF EDUCATION 

^ COLLEGE V AT>ON "^CXAS 7 7 843 

V 

C ENTEl FOR CaAEER ' " 

Dhvelopment and 

OrCi; RATIONAL PREPAJIATION 

March 31 , 1978 



Thank you very niurh for agreeing] to participate in ,the research project 
entitled A _Stud^_of Qd'^rjors Encoun tered by Handicapped Students Which 
I mpede Success ful Comjrielior of Vorat ionaV Technical P rograms . ~ ^ 

You, as d responfient , u e being requestec to complete three rounds of the 
Delphi questionnaires. "Information obtained will be sunriarized a report 
which wiM be presented to the Department of Occupational Technology, Texas 
Education Agency, along with recorrinendatibns ^for removal of barriers which 
impede the successful Lompletion of vocational programs by handicapped 
students. Respondents wil.1 also receive a copy of the sumnarized report. 

The enclosed first round of this research stiTdy is a request for the iden- 
tification of barrfers which impede the successful completion of vocational 
programs in comnunity colleges by handjcapped students. 

Barrier locations are. found in three broad areas, barriers wi thi n society, 
barriers within the helping system and barriers within the handicapped 
person, his fami ly anft other ad^/ocates. Barrier types found in these lo- 
cations are nuiue^.us, some o>-tne toUov5iag will serve as examples: 

Barriers within Society 

^ InadeuAiate expectations on the part of society 

Inadequate support systems such as therapy groups to 
encourage attendance in school ^ ^; 

Barriers withii t^e Helping System , ' ^ 

Lack of f^qui pment^ to provide. adaptations to learning, i.e.," 
tools designed or adapted tor a cerebral palsy student 

Examinations which are sensorily oriented (oral exams which the 
deaf could not participate in), timed examinations which pro- 
hibit adequate answers from a student with a learning disability 



Barriers within Handicapped Persons, Their Families and Other Advocates^ 
Personal feelings or inadequate self-worth 

Internal orientation and lack of a desire to be among other people 

Inadequate knowledge of life skills to successfully perform ^ 
in vocational tV*aining programs. 

In order that the identified barriers may be processed to prepare for Round 
Two of the study, you are asked to return yoMr response by April 10 in the 
envelope provided. 



Sincerely V " 




Project Director Principal Investigator 
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A STUDY OF BARRIERS ENCOUNTERED BY HANDICAPPED STUDENTS WHICH 

IMPEDE SUCCESSFUL COMPLETION OF VOCATIONAL TECHNICAL. PROGRAMS . 

Delphi Study: Round One 

Please check the criteria which you feel xronstitutes successful 
completion of vocational technical programs by handicapped students 
in community colleges. 

Check one or more: 



I I Completion of an associate 
, degree 

Q Certification in the tech- 
nical area for which the 
student is trained 

^ CH Acquisition of sufficient 
- ' job skills to become suc- 
cessful ly employed 

n Acquisition of skills to 
1 ive a productive sel f- 
suff icient 1 ife 



[~| Acquisition of , sufficient S'killS 
to compete in the world of work- 
with non-disabled individuals * 
with similar training 

I I Sufficient acquisition of skills 
to meet personal, individual goals 

I I Successful employment to the 
maximum potential of the per- 
son 's earning power 

□ Other (Specify) 



Please list types of barriers which you feel prohibit handicapped students 
from successfully completing vocational programs in the'jigpnunity ccrllege. 
List as ma.ny a^ you like; however, please list a miniinurrMf three. Check 
the physical -or mental impairments affected by the barril^. 

Examples of barriers *are as follows: 



Barrier 



C>i ^ «^ 'b 
C V Q ^ Q 



Vs. 



^ ^ ^ # <<f ^ cj- c5 



Inadequate knowledge of life 
skills to successfully perform 
in vocational training programs. 



Communications problems: Diffi- 
culty in paying attention to an 
interpreter, taking notes and 
watching the teacher write on 
the board all at'the same time. 

Begin on Next Page 



♦Handicapping conditions listed in Section 504, Rehabilitation Act, Federal 
Register, Vol. 42, No. 86 Wednesday, May 4, 1977 
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List Barriers: 



s 

.0 ^ 

1> s ^ 



Q; A «^ 



\ 



^ 0 ^^ to 
^ .0/ ^ C b V 




PERSONAL INFORMATION 
NAME ^ ^ 



ADDRESS 



ORGANIZATION YOU REPRESENT 



Please answer the following questions pertaining to your association or 
^-esporisibility for the education of handicapped cofimunity college students 

What is your association wi'^h handicapped conmunity college students? 

□ Handicapped student (self) f 

□ Teacher/ Instructor Subject taught - . 

□ Teacher trainer "Explain ] 

□ Employed by ao agency which serves the 'handicapped 

Specify the agency _^ \ | 

□ Other Explain • . 



The following questions pertain to your knowledge of handicapping 
conditions. 

1. Dn you have d handic'apping condition? Yes ^ No_ (Circle one) 
Please explain ^ 

Z. Do you work directly with handicapped students at present? 
Yes No (Circle one) 

Are you. responsible for educational planning for the* handicapped? 

.;V:;vYfe^ No (Circle one) Please explain _1 

4. ^Arp 'yoy rl^ponsible for providing other services to handicapped 
C- personjkvies No (Circle one) Please specify 



5.'> Jbout\Sh|l;,f^ handicapping conditions are you most knowledge- 

% ■m^:mim\ : , : — 

'^tM0ifii^%f^M^^^ Jernigan 
■'V^'^-"^'^'^'' --^ sci pi i nary Education • 

Col lege of Education 

'i$^m' "^'''^ University 

College Station, Texas 77843 • . 



APPENDIX E: STEERING COMMITTEE AND PARTICIPANTS 



For discussion of the information in Appendix I see page 70 
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«4 

* Steering Committee Members 



'( ) Number assigned to Participants 
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APPtNDIX F: ROUND TWO' DELPHI STUDY 
Letter -.April 20, 1978 
Questionnaire 



For discussion of the information in Appendix F see page 72. 
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^ i^i, , TKXAS ' A&M *IINIVEBSITV 

*^ ^ . * ^ COLLEG^ OF EDlfcATfON 

• * ^ •# 
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Thank you for your participation In the first round of this research, 
however, If we ^id not get your responsf, we would still like" for you to 
respond to this*' second round, The^ second round consists of all of the 
.barriers that the participants across the s^te recognize as Impeding the 
successful completion of vocational programs by handicapped students Irr 
conwunlty q^leges. The barriers have now been grouped under three gen- 
eral classifications: 1) barriers within the handicappetj person, their 
families and other advocates, 2) barriers in the helping system, and 3) 
barriers within society. Some of the barriers submitted have been re- 
worded or combined with barriers whicli seemed similar, so because of this, 
some of the statements may not have the^sanie meaning th^t you intended. 
If you think your idea has been,m1s1ntcrpret(^d, please write the bar-*' 
ricr so that; the meaning Is clear.' 

• It Is imperative that this data be returned Imnediately so that we 
can use the Information to make up the third round of the Delphi ques- 
tionnaire on April 28 In time for the workshop on May 4 and 5, Instruc- 
. tions for, the completion of the questionnaire are at the beginning of 
the Instrument. ♦ , ^ * . ^ 

We are looking forward to having you participate with us Ijp Austin 
at the workshop on May 4 and, 5. jjKs. noted lliithe letter of Invitation, 
we will be able to re1mburse5y<i9(5fiti;,-trave1 and per diem. * 



Thank you very much for youf^fsi stance In the com^eticfiPSy this 
questionnaire. 

Sincerely, ' 

,Donal(J L. Clark , ^ « ^ Joan Jarnlgan ^ / 

Project Director - \ \- Principal Bhvestlgator 
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A S TUDY OF BARRIERS ENCOUNTERED BY HANDICAPPED STUDENTS WHICH IMPEDE SUCCESSFUL COMPLETION 
■ • OF VOCATIONAL TECHNICAL PROGRAMS IN COWUNITY COLLEGES ~ 



' 3 

Instructions: Please read each barrier carefully and rate it according to its severity. The scale used is as 
follows: Severity - How severe is the barrier in impeding the progress of the handicapped voca- 
tional student in comnunity college? ' 

1 -7 Vfery severe . 2 -- Moderately severe 3 -- Slightly severe ' A - Not severe 
Fo^-each of the barriers that you rate "1 - very severe, and 2 -- moderately severe", 

please give a recoimendation, for the retroval of the barrier. 



Example: Barrier 



( 



Lack of equipment to 
provide adaptations to 
learning, i»e., tools 
.designed or adapted for 
a cerebral palsy student, 



Severity of Barrier 
1 ® 3 4 . 



Reconmendation for removal 

Obtain legislative sup-, 
port to increase funding 
to purchase any equipment 
,'necessary regardless of, 
cost. , 



BARRIERS WITHIN THE HELPING SYSTEM 



Severity 'of Barriers 



Recommendation for Removal 



Legislation . 



Very 
severe 



Not 

Severe 



1. A general lack of knowledge in the aca- 
demic community of Section 504 of the 
Rehabilitation Act of 1973 (25) 



1 2 3 4 



2. 



Spcial Security Disability Insurance 
legfslation which inhibits initiative 
to prepare for employment (18) 



Plar\ning and Preparation 



'A 



3. 



Inadequate planning on the part of the 
admini strati ve^staff for individual 
s'iiudent needs o'f the handicapped such ' 
as students with language barriers 
(30) (3^1 



1,234 



1 2 -3 4 
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Very 
severe 



Not 

severe 



Reconwendations for Removal 



4. General lack of comnuni cation between • 
/ helping agencies and the training 

institution (25) - 

5. Too few certified rehabilftation 
counselors on campuses' of the train- 
ing institution 

6. Lack of 'organizational structures , 

, which insure meaningful interaction 
between handicapped and qondisabled 
• students {14){26)(24) 

7. Poor planning *nd organization which 
'. results in social barriers, i.e., in- 
ability to participate in coqcerts, 
bear speakers, or attend films (45)(58) 

8 Lack of planning for required activities 
which are difficult for handicapped stu- 
. 'den|; such as registratitih '(51)(49) 

■ Personnel: Support Services . 

9. ' Inadequate availability of readers, 
' ■ interpreters, tutors and counselors 

for handicapped students (6)(21)(8)(27) 

10. Lack of funds for -support services and 
staff (i.e., wheelchairs, pushers, 

, », attendants, note- takers, interpreters, 
" tutors, etc) {5)(33)(55)(45) 

11. Lack of inttial and 'ongoing mobility 
(i^ientatlon (37) 



12.' fSck of skilled Interpreters for the 
deaf In ^11 classes including voca- 
tional technfcal classk (9)(18) 
(56)(37)(60)(16) 




Very Not 
severe severe 



Recamiendations for Removal 



13. Lack of available qualified'tutorial. 



12 3 4 



and remedial assistance for people 
who cannot cppe witjfT regular group 
and classroom procedures (16)(9)(58) 

14. : Lack of, persons to work with the h^ndi- ■ 12 3 4 

capped to give. additional training when 

needed by private "business as it relates ^ ' 

to specific'' job needs (8) 

Attitudes of Conmunity College Personnel 

15. Lack of knowledge of what students can 1,234 
do resulting in negative attitudes to- 
ward the limitations'of the handicapped 

students {53)(41) ' 

16. Lack oi knowledge and experience on the 12 3. 4 




" part qt educators that would make the/^i 
unwilling to hold students to the same 
standards of performance of non-handi- 
capped students (example: deaf stu- 
dents) (9)(5)(50)(48) 



17. Inability on the part of the instructor 
to empathize instead of sympathsize (18) 



2 3 4 



18-, Lack of self-confidence on the part of, 
teachers to teach handicapped students (34) 



2 3 4 



19, Lack of un-jerstanding and acceptance, 
and/or indifference toward the special 
, needs of the handicapped ori the part of 
administrators, faculty and staff (14) 
(33)(11)(7)(16)(51)(39) ^ 



2 ,3 4 




Bf hartdicapped students in college. pro- 
grams (29)'30)(4)(43)(44) 



2 3 4 



Attltujes of non-disabled students / 

21. Lack of acceptance and negatst\/e attl- 

■ tudes of peers (16)(3(1)(53)(51](39) ' 

22. Lack of acceptance of handicapping con- 
ditions by the public which results in 
lack of participation by the handicapped 
in social and recreational aspects of . 
college life (40)^ > ' ^ 

23. Inadequate orieptation of non-handicapped 
students as to how they may better under- 
stand and assist handicapped students (45). 

■ ' \ 

Pre^e'rvice and I nservice 'Education ; > 

24. Lack of general knowledge of the handf- 
capped and hajdicappiiig conditions (1) 
(10){41) , ' 

25. Lack of. knowledge that manifestation of 
/ handicapping condition is often periodic 

and unpredictable in timing (23) 

26. Assumption on the part of the non-dis- 
abled instructor, counselor, or admini- 
strator that just because the disabled 
student has not indicated there are 
probletr.s, that "everything is fine-- 

we have no problems" (18) ' 

27. Inadequate staff preparation and orien- 
tation toward working with handicapped 
students in the area of various learn- 
ing modalities (6)(40) 

28. Inadequate' training and information is 
■ provided to teachers regarding psycho- 
logical aspects, and learning diffi- 
culties of specific handicapping 
conditions (27) 



Very 
severe 



Not 

severe- 



Recomnendation for Removal 



2 3 4 
2 3 4 



1 2 .3 4 



1> i v. 3 '4 

i' ■' 

1 2 3 4: 



12 3 4 



12 3 4 



12 3 4 



J. 
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■a • ^ 

29. Lack of orientation to receptiv^ - 12 3 4 
expressive language deficiend^es and 

the need for specialized language in- 
struction (9) • • • ' 

30. Lack of programs to prepare post-secon- 1 2.34 
dary Instructors to teach the handi- 
capped (41)(13){19) 

31. Instructors inadequately trained in 1* 2 3 i 
techniques to assist the handicapped " . \ 
student to adapt standard procedures 

to meet his reQuireDents 



Very Net * RecoiiTiehdatl6n.'.'f6r Keiroval 

severe • severe ■• . v -,'f,;\; ■. ^ ■ 



I' 



32. L'ack of knowledge of and sensitivity to 12' 3 4 
handicapping conditions in planning, 

linplenienting, and evaluating Instruction 
and vocational learner outcomes (38) 

33. Lack of knowledge and training by staff . . ■] ' , 2 ^ / 4' 
and administration to be informed about ■ / 
needs of hearing impaired (58) / 1 • * / 




34. Lack) of counseling and teaching skills.,. , 1* : 2. 3\ 4 
needed to accor^odate the handicapped. ' * • 
stu(fent's uniqueness j'46')(4&)-'^ 

•fnadeqaate training .-programs for physi* 
clans, offj/iia] therapists; occupational 
thera^sts, and social workers tp deve- 
lop techniques ".o encourage handicapped 
vin^iduals to cofnpensate for their 

disabilities i:/ entering training pro-' r ^ ■ V ' ^ ■ ' ' ■ ' ■ ■ * ' 
grams (36) > . ' ' . ; v' : 

' '•■ ■■■ . 

36, Lacic of exposure to th^world'of work } 2 3 . 4 

, ' by instructors, .themselves »»ho often se^ • ; ,•. \: . 

a 'poor e'xample (model) (59) - ' ; ' '■ ■ • ;' " 

. ' .' . ' ■ . ' ■ 

37. Lack of ability on the part of the W ■ 1 2, 3' 4*"'/ \ / . 
structor to adapt curriculum to ttie i , ... V 
needs of handicapped students (17)(12) ' ■ . ^ '^z ' 



n 



PrevQcational Training. 



Very Not Recoimiendation for Removal 

severe severe 



•38. Lack of appropriate basic and re- 12 3 4 

medial progrinis in language and maffl ' 
^ . {9){10) ' 

•' ' 

39. Inadequate pre-vocational skill train-. 1 2 3 4 
• Ing (50)(39) 

Vocational Instructional Programs and Services ,V 

40. Lack of funds to establ-ish training^pro- T 2 3 4 
grams for hearing impaired students (2) 

41. Lack of short-term specialized courses to 1 ;2,._ Sj' i '. :/; 

teach limited skills . in a specified area ' " 

(55) 

42. Inadequate existing programs for deaf 1 
and hearing impaired students (2) 

43. Conmunication problems in all instruc- 
tional situations with handicapped . 
students (1) 

44. Cotnrai»1cation problems, in g'POups'where - ,1- .7^ 3 4 
V disaefed students are working with the 
"v ■ non-disabled, such as group lab prac- ' * • 

\ ticals (26) 



^46.VLatH%Qf'tnod1fi cation of program stan- 
> ^ : ' ^'di>rKs^if*or.; d i f f eren t hand i ca ps ( 29 ) 

modification programs 
vCAEOQwittf^^ both credit and non- 
y'M'i^^^ (25) ' .... 

■.■ ;r--',.f. -A- 



1-234 
1 2 3 ' 4 



;45, \tack of flexibility in the -curriculum 
. ''^ allow the student increased instruc- 
, 'j: •,tion'\fn areas of his expertise (11) ^ 

■ V;, 



l 2 3 4 



1 2 3^4 
12 3 4 



v; * 



Ve;ry Not Recoffwendatlon for Removal 

severe severe 



Iz, ^ .itr ongoing contact with the han- 12 3^4' 

:/:a5Ded student to iTK)n1tor progress 
' z^Qtlm and to offer encourage* " 

^e*"! and support throughout his edu- 
-crJonal program (35) 



I5i iCcational/technic^il^Qlassl entrance^ . 1 2. ^^.-3. 4 

e^a's that do not consider handicapping 
::rdUions such as learning disabilities 
establishing norms (30) > 

iC. ■.'^•willingness of instructors to give 12 3 4 

;'"3' examinations when appropriate (9} 

il. :/^"inati6ns which are sensorily 12 3 4 

:>^:ented (54) (52) 

)2. ''-aining areas within programs tend to ; 12 3 4 
::e'i';iit the occupational choices avail- 
5:'e to students by, offering such a 
^i^rnt range of skill training (59)(36) 

13. of special adapted vocabulary lists 1 2 3 4 
'lelp students in various occupational 

tec'incal programs (37) ^ 

14. '^iz< 0^ modified tehbooks to meet Ian- 12 3 4 
-.s-je >vel of students (37) 

i5., I:. :?'^Vtr3iner ratlo^too large to allow 12 3^ 
;/'^:iei^t individualized hands-on 

'" ' ^ . 

)5. /.."re^t/traiTnerTdtio too large to allow 1 2' 3 ^ 
i;:^'')priate adMnlstration of tests (50) . 



17. /^'^e'juate task analysis of technical ' 1 ' 2 3 
il areas in relation to training 
itjlents with handicaps (50) 



v.^ of training progi^ams for handi- 1 2 3 

individuals in the emerging 
e:^roloq.y areas (59} 



59. Lliiflted variety of vocational/technical 
areas which accept handicapped students 
.(9) J 

60. A lack of specific entry level job cri- 
teria that a person with limited abili- 
ties could accomplish and achieve 1n^ 
order to be employable (16) 

61. Absence of a continuum of training skills 
for elementary through sec6ndary 'educa- 
tion through vocational' technical pro- 
grams (9) 

62. .Lack of exit points In the curriculufn 
whjch allow the student to leave (f/lth 
recognition) when the student ha^ 
achieved to the highest level of his 
ability, or employablllty (11) 

63/- Lack of Instructional materials and 
' modifications to meet the needs of 
• 'handkapped students (14) (7) (45)^7) 

64 ^. Lack of knowledge regarding adapting the 
classroom-'to the handkapped student, or 
the handkapped student' to,^ the classroom 
and curriculum (5) 

6^ Lack of reasonable modification of gen- 
eral community college schedules* re-' 
quit^ements and procedi^res (21) 

66. ytackrof reasonable modification of class- 
room and laboratory (21) 

Vocational materials and equiprent 

67. ^ Lack of adaptable equipment that will 
' facilitate teaching the handicapped 

(20(1)(52){54) 



Very 
severe 



tlot 
severe 



Recoiinendatlon for removal 



12 3 4 



!■ 2' 3 4 



.■1 



12 3 4 



12 3 4 



1 .2 



1 2 



K 2 



1 2 
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Very Not* Recomnendation for/^ 

severe severe - ^ 



i8. '»a:ic" of electronic conDunicatiori' devices 12 3 4 
to assist the handicapped in understand- , 
ing, participating and conwunicating (24) 



i9. Lack of modified and adaptive equipment 
for drafting students (Z7)(19) 



2 3 4 



'0. Lack of special equipment sufh as special 1 2 3 4 

seating,. material s, soundJighting, adap- ; • • ^ 

tation for-wheelchairs (29) 

'1. Lack of fuilds to provide f6r Special ex- I 1 2 3 4 ^ ■. 
penses sucMs special equipment (33)(21) 

. (41) ■ :■: ' . 

'2. Difficulty in using independent leartiing 12 3 4 
center where cassette-tapes and slides 
are used for self-paced learning (26) ■ ' ' 

n. 3roblenis:in working with dangerous power 1 2 3 4 ^' 
• . e;uipnen-t, handling of heavy or difficulty .. 
ODje'cts, and coping witb difficult wori- ■ 

ir,§ .conditions (i.e., wet floors) ifl " . •. ' 

vocational technical Ja^oratQries (26) : ' ' 

74. Inappropriate design of classrooms, lab- 12 3 4' •* 
O'-atorie's and lab 'Mliipnient (21). ' 

75. Lack of specially designed tools, 'and 1.. ,2 3 4 
equ.ipffient for handicapped. student (11) ■' ' 

;i7)f22)(n.) • - ^ 

76. Inadequate special lighting or magni- 12 3 4 
fying and i||;hnical devices (16) ' , 

77. Inadequately designed learning and work 1 2 3 4 ^ 
stations to accoimodate the handicapped 

i.n vocational training programs (44) ' ' 

» 

78. • Lac^ oMyping-facilities^available 12 3 4* 
I to--students (37) ' ' , . ' 



■! 1 



79. Inadequate pfovlslon of instructional 
materials and equipment in appropriate 
(nedia (i.e., special, textbooks, tapes 

, . / and other materials designed for use 
^Uv.the hand1cappedU50j(55)(38)(56) , 

^80'. Lack'of tactile mips, brailler, optacons, 
inlargers, and talking tooks (37) 

81. Lack of special lightitig for Interpreters 
to use who woric with deaf students during 
films (37) , ■ ,^ 

Research 

82. An unwillingness on the part of the aca- 

' dentlc conmunity at the Administrative ancl 
Board level to aggressively research* the 
needs of the handicapped In their dis- o 
trict-low budget priority (25) . 

83. Laak of research In area of employer needs 
(59) 

84. Inadequate learning»technology: lack of 
learning aides and technology to . accommo- 
date specific physical impairments (46) 

■ Counseling^ Placeme nt a nd Followup ' 

■85. Lack of realisticcounseling and goal 

setting (11 )(9)(lTr?5)(7)(48) ^ ^ 

86. Lack of diagnostic* counseling, and 
■ * ' health centers on the community college 
campus (11) 

■ 87. Inadequate prevocational exploration, 

background inforjnaTiorK and exposure 
to the world or work (k)(7) 

88', Lack of adequate evaluation and diag- 
nosis before making career decisions 
,. (1)(13)(16)(10) 



Very 
severe 



Not 
severe 



Reconmenda t i on/f o r ' Remo va 1 



1 2 3.4 



12 3 4 
1 2' ; 4 



12 3 4 



12 3 4 



12 3 4 



12 3 4 

12 3 4 

12 3 4 

I 2 • '4 




FRir 



25: 



' ■ - Very Not;, Recomnendatlon for Remova]- 

■ ■ , ' ' severe severe ~ ~ ' 

39. , Inadequate counseling and guidance ser- .r ' 12 3 4. 
vices to helpvhandlcapped students cope *! 

^Ith the educational environment (29)(30) ' \ , , 

JO'. Inadet^Uate definition of job entry level .12 3 4 

skills needed by the client to perfomi ' " . ^ ' 

selected career (35) '\ ^ ■ 

}1. Inadequate training in job seeking and .; . 1 2 3 i 

. interviewing skills. (7) , . ^ » 

J2. InaDpropriate pi aceipeht of students, in 12 3-^ ■ , 

' vocational areas .to provide instructors • ' • ' . , 

witn required number of students (9) 

)3. Lack of trained counselors on campus to 12 3 -' 

work v^ith disabled students (27)(41) • 

)4. tack of Indiflldval counsejino sessions . ■ 1 2 3 * ' 
for handicapped students (1.4) • , , 

)5. Lack, of adequa^- career and vocational ,1 2 3 

infflrmation artd'job forecasts with res- 
pect to disabilities'. (10)(36)(57)(42) 



)6. Inaoility of counselor' to comnunicate 1 ,2 , 3 

with deaf students (62) . , ' V . '. ^ 

)7. ^Inadequate support systems such as 1 
therapy groups to encourage, atterfdance 

in school (52){54) . - 

)8. Inadequate connunicatioa^th instructor 1 2 3 i * .. " ■ 

regarding varying degreesol handicapping ^ 
conditions and the limitation^ involved (40) 

•* . ♦ ■ 

)9. Inadequate preparation for the psycholo- 12 3 4.. ,'■ 

gical and physical defnands of being a . , / > 

"worker" (59) (44) ^ ' . - 

)0. Vocational or occupational objectives are '1 2 3 4 < ' ( , ; 

often selected without adequate awareness . . ' " ' . . 
of tne impactiof the disability on the job 

^ (59) • t:/.. . ' \ . ' 



Very Not Recofimendation for Refnova) 

severe severe ~ 



101. Inadequate diagnostic and individual plan- 12 3 4 
nine 

(36) 



ninq for. adults with learning disabilities 
-6} 



102. ■ Inadequate training programs for handi* 12 3 4 
p capped persons In developing life long ' 

planning skills (36) ^ ' , ^ 

103. Lack of contact with the home to keep ' 1 2 3 ' 4 

, the family aware of the student's ad- ^ I 

justment and progress (37) , . ^ 

104. tack of suppo^services of. counseling. 1 2 3; 4 
advising and self-help groups to provide 
coping and adaptive skills for school 
environment and work environment (38^ 

JOS. Lack of recruitment of other handicapped ,1^2 3 4 
, students by successful handicapped stu- 
dents (61) ^ 

106. Counseling needed to direct students to 1 1 3, 4 
appropriate programs, to' explore quali- ■ 
fications for programs, to deter^nine ' " ^ 

■ costs and scholarships available .(8) 

Student Accounting Sys t 

107. Lack of an adeqiAite system of reporting I 2 3 
students to CoorcJ^nating Board and 
Texas Education Agency; current system 
does not identify handicapped stude'nts 
and in turn does not provide additional * v 
funds for provisions of spe'cial services 
(46) . , 

Lack of Financjal Resources ^ ' 

108. Lack of financial: resources to pay living 1 2 3 
-.• . expenses, tuition, books, etc., and for 

,e)(penses relating'to t;he handicap it- 
. self (36)(55) 



I 4 
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■It ■ 



SA-.S::^S *i;TH!f) THE SOCIETY ... Sever? Severe ' Recofune ndation for 'Removal 

t ^ 

Lack of Kffflwle dge About the Helping S^^stem ' ' 

109. Lack of coordination and identification 12 3 4 

' of cofimunity referfdl agencies (13) ^ 

.| 

11 J. Lack of awareness of improvefnents avail- . ! 2 3 4 
4ble through" rehabilftation engineer^ing 
by handicapped persons* their families, 
professors and rehabilitation personnel 

(21) 

111. Lack oi coordination of services between ' 2 3-4 



the institutiton and the providers of so- 
cial servic 



17. 'Employers or pa,r,ents who would not alTow 12 3 4 

handicapped students coDpleting chi Id 
development or child care courses to be 
responsible for children (28) 



V 



0 



services to focys conmon resources '^-^ ^ ' ' ^ , 

on needs of the handicapped ^ ^ ' 

112. Lack 'of information available regarding 12 3 4' % 

resources to assist the handicapped^ Vi' 
i;e,. transportation, , medical, personal 
gare, etc. (57) 

Attitiidinal Barriers 

.in. Attitudinal barriers which would not 1 2 3 4 ^ 

allow a well trained student to funcv ' „ 

tion in industry (11) . ^ 

114. Patro'nizing attitude on the part of ^ 1 2 3 4c ^ ^ 

society (34) ^ . , ' . 

lis. Exclusion of handicapped students by ^'23-4 ' 
non-nandicapped. individuals (31) ' 

116. Indifference withi/i society (34) 



Very §ot Reconmendation for Removal 

severe ' -severe W "1^ T~~ 



118. Negative attitudes toward the handicapped 1 2 3 4 ^ ■ . , 

(Includes parents of han(|kapped, teachers -J^ * 

- or. professors, eaployers'r and fellow wor- - . ' . 



119. Ifadequate 'expectations (dependent rather ' 12 3^ ' 



t^rt independency Is reinforced by Society) 



^ 6 



Inddequdte»^Leadership " J ^ 

■/ „ ^ ■ , . 

120,^ CoflWinity, served^ by Conmunlty College may l' 2* 3 4' v 
* realize need to serve aduVt h^di- ^, , 
capped, f .e.»'l-ittle 'or no presi^re on 

■ tfie college to provide services (41) ^ 

ftedia Barriers ' . ' ? ' J'^ , v 

121 Lagk of public education on handicappirw 1 2,3. ^'4 

coSditlons (32) , '1^ 

Transportation I 

122. Lack of adequate t^insportatiop provi- ^ 1 i ^3 4 ' * I ^ 

<;iQns^to and from i:hp roimunitv rnllpnp f ^ 



id 



4 



sions-to and from be conmunity college 

and within it (14){25)(1)(2V;>(46)(36) ^ ' ; . 

123. Transportation to job training facility (3) 1 2 ^'3 4 
1.24. Transportation tQv emptoym^t (32) 1 2 3 4 ' ^' jfe '"^ 



E^plopent Barriers - ^ ' ^ * ^ .^^ ' 

125. Unwillingness of eniployers tn private .r. 12 3 1^'^ ' ' 



business to provide personnel assis- 
tance J advbcates) for the handicapped (8) 



126. UnwilllTi^ness of employers in private J Z 3 4 ^ 

business'tO' provide financial support 



for the hahdicapped (8) . . ^ 

. , ^ ' . e: [ 



Very Not ' feconmendation for Remov al 

J ^ B ^ up 

severe severe * 



127. IfWitj'lllty to earn money in'>rt time em- 1 2 3 4. 
pldyiwat while attending school (12) (27) 

128. Pdor prospects of obtaifiing a job after 12 3 4 

I. ;, completion of S:tud> (21) ^ • " - ■■ 

125;. Stereotyping by^ sod etyyi i.e., "You have 12 3 4 

diabetes thus you're pf^oB^ly going to be 

a pocfVer vork€r;V'YouMl\ause u^'to have ■ , " 

^ to pay higher insurance/' "You can't learn 

Jike the others/' 'Til have to sp^end addi- ^ 
tion.(i)j time with*you/' * - 

•I, . ' ■ , • , / 

130. Unwillingness of employers to hire the^ '12 3 4 
Shearing Impaired (42) , . 

131', Handicapped are routed into "low saJary '12 3 4 
and Iqw prestige" vocations (63) 

132. Employers are ilnwilling to accept handi- 12 3 4 

capped persons in their employ due to 

lafk of sufficient information regarding ^ " ,^ 
^ handicapping conditions (4) 



r 



i^chitectural Barriers - Of f Campus 



133; Architecturaf barriers which'-would not ^ 1 2^3 4 

•> allow a well trai^fed student to functitin 
in industry (11) 

134. , Buildings are inac'ifessible because they 1 2 3,4 

a Cjp^not .barrier free (29)' 

135. ^Housing designed to acconnodate handicapped 1 ^ 2 r.3 4 

students {&) . ^ • ' ' ' ® 

Compet'ing Demands .^ ^ ^ 



136. Appre^M^sion about co«npetir^g with^non-han- '7 1 -'-^ 2 
dicapped students lior grades, jo% place- ^ * 

ment, etc. especia 
is, measured, by ^ub 
ait objective means 

Hi 

ft * 



3 '4 



,^ ment, etc. especially when pej^formattce 

is measured by "Subjective means as well ^ \ 

ft * 



BARRIEJIS WITHIN THE HANDICAPPED PERSON. • 

THEIR FAMILIES AND OTHER ADVOCATES Very . Not' Recomnendation forRenio^al 



severe ' . 'severe < 



Hahdicapped Persons: Phy^jcal/Mental/ 
Eniotlonai Problems- ^ 

137. Physical conditlbns which- require medl- ' . ' *! '2V • 3 4 
cation for control of^pdin resultl'ng In • * ■ V> «"^. '"^ 
poor attendance (^) 3^ 

138. Lack of fjhyslcaj di^Jerny'to manipuiatft' 
mechanicaVdevlces J34j. , -• 



1 . 2- : 3 4 



J9. Inadequate TObilfty skills to cope sue- I 2 3 4 

VessfulTy-wlth job related travel (M) ' 

^ ' 

140. Inadequate motor skills to perform In ' ^12 3 4 
vocational technical prograirts (47) 

141. Hearing impairm^rits which make some types 1 2 3,4 
of eniployment dangerbds' for the handicapped 

individual (42) 

' ^ ■ .-, • . 

Difficulty in comrnunlcating by writing due 12 3 4 
to a disability (16) ' . 

f43. Diseases requiring periodic hospital iza- 12 3 4 

tion interfere -with attendance . (3) 

144. Lack of physical strength to teath or work 1^2 3 4 
with young children (28) ^' * ■ 



145. Lo^s of use of dominant arm' requires re- 3 4 

training and causes the person to work 
sMowly (3) ' . . 

146^Physic^l conditions which impede voca- 1, 2 3 4 

\ ptional technical education (20) ^ 

147. Inadequate coimunicatlon skills (7)(33) 1 2 3 M 

I4B.. Difficulty in listening to verbal presen- 12 3 4 
tatlons and taking fiotes.simultaneously (34) 3 

149. Coirmuni cat ions problems concerned with^re- 12 3 4 
ceptive and expressive abilities (24) . 



ft 



\ 



Very Not Recoffinendatlon for Rerfeval 



• ' severe severe 

150. Comniatm difficulties: watching the' ' 1 2 3 4 
. InterpreWr, taking notes and observing 

the blaaboard simultaneously (27) 

151. Difficulty 1n paying attention (15) "1 2 3 4 . ^ 

152. * Cardiovascular conditions which produce 12 34 

insufficient blood supplies' to the brain, 
causing Door neniory, poor concentration - 
and blurred vision (3) ^ 

^53. Physicat conditions which require 'medica- 1 2 3 4 ^ 
tion for control of pain result In dulled " 
. rental faculties (3) 

* >■= 

154. 'InabllUy to accept the discipline and i 12 3 4 
.pressure'a^sociated with technical pro- 
.. grams (12) ' 

T55. ' Lack of ability to adhere to stringent ,12 3 4 

time schedules (12) 

156. ■ -Inability to concentrate on the lecturfe 12 3 4 ^ 

when verbal material Is being presented (34) • ' 

157. Lack of ernotional stability (28) 1 2 3 4 

158. Inability to adapt to discipline of the .^l- 2 3 4 ■ .j. 

classroofD due to mental illness (3) - ^ ^ ' 

159. Slowed responses and poor conceritration 12 3 4 

caused by medication taken for niental * 
illness which often results in insula- - ^ 

tion from reality (3) 



Handicapped Personsi^Lack^of Knowledge 

160. Inability to handle post-secondary aca- - 1 2 3 4 ' ^ 
detnics (18) • ^ • . 

161. Inadequate development of basic skill ^12 3 4 

. "level n3)(31)(55) ' ' > 



162. Inability to cope with;, complex written 
twterlal, charts and graphs (34) 

163. Lack of understanding of technical^ vocabu- 
lary on which concepts are built (27) 



164, 



Failure to realistically assess liniita^ 
tlons and potentials (30) 



165. A'Mack of perception and knowledge .of 
ev.eryday surround tn*)s due to living 'in d 
sheltered environment (16)(9)(18)(4)(60) 



166, 



167. 



Inability to transfer ^1 earning to appH- 
cation in order to perform in vocational 
technical programs (47) 

Lack of knowledge of slang terms by deaf 
students (61), 



168. Inadequate. knowledge of.iife skills (13) 
(28)(50) 

169. ' Inability to develop feasible goals (30) 
Handicapped Persons: Behavioral Barriers^ 

170. P^or home or institutional training for stu- 
dents in areas of initiative, tact, and 
sharing of responsibiltiy (18) ' 



171, 



172. 



Inadequate knowledge of social behavior, 
and appropriate (behavorial) skills to 
perform or a job (8) (39) 

Inability to adjust towards the life 
style in a college .setting (24) :/ 



173. Behavior problems due to mental or emo- 
tional impairment which disrupt classes 
and keep the studecit from learning (35) 



Very 
severe 



Not 

severe 



Recomnendation for Removal 



2 3 4 



2 3 4 



2 3 4 



2 3 4 



2 3 4 



2 13 4 



2 3 4 



2 3 4 



2 3' 4 



2 .3 4 



\ 



2 3 4 



2 3 4 




Very 
Revere 



Not 
.severe 



Reconmendation for Removal 



i% ■'. IriabiHty ta nwnage personal affairs , 
Jn order td corK:entrate on .learning ' 
' j' ej^per^l^nce {48j, > ' ' ' ; 

175 tickV';5ntelfMtl (JHentatt'dri h 
Hegkive -Attitudes aifid:/e£^11ti9s ' / . -'^^ 



1' 2 ^3 4 



176\'; Poor self concept,' low* frustt^aHon^ievel, 
wk i ng'vthe acadifeini c 'envirofwent aior.e 
rdlffkult than H actii^illy is (31){'3(ll)(21) 

177. Poor self Iimm leading to ,thie beHef that 
with a dis?DjT.ny^i;he;Cl1ent/studer}t canv 
not coflipeteKith others tor' get a job even 

' if he finisW'trairtihg, (35}(17){23)(55) 

178. Poor self coincep.t. In 'the area of inter- 
persona Vrplatioiw (24i(53) ; ; 

^79. Overly lTi(Jgp«adent ^ttttiide, i.e., the^ 



1 2 3 4 



1., i -i ■. 4 



■I 



1 42 -3 4: 



studentTe/uses.all ■hefp ahd atds llll' i ■< ^g^,-^ 



180. The-uSe of a disability^a^ an excuse f 
failure or dfemand for :sp(ij^»jd I treatment— 



i'.V.aUitiide \ a,. 



1 ■^.^ 



' * fiht k^rld owes me a H \ 

^is(n(5)(ii). ' ^ --^v vV: V- . , , 

Igr.. ^ Personal feelings of inadeq^icy ar«| lack ^'f^ } 2- \} 4 
of 'self wort^l ^52)(54) 



182, Belief that one is being discriitiipated V , • 1 ?>: 3^4 
against 4u'? tc the handicap (.57^ ; ':>;'' ■ '.v,.,,^ ,: 

18;|>i.. /^liick of aggress i on. i n d^ahding apprjo- 
= V^j^te instr^jction (41) ,'. ^; 

184. Anxi-ety caused by a li/nlted educatVpnal 
background, in per son^ who /have not at- 
I, " tended school 'fo^.friany years (ij,; '. 



4^ 



■ v, . ■ ■n -i-. .. 






; , Very Not 

severe severe 

IBS. Fear that a harKlicap will be detrimental ,12 3 4 
In employment which requires short term 
contact with the public (examijle* sales) 
versul a long term sustained relation- 
ship with fewer people (23) 

186. Lack of self esteem and a positive "can 1 2 3. 4 

do/will do" attitude {19)(22)(1)(21) 

li37. Lack of self assurance and assertiveness 1 2 3 4 ^ 

{7){12)(4)(41) 

188. Loss of hearing which is often accompanied ^12 3 
by paranoid behavior and/or withdrawal 
resulting' in little or no classroom parti- 
cipation and poor attendance (3) * 

189. .Inability to compete on all levels without * '1 "2 3 
special assistance in order to overcome* 
feelings of inadequacy and the emotional' 
problems and frustrations that their 
specialproblems cause (15) 

Family Members • 

190. > Family Mbers whp orovide more assis- 12 3 4 

tance than is needed for self Inprove- 
ment (19)(13) ^ 

191. Lack. .of support and encouragement from T 3 4 
family (21) 

192. A home environment which discourages or 12 3 4 
destroys Interest or initiat'lve on the 
part of the student (33) , 

193. V Family members who adhere to myths and 12.34 
' ■ misconceptions of handicapping condi- 

tionv(3l) 

194. Lack of emotional support from signifi- 12 3 4 
cant "others" .in soci-^l life of the han- 
dicapped, i.e., neerf for sustained en- 
couragement (41) ^, 



Very 
severe 



Not 

severe 



Recotnuiendation for Removal ^ 



195. Some disabled people also have dljiabled 
•spouses which put an additional burden 
on the person (3) 

farriers within. Advocates for Handicapped Persons 

196. Lack of public, administrative and par- ■ 
ental support to encourage handicapped 
persons to attend technical programs (36) 

'^-J.'}^?^^^"^^^ assistance and support which re- 
^^t"~7'jlts in fear of enienng the world or 
^ training and thfe world or work (36) 

198. Goals which are established by peers and 
society rather thain the individual (49) 



12 3 4 



12 3 4 



1^34 



12 3 4 
/ 



Narne 



Please return to: Joan Jernigan 

Interdisciplinary Educ*tion^ 
* College of [Sucation 
Texas AiM University 
' College Station, Texas 77843 



\ 




r 



\ 



For discussion of the information in Appendix G see page 72. 
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A STUDY OF BARRIERS ENCOUNTERED BY HANDICAPPED STUDENTS WHICH IHPEOE SUCCESSFUL COMPLETION 
• • OF VOCATIONAL TECHNICAL PROGRAMS IN COMMUNifY COLLEGES 

Round III, Delphi 

Thank you for your participation in the first and second rounds of this' research. The third round consists 
of the report of the relative frequency (percent) of the ratings of the severity of the barriers by all respon- 
dents and the mean (average) score- of all of the respondents, >/ 

• Please examine each barrier agai^.- Then mark any mean score which you feel is too high or too low and 
explain '/our reason for disagreeing with the score. See the example below: 



Barri er 

Lack of equipment to provide 
adaptations to learning, i]^., 
tools designed or adapted for 
a cerebral palsy: student 



Relative Frequency of Ratings * 
(Percent) 'Qf the Severity of the Barrier 
Very. Severe Not Severe Missing 

1 ■ ? 3 4 (not circled) Mean 



18.2 41.8 27.9 9.9 



3.6 



BliRRIERS WITHIN THE HELPING SYSTEM ' - 

■ ' _„.>^l?e>^tive Frequency of Ratings * 

UPercent) of the Severity of the Barrier 
Very Severe Not Severe ' Missing 
1 2 



Legislation 

1. A general lack of knowledge 
in the academic communityof 
Section 504 of the Rehabili- 
tation Act of 19/3 



12./ 38.2 



3 

41,8 



4 (not circled) 



7.3 



0 



2.28 



MeSn 
2^.44 



tonments 

This should be given top 
priority or many students 
^ill not be able to com- 
plete school 



1^ 



Cofnments 



2, Social Security Disability 
Insurance legislation whicti 
inhibits initiative to ore- 
' pare for-^efnoloyment 



45.5 5.5 



9.1 



♦ Ratings by pen€entdges of individuals responding on Round II (JiiBS) 



2.48 



\ 



Planning and Preparation 



Very Severe Not Severe Missing 

1 2^ 3 4 (not circled) Mean 



3. Ihadequate planning on the 21,8 45,5 25.5 7.3 
pfart of the administrative 

staff for individual student 
needs of the handicapped such 
as students y^ith language 

harriers ' , * 

Q 

4. GeneraMack of cofinunicdtiDn 21.8 38.2 38.2 1.8 
between help.) ng agencies and 

^the training institution : 

5. Too few certified rehabilita- 21.8 38,2 25:5 14.5 
tion counselors on campuses of 

, the training institution 

\, Lack of organizational strut- 10.9 25. 5 43.5 20.0 
tures which insure meaning- 
' ful interaction between han-' , 
dicaj)ped and nondtsabled 
students 



7. 



'oor planning and organiza* 10.^ 32./ 38.2 16.4 
tion which results in social 
barriers, i.e.. inability to 
participate in concerts^ hear 
speakers, or attend films ^ ■ 

"•V 

8. Lack of planning for requ'3)red>/'l0.9 34.5 40.0 14.5. 
activities which are jlifi^^uj '/ 
for handicapped studertts'^ii^h .'.^ 
,ffs registration ' \ki ^ -y. 



0 



2.18 



2.20 



2. 



2.72 



2.61 



Cownents 



2:b8 



\ 



^ .0 ■ . * 

.0 . ' Very Severe, Not Severe Missing 

Personnel : Support Services 1 2 ^3 - 4 (not circled)^ |1ean • ConiBents^ 

9. :nadequdte availability of 18,2 43.5 21.8. M.5 1.8 ' 2.33 

readers, interpreters » tutors, 
. and counselors for handicapped 

students. .-. ^^ , - 

IC, Lack/of funds. /or support ser- 18.2 41.8 27.3 9.1 3.6 2.28 

V ties and staff (i.e.^ wheel- ' " 

:^airs, pushers, attendants, 
note-takers, interpreters^ 
t'Jtors. etc. ) ^ 



11. Lack of initial and onqoing 5.5 23.6 50.9 18.2 1.8 ' " 2 83 
^nobility orientation 

12. . Lack of skilled interpreters' 18.2 41.8 25.5 9.1 5.5 2.27 
^ • *or thf deaf in all classes , ' 

tjicludinq vocational techni- 
cal classes 

'J . . ' 

13. •. Lack -of available-qualified 18.2 30.9 36.4 10. g 3.6' 2.42 
, :utcri4;l and remedial assis- ' . ^ 

. j,tanc^ ^or people who cannot ' 

3C?e with r^gul^r group and * ^ 

iiassroom procedures' ■ 

14. . Laci' 0^^ persons to wor1( with 1 2.7 34.5 38.2 ;7.3 7.3 2.43 
^ the hdn'di.japped.to give addt- 

'iofial ^training when needed by ' ^ * 

, Drivate/busin^s.as it. folates 
to specific job. needs 

^ttltudej of /Canmuni ty Cojlege^ Personnel 

1^. La*k:M knowledge ot^^ what stu- 32.7 . 38.2 25.5 1.8- ' 1.8 1.96 

.^den^s can do r*sulti^^ in nega- 
^" ti/e attittides toward the lifni' 



tatiqns of^the hafldTc(^^ped ' 



/ 



Very Severe Not Severe Hissing 
2 3 4 (not circled) 



16. Lack of knowledge and ex-^ 
perience on' the part of 
educators that would make 

them unwilling' to hold . 27,3 29.1 34.5 5.5 -3.6 
students to the same stan-,. 

dards of perfomidnce of \ ' \ 

^ ^non-h^l^di capped students 

(example:* deaf students) ^ 

17; lnab.il Ity on. the part of J4.S 29.1 43.5 10.9- 1.8 
. V the iftstruQtor t6 empathize 
/ Instead of syi^pathize 

T8/ Lack of' self-confidence on }4-.5 32.7 40.0 10.9 i.9 
\ the* part of» teachers to teach ' 

fiandl capped students \ 

19, Lacit of understanding and 
acceptance* and/or 1ndif- 

•Terence toward the special, 29.1 32.7 29.1 7.3 l.c 
■ needs of the hanyj^^pped on ^ 
the part of admirvistrators^ 

faculty and staff ,^ ^ 



20. • Nega^ti.ve a-ftitudes of adminf- 
»^^^^l^itors arid instructors which 

^ ^Hnhibit/^Jrtt^cipation of han- 20.0 29.1' 32.7 16.4 
dicapp/d students in college 
■ prograpis ^ 

Attitudes of rycn-disabled students 

21 Lack of Jceptme and nega- _ , 23.6 ^O'.O 25.5 
the attitudes of peers • , 



Very Severe 
1 2 



22. 



• Lack of Kceptanceyof han- 
dicappirvg condi tionst^Mhe 
public pnich results in ri^fk 
of particioation by thj»4iaff^ 
dicaiJped in social arij 
tional aspects of cok 



Not Severe 
3 4 (not 



23, Ina*^'-^"^- 



hanillMd.si^ m 
they%y1*tte«^jflndersUn^dna 

J assiU .riandicdppetj;4lujjients ' 

?£^^lL^j_jM In Education 

24, ^ Lack of general knowledge of 

the handicapped, and, handi- 
capping conditions" 

25. Lacir of Knowledge that rnani^ 
festation handicapping 
condition is often periodic 
and unored'ctabfe in timing 



'Hissing 
cvrcled) 



2^3 5^4 3.6 



1«.2 45.5 29.1 5.5. 



21*8 " 49.1 27.3 0 



5.^ 38.2 43.6 10.9 



26. Assunption on the''part of the 
non-disabled instructor, coun- 
. selorj or administrator that 
' Just 'because, the disabled stu- 
dient.has nor indicated there 
are prodens, tnat "everything 
4 is fine--we have no problems" 



V. Inadequate sta^ff preparation 
• and ortentdtion toward work- 
4»ing with handicapped students 

. ' In the area, of yarioui jearn* 
ing^^nodaJiities 



9.1 38.2 , 47.3 3.6- 



16.4 52.7 27J 



3.6 



4f 

I 



Very Severe .Not Severe HIssJng 
1 J 2 3 4 (not circled) 



!8Vi Inadequate '|(f4fhing and^M-y, * ♦ ^ 
formation H provided to^ ; ' 
teacher s.^-eg^j^ psycholo*, M9.1 43.6 25,5 1.8 
glcal aspectsyW^learnlng n 
^^j^fflcultles ofTpltlfIc 
han^lcapplnVcOndltlon^' 



?9,MK.k of. orientation to re* ^ 
^'xeptlvcfiUxpressive language."^; ■. j 
deficiencies and the need for ,9J 34.5 34.5 14.7 ' 7.3 



specialized language instruc- 

pn, ^ * . m .f- 



. ■ ' ) 

JO, Lack of programs to prepare ^ 

post-secondary instiructors to 20.9 45.'5 •^,]^8.2 ^ '5.,5 
teach the handkappfed ' ^ 

■i f 

51. Instructors Inardequately 
trained in^tpchniques to as- 
^sist the handicapped student 27.3 41.8 27.3 3.6 '0 
to adapt standard procedjjres 

to fneet his requirements . ^ - * 

12. Lack of knowledge gf a»d sen- 
iitivity to handicapping con- 
ditions in plannlng/imple- 21.8 41.8 27.3 '9.1 -0 
fneni^g» and evaluating in- , ^ 

^ struc^s!pn and vocational 
learner outcomes 



33, Lack of ijcnow ledge and train- 
ing by staff and adminiitra- ■ 16-4 ^4.5 43.5 5.5 
tlon to be infornj^ed about 

needs of hearing iinpaired • , 



\ 



■ ) 



. Very Sey/ere Not Severe , :Missing 
1 2' '3 M . (nut circled) 

(I ' ■ , 

34. Lack of counseling and teach- ■ ^ 

ing skills needed to accoflmo- 10.9- &0.0 21.8^ 7.3 » 0 
date the 'handicapped student's } tV » 

, uniqueness • ' . / . 

35. inadequate training programs - ^^'-^^ « 
' Vor physicians, ^physical thera- ] I^:-:^/- 

pists, occupational therapists ■ -^'^rV"^ 

and social workers to develop fo.9 23.6 43.6 ^^1^14.5 7.3 

techalques to encourage handl- ^ v 

\ "capped Individuals to compen- f ,V 

sate for their disabilities by -'^i' 

entering training'progjrams , , ^ 

36. Lack of exposure to the world ^ ^ 
of work by Instructors them- ^ 12.7 25.5 34.5 27.3 0 * ' 
selves who often set a poor 

example (model ) « 

37. " Lack of ability on the part 

of the instructor to adapt r4.5 29.1 43.5 10.9 1.8 
curriculum to the needs of ^ . 

handicapped students . " ^ • ' 

Prevocational Trai ning 

J8. Lack of appropriate basic and 

remedial,. prog rams in language 10.9 27.3 32.7 29.1 0 
and math , ^ . ' ' 

** * 

39. . InaJequdte pre-vocafional "18.2 38.2 23,5 15.4 3.6 
skill traffving , \ . 

/ocational Instructional Programs and Services 

10. L'acJt-of^ufwls. to establish 

training programs for hear-' 10.9 ^34.5 30.9 ^-W.Z . 5.5 
'tng impaired students — ' * 



• . • Very Severe ' Not Severe Missing 

'. • • ' 12 3 4 (not circled) Mean 

41. Lack of short-term special- 

.ized courses to teach lim- 14.5 43.5 ' 25.5' 14.5 1.8 . 2.41 

ited skills in a sf^cified . ' ' 
area . A \ 



42. Inadequate existing programs ] 

for deaf and hearing ImpaiM^ . 5.5 34.5 .38.2 - 16.4 5.5. ^ 
students , ^ ' 

43. Coffniunication problems In all 

Instructional situations with 12.7 30.9 38.2 ,12.7 / 5.5 2.54 
' handicapped students ; ■ ' M 

44. Coinnunl cation problems In 

groups where disable* students " i* 

are working with the non-dis- ' 5.5 .' 36.4^ 38.2 18.2 1.8 2.70 
abled, such as group lab 

practkais ^ 
, ^ ^ ■ ? 

45. Lack of flexibility In the"^ 
curriculum to allow the stu- 14.5 29-1 36.4 18.2 1.8 2.59 



dent increased Instruction 
in areas of his expert1se\j 



46. Lack of modification of pro- • 

gram standards for different 14.5 29.1 40.0 16.4 0 ^ 2.58 
handicaps • . < ' : 



47. Lack of behavior modification 

programs coordinated with 10.9^20.0' .34.5 29.1 5.5*' 2.87 
both'credit and ndn-cfedlt . - . ^ 

courses , / 



48. Lack of 'ongo^g contact with , ' - 

the handicapped stiident to • 10.9 30.9 40.0 . 16.4 T.8 2.6^ 
monitor progress and' problems . ' . 

.and to offer encpuragefnent 

and support throughout his , ' ' 

educatiindl program . ^ ^ 



V 



ERIC > . •• * 



49. Vocational /j:echnjcdl class 
intranet. exams that do not . 
' consider handicappjng^con- 
ditions such as learning ' 
f disabilities in establish- 
' ing norms 

5d.^ Unwillingness of instructors 
to give oral examinations 
when appropriate 

51. Examinati-ons which are sen- 
sorily oriented 

52. Traini'ng areas within pro- 
grams tend to del imi.t the 
occupational choices avail- 
able to'stuflents by offering 
such a narrow range of skill 
training 

53. Lack of special adapt^d\o- 
• ^ cabulary lists to help stu- 
dents in various occupational 
technical p(rograms 



Very Severe 
1 ^ 1 



Not Severe Hissing' 
3 4 (not circled) Mean 



10.9 32.7 :t'16.4 '18.2 



25,5 41.8 21.8 



,54, Lack of modified textbooks to '- 

meet language level of stu-' 14^5 20.0 50.9 14,5 
dents 



55. Studenty trainer ratio too 
large. to allow sufficient 
individual ized ,hans-on 
training 

56. Student/trainer ratio too 
large to alldw appropriate 

. administration of tests 



23.6- 29.1 32.7, 14.5 



-20.(^ 21,8 . 36.4 20.0 



1.8 2.63 



12,7 , ' 9,1 . 45.5 30.9 1.& 



10.9- 21.8 41.8 21 .8' .3.5 



10.9 12.7 43.5 30.9.- ' 1.8 



'1.8 



2.96 



2J\ 



•.'..1.8 -^2.78 



2.96 



2,6|> 



2.38 




ERIC 



Comments 



r 





-,{5; 



I.' 



'fit '^ni 



I 



■4 



. ■ ' . . ' VeVy, Severe. « / pet Severe ■ Missing ' . . 

■ *'. '.; , *•• •! -,2" ''^J j 'i ■ 4 (not circled) Mean Comnents . i ^ ^ . 

. • • • - ; : ■ ■ • . ■• . '.■ • .> ' . •''*»* 

5,7.. Ina<|«qijate,' t*sk inalyslS 'of ,, ^ ■ ' - ' ' ,■ v ■ ■ , . ■ . j, • • . .^j^ 

technkaC;^ilt)nWas 1nre-,;. Zl6* ?i;8^^^ ' 9.1 -v IS 2.38 • . ■■ ' ' '^^^ 




Students' 



latioK, to training .stutJents . >,- ' i >' , - . •: .• v 

■ with h^ndidaps ' \ 'v ■ f;. ^ ." ^' . ' ., *^ ' • . ' . i^ < 

58, Lacif of training progra'trif for ' ■' ' ' ' , ■' 

.; handicapped individuals. 'irv •■ ■^p.G Zl*.^' . 38,2 . 14.5'a ■o' ; -. .'2A1-- .' • ' 

t^e emerging :'techr\ology ; " • ' f .. ,J • . ' ■• - ■ * .» ' ' • 

I ■ J ■ ■ r-/ ^ ■ ' • ■ - ■ . ■ ' • ■ #^ 

W. Limited variety of- voca- ■ . . ' ■ • ... • • • • r • , * " 

tional/technicat areas whidi"";/l5- ^'K 40^ 14;5y.>. .1.6 = ' 2:56 ,•- ■ , , 

. .-..accept handicapped,,studehts / . ..' , V . '¥ ' ' . * ■ ' ' ■ i>- tjt*^' 

jSO,^ i?.hclc\flf specific. entr^lcvel , > , I ' . ; . ; ' r ' 

ibbfcriteria that a person \ ' \ / , ■ ^ : :; • . V • • " ' 

ii/^t 'Wltfijildil'teto abij 1 ties could 20.0*'29.1: J4.5 IG.?-. • ::.5.5; ; ' 2.:39 / ^ . , ; . : . J 

actiqiiipHs^^^ . ^' V * ^ / ' \ ' /' / * ^ 

;'^ :tfer to; be einp lovable. '/' /^ 



Absence Y i contlnu^iin of . ^ 

.^v - training.' skl.lk'for'elefnen- %v ..^t'^^ . ■ • 

tary thr<5.ugi\ secondary educa- 'JfJ.D' 32.7' 4''32.7 .10,9' 3:.6:" ' 2.36,^ ■ - ^ 
' tion through, vocational V • : ,. 1' . ' \ itt C- «j 

.technical'^progranis ^^-^ \r ' ' - |P ^ \, 



62. Lack of exit, poij/its in the ^-'T« ' > , ♦ : z ' 

cyrricul art whiclY allow the^^; ; " ^ ' , 

student to leave (with re-^'^ ':"' * ' 
. cognition) when )he studerft^' ,9'.l-'. 27.3 41.8 20.0 1-8 2.74 

has achieved^. to the h1ghesti> V / ^ 
^' J. level of 'his'flbil1ty» *r \ « . ^ 



6)]^iiiC4i»lt of fn5truc^.ional mat- . . 

:;T eriah anjl nodifipations to 23.6 35^.| .. 27.3 9. 1 .. 1.8 2.22 ' / ' ■ ' ji 

■ i.fiwet the needs of fiandicapped • . * 



- vk 



Very Severe; ;/>'NefWrfe'|'' ■Missing 
'V v >' V i^- '-f^'/^ A '.{not circled) • Mean 



64; Lie* of Itnowlmge regarding' , ■■'^i-'^'- 
:;; ■ adipting-the cftssroodivto^thfr.. ° ' :^ 
. handicapped ^stud^t. or% ■■■10.9 ■.;p5r:36'^^^ 
handicaippi^d studeTtt to th#', ■ , ..■■^v ^. / g " 
classroom and. curr'kuluiii '''' ' ' " 



ti::;i ,, 



i^S, Lac\ 0^ reaWnable in(9l1fica-»'^V' > " ■ V* a' -?- ■^'^ 
;<:''. t1on\)f aeneVal co(iinun)t5 /■,. ■ ''"Ja^J 'Ta;? ■ 67^ ■ / 9.1 

collegt^ sch^ul^s, reauW^ , / > ; ..j^' 
, -{^^nie/its- and proc^dure^--^, Vv - i^; - ' i' 

66.. ■ Hack of reasonable modlfjccfw: . ; ■'; M i ' 

,/ t\oif:6t.''cl'jVsrO(jni and labora<,/9^^^ '^.'Mw.') 14 5' 



vocational 



:yaifftiatefiif » and e qlifp^etft ■ i^ivi^',-^ .'■•!■. 
}67. L^fiiurajl^^table equlprifnt th a ■ 



'acyli^te teach iff^i't'tie" 25,5 U'P''.0;'::'23.& 7.3 
hand j capped"^ ■ j *■■ -' 



.68. lack ,of electfonlf -{Mltil^St' ■ . - '^i^j 

lfand|^ed tjfi .und9rs|^(^;i;n9 . 14.5 ^is , 3' 52 . 7 9.1 
parwwpating.'prtd ooniii|fi'ica'i ,v,,,. .' -- ' / 

ting^'" > * ^'^V■:■'•l■•■■■■•^:v.''^•-T 

69. •LacJi..of modiftied^^nd/etdaptive « 

eqiiilpTCnt for ,dr^yt.i:ng-stu-,; loI\.,;25.5 45.5 '12,7 
,. . dents . 'i'l^-- ^. '■ ...y .1 

^ .:■ ' ■*•,* *'■%; :K 
?p;:-L'Ack of.speUal'equi^t sdch '/^ 
■•\ V4Sv'spectars«atrng;(^Wials, 16.,4 36.4 34.5 10.9 

-''■•.^b«ffd:M7qht1n"g,v adajRation for. ' _ 
" V,Whee3cwfv', ' •., ' 



1.8 



3.6 



5,5 



5.5 



2.43 



2.83 



2.71 



2.13 



2.60 



. 2.63 



2.41 



Conments 



* ERJC 



2^1 



Very Severe Not Severe, - Missing 

]' \'2 3 4 ' (not circled) Means 



71. Lkk of funds ^tp provide for 
spectal expenses such as 
special equipfnent ' 

72. Difficulty in- using indepen- 
dent learning center where 
cassette-tapes .and slides 

, afe used for self-pac0a 
learning 



30.9 40.0 20.0 5,5 



9,1 30.9' 49J 9.1 



73. Problenis In working with dan-, 
gerous power equipment, hand- 
ling of heavy or difficult ob- 
jects, and coping with diffi- 20,0 16.4 40.0 18.2 
• cult working conditions (I.e., 
wet floors) in vocational tech- 
nical laboratories 



3.6 



5.5 



2.00 



2.59 



2.60 



Coimients 



74. Inappropriate design of class- 

roomsv laboratories and lab 14.5.23.6 43.6 14,5 
equipment 

75. Lack of StJKially designed 
tools, aV^quipnient for han- 'l8.2 36.4 30,9 9.1 
di rapped 44u^e(it 



f 



76. inadequate special lighting ■ * 
or nwgnifying and mechanical 7.3 30.9 43,6 10,9 
devices ... 



3.6 



5.5 



7.3 



2.60 



2.33 



2.63 



4 , 

77. Inadequately designed learning 

anjl work stations to accommo- 10.9 32.Z 36.4 12.7. 

I dite the handicapped in voca- 
tional training programs 



7.3 



2.55 




.ERIC 



\3 

la) 



^0 



'Very Severe Not Severe ' Missing 

; 1.2 J' 4/ (not circled) Mevi ' 

7^, Lack'of typing facilities L . . -iw * . i r 0 oc 

available to students ^^'^^ 12.7.47.3^23.6 , 3.6 2,85 . 



Conments 



79.' Inadequate provision of in-R ■ 
structiofial nw.terials and . ^ ./ - . ^ 

equipment in appropriate r 

media (i.e., special text- 12.7 47.3'' '29.1 5.5 5.5 '2,29 
books, tapes and other mat- 
. erials designed for use by .v , 
the handicapped) 



80, Latk of tactile nvaps. brail- 

ler, optacons/.enlar^ers. 16.4 34.5. 27.3 12.7 9.J ;;; 2,40 
and talking books f 

* 'r ' * 

81'. Lack of special ighting for , 

interpreters to use who work' 7.3 2K8 41.8 18.2 10.9 2.80 
with deif students during 

•films • . .• . 

Res earc h 

8-2. ^An unwillingness on the part 
of the academifc community at 
• the Administrative and Board 32.7 29.1 27.3 5.5 5.5 2.06 
' '^evebto aggressively research 
/ the needs of the handicapped, 
in their district-^-low budget 
priority • , 

83, Lack of research in area of 18.2 45.5 21.8 10.9 3.6 2,,2^ 
e<nployer. need 

84. Inadequate learning tegjnol- 

ogy: lack of learningTlides^ 14.5 32.:7 36.4 9.1 7.};. ,. 2.43 
and technology to accomnoMe 
specific physical impairment 



ints 



\ 



0 



" Very Severe Not, Severe Hissing 

Counseling. Placement and Followup T 2 3^ 4 (not circled) Mean. 

85. Lack of realistic counseling ' ^ 

and goal setting 20.0 45.5 27.3 3.6 3.6 2.15 



86, Lack Qf diagnostic, counseling, 

; and health centers on the 10.9 38.2 36.4 1J^9 3.6 2,49 
CQffmunlty college campus 
r 

87. Inadequate prevocatlonal ex- ' - 

plorat ion, background infer- 27.3 40.0 25.5 3.^ 0.5 2.06 
mat^lon. and exposure to the 

world of work *' ' ' 



88. Lack of adequate evaluation 
and diagnosis be 
career decisions 



and diagnosi'S before nwliinq 21,8 41.8 29.1 3.6 3.6 2.15 



89, Inadequate counsel itig aAd , . 

guidance services to help ' 

handicapped students cope 9,1 41,8 36,4 9,1 3,5 2,47 
with the educational en- • , 
ivironinent r ^ 

9Q, Inadequate definition of job ' * . ■ 

•entry level skills needed by 16,4 23,6 -49,1 9.1 1.8 2,52 
the client to perform in sel- / 
ected career , 

91, Inadequat€ training in job 

seeking and Interviewing 14,5 41,8 38i2 3,6 1.^8 2.32 
skills • i 

92'. Inappropriate placement of 

student's IfV vocational areas , ^ 
to provide instructors with 7J 16,4 40.0 32.7 • '3,6 3.02 



? jnsiruc 

required number of students > ' ^ - 



Cofrments 



V$ry Severe Not^Se^re • Missing 

1 • 2 3 ' 4 (not circled) Mean' 

r' 



93. Lack of trejined counselors on ^ . 

campus to work with disabled N.'5 43.5 30.9. 9,1 
students 



2.35 



Cofments 



94. Lack of individual counseling 

sessions for handldapped stu- 10.9 29.1 40.0 ' 16.4 
' « dents ' 



3.5 



.2.64 



95. Lack of adequate career and vo- 
ftional information and job 
forecasts, witn respect to dis- 
abilities 



34.5 32.7 9J 



3.6 



96, Inability of counselor to con^ 
municate with deaf students 



91 « 



27.3 30.9 16.4 



3.5 



2.43 



97, Inadequate sjpoort ^.ystefrs 
,such aj therapy groups to 
encourage attendance in ^ 
school ' 



:?.7 29. 



40. 



16.4 



2.61 



98; Inadequate cormunication with ^ 
instructor regarding varying 
degrees of nandlcapping con- 
dittins '^nd'.the* 1 intations 
inyolied'^ \ • 
•i t 

99. ffiadequate preparation for tne' 
Bsychological and pnysical de- 
mands of being a worker" ■ 



12'^ 35. '4. 43.6 5,5 

i 



0 r ."^ 



3^.5 30.9 ■ 1?.7 



1 



2,43 



2.37 



100.' l/bcationa! or occupati.ona! 
objectives are often. sel- 
*ected without adequate a- 
wareness of the iij^ct of 
ths disabil ity alR joD 



20. 0 36.4 32.7' 9, 



2,32 



ERIC 



4 



Very Severe ^Not Severe Missing 
1 2 ' 3 ^ 4 (not circled) Mean 



01.* Inadequate diaanostlc and in- 
dividual planning for adults.. 18.2 32.7 36.4 9.1 
with learning disabilities 



3.6 



2.38 



Comnents 



02. Inadequate training programs. 

for handicapped persons in 16.4 29. 1 49.1 3,6 
V ^developing life long plan- 
'ning skills 

03.5^»Lack of contact with the home c 
^ ito keep the family aware of^ 7.3 18-2 54.5 16.4 
' V *the student »-s adjustment and \ 
progress 

' -k 

04. Lack Of support services of , 
counseling, advising and self- 
help groups to provide coping ' 10,9 . 30,9 ^ 47,3^ 9.1 
and adaptive skills for' school 

♦ environnient'and work environ- 

(nent . ' ■ 

i . ■ - ^ • 

05. ' Lack of recruitment of other 

handicapped students by sue-' 
cessful handicapped students 



9.t ■ 20.0 . 45.5 23.6 



06. Counseling needed to direct 
students to appropriate pro- ' . 
grami, to explore qualifica- 9.1 / 3D.9 43.6 10.9 
tions for programs, to deter- ^ • 
' mtne^.^costs an^ -scholarships, 
avatfable ' ' ^ • ' ' ^ . 



1.8 



3.6 



5.5 



2.41 



2.83 



2.56 



2.60 




■4 



ERIC 



Very Severe Not Severe ' M1ss>ng ' ; 
Student Accounting System 1 2 .3*4 (not circled) Mean ^ Coitments 



107. ' Lack of- an adequate systeni * 

of reporting students to - • . , . 

Coordinating Board and Texas ' ' ^ 

Education Agency; current 

system does not 'identify V 23,6 23.6 32.7 14.5 5.5 \' ?:40- 
handicapped students and in 
turn does not prpvide addi- 

tiopa-l funds for provisions - - * ' t 

of special services \ \ 



0 



Ldck of Financial Resources 



.108. Lack, of financial resources • * ^ - 

to pay living expenses, tui- 
tion, books, etc., and for ^ 25.5 . 27.3 30.9 7.3 9.1 2.22 
^ . expenses relating to the han- . ' , ' . ^ 

dicap itself^ . 

BARRIERS WITHIN THE SOCIETY. ^ . ' 

La ck of Knowledge About the Helping Systenr . ^ * 

109. , tack p/ coordination and. ' ■ / 

identification of coDinunity ^ 18.2 34.5 38.-2'; 3..6 5.5 2.?? ' / * ' ' 
4 refer^ral agencies 

^ ■ ■ . . ^ \ . ^ . \ 

no. .I<ack of awareness of iiuprove- ' • , * • . . 

nentsV^ailable through rehab-' 4 ^ ' ^ '/ . . , . 

■;ilitation engineering by. han-' 9.1 29.)^ ^50.9 7.3 ' \6 2.59 
dicapped persons/ their fani- . . ' ' 

ilies, professors and rehabi- ^ , ^ ' 

.litation personnel * : 

11] "Lack of coordination of services ^ ^ . 

tietweefi the institution and the ' 

providers of social services 20.0 ^7.3 391.2 9.1 5.^ . ' 2.38 
to focus cofimon resources 'on 
'needs of the handicapped" 



0 

0 



ERJC^ 



I 



■Very Seveff Not Severe Missing 
1 2 3 4 ,(not circled) 

112. ■ Lack of infonration available 

regarding the resources to 

assist the handicapped, i.e., 14.5 36.4 36.4 3.6 ; 9.1 
transportation, medical, per- 
sonal, care, etc. ' 

Attltudinal Barriers 

113. Attitud1ri31 bafflers which 

would not allow a well ,14.5 29.1. 38.2 ^.1 9.1 

trained student to function 
in industry ^ 



114. Patronizing attitude on the 14.5 32,7 ,34.5 12,7 5.5 
part of society 

115. Exclusion of handicapped 

students by non-handicapped 7.3 21.8 49.1 18.2 3.6 
individuals 

116. Ifidifference within society 10,9 29,1 47.3 7,3 5.5 



117. , Employer's or parents who would' . - 

not allow handicapped students ' 
completing child development 14.5 , 23.6 40.0 12.7 , 9.1 
or child care courses to be 
Responsible for children 

118. Negative attitudes toward the 
handicapped (includes parents 

of handicapped, teachers or 9,1 41.8 38,2 9,1 1.8 
professors, emoloyers, and' 
fellow workers) 

» 

119. Inadequate expectations (de- 
pendency rather than indepen- 10,9 38.2 38.2 9.| 3.6 
dency Is reinforced by society) 



i 



\ . Very Severe Not Severe , 'Mtsiing 

[nadequate Leader-ship . \ . 2 3 4 (not, circled) Me^n 

120. Comnunlty served by Comnunity . •' 

College may not realize need / / ' 

to serve adult handicapped, 18,2 30.9 -41.8 7,4/'. ■},% 2.39 
i.e., little or no pressure , . ' 
on the college to provide ; '• ' ■- • 

services / 

lte(Ha Barriers " ' . 

1Z1> Uck of public education on 32.7 29.1 25.5 9.1 3.6 2.11, 
handicapping conditions , - ; ' . 

Transportation 

122. Lack of adequate transpor- . ' ' 

tation provisions to and 32'.7 27.3 29.1 9.1 , 1.8 2.15 
from the community college , 
and within It \ 



123. Transportation to job ^ 23:5. 27.3 34.5 10.9 3.6 2.34 
training facility - ' , ' 

124. TraNortati on to employment •23.6 29,1 30.9 10.9 , 5.5 2.31 
Employment Barriers ' / . . . ' . 

* ■ 

125. Unwillingness of employers in • . 

private business to provide 12,7 ?9.1 38.2 12',7 7.3 _ 2.54 

personnel Assistance (advo- * .. ' 

cates) for the 'handicapped • _ , 

♦ ■ ^ 

126.. UnwtllingoessPlff) employers in . ' . 

private b^ifless to provide 12.7 23.5 34.5 18.2 10.9 ■ 2.66^ 




financial Wmt for the 
handicapped 



Severe ■ Not Severe Missing 
T 2 3 4 .(not c-ircled) Mean 



127. Inab-ility to earn money in 
• 'part t4(iii employment while'' '/ 9.) 23.5 49.1 12".7 

attending school , 

128. Poor prospects'of obtaining) 
a job after comDjelion of * ) 1(^9 .^36. 4' 36.4 9J 
study ■ ' f . r / 

129. Stereotyping by apciety, iief., 
' "You have diabetes thus you're 

, probably going to' be a poorf r x 

wofkw." "You'll cause us, t() 29.1 30.1 29.1 5.5 
hav.4 to pay higher insurancjfe,"' , 
"Yoi/ can' fleam tike the 
others," "I'll hav& to-spei|d 
additional time with ypu." 

130-. Unwillingness of employersj to 14.5 . 32.7 4T.8 7^3 
hire the hearing impaired , 

131. Handicapped are routed into 

"low salary and low prestjige" 18..2 25.5 43.5 9..1 
vocations' " 



5.5 



7.3 



5.5 



3.5 



3.6 



2.69 



.2.47 



2.12 



2.43 



2.45 



Comments 



27.3 34.5 29.1 



3.6 



132. Employers ^are unwilling ^to 
* accept handicapped persons 

ii^o their employ due toj 

latk of sufficient infor 
..tion regarding handicapding 

conditions. 

Architectural Barriers ■ Off tainpus 

33/ Architectural barriers which 

would mot ^llow a well trained 27 J; 36.4 27.3 5.5 
student to function in^ihdustry, ' 



5.5 



3.5 



2.10 



2.11 -V 



0 



ERIC 



Ve^jf Severe. Not Severe .Hissing * 
1 2 3 • 4 . (got circled) ' Mean 



134. Buildings are inaccessii>e 
cause they .are not barr lei/ 25.5. 38.2 29.1 3.6 

■ free 

i 

135. , Housing designed to 39^011110- 21. a 40.0 23,..6 10.9 
"'date handicapped stu " 



aents 



Competing Petnanjls 



136. Auprehension jb«(ut competing 
th non-handicapped students 
for grades, J6b placement, 12,7 30.9 40.0 9. 
etc. es'petiarlly when perfor- . ' 
manfie is npsured by subjec- i 
tive mm as *en as objec- 
tive meaiis. , 

BARRIERS wA THE HANDICAPPED PERSON, . ' ' 

THEIR FAMILIES AND OTHER ADVOCATES' 
/ * 

V */ 

Handicapped Persons: -.Physical/Mental/ 
Emotions Problems 



137. /hyskal conditions which 
require medication for con- 
trol of pain resulting in 
poor attendance 

fjfS. Lack ofphy.sfcal dexterity 
to. manipulate mechanical 
devices . 



3.6 30.9 45.5 14.5 



9.1 .34.5 43'.5 12,7 



139. Inadequate mobility skills to 
-. cope successfully -with job 9.1 34.5 43.5 9.1 
related travel • . 

^ r • 



3.6 



3.5 



2*11 
2,25 A 



7.3 



/ 



•5.5 



3.6 



3.6, 



2.49 



2.75 . 



2.66 



2.55 



Comments 



ERIC 



1 



' Very Severe Not Severe Hissing 

1 2 3, , 4 (not circled) 

' . ■ ' ' ■ ! 

140. Inadequate motor skills to per- ^ • „ . ,^ , , , 
fonii in vocational technical 14.5 29.1 36.4 16.4 3.6 - 

proarains ' ^ 

141. Hearing impairments which^maK 

some typfes of employment daif 9.1 27.3 40,0 16.4 ' 7.3 
gerous* for the handicapped 

individual • • , ' , ' 

f 

142. ' Difficulty 'in communicating 9.1 34.5 ' 43.6 9.1 3,6 -^ 

by writing due to disability 4 ' 

143. - Diseases requiring periodic ' . 
■ 'hospitalization interfere with ,9.1 32.7 45.5^ 9^1 3.5 

. lajttendance ^ ^ . 

144. Lack of physical strength to . om c c 
.'teach or. work with young ch1l- 5.5 ,12.7 47.3 29.1 5.5 

' , - dren • ^ 

•145: Loss of use of dominant arm * , i. /, ' k c 

requires retraining and causes 3.6 25.5 49.1 15.4 b.b 

• the ijerson^ to work slowly ' 

146. PhysicaW:onditionsjh1cb im- ' 
pede vocational tecfrcal. ; ^ 29.1 43.6 • 10.9 7.3 
education • ■ ■ ■ 

147. Inadequate communication 7.3 f25.5 45.5 12.7^ - 9.1 
skills « „ > 

148. Difficulty in listening to ' r r 
verbal presentations and tak' ^7.3 34.5 45.5 7,.3 - b.b 
Ing notes simultaneously ' , ' < 



. -J 



^ry Severe Not Severe Missing 
1 2 3 4 (npf circled) Mean 



149. 'Cwinunl cations problems' con- ; ' . ' 

' -Jierneil with receptive artd 10.9 • 27.3 43,. 5 12^-7, 5.5 
expressive abllitiesi ' , , • . 

150. Coninuplcation difficulties: .. 

viatqhing the irvterpreter, . 14.5 ' 32.7, 36.4 10.3 5.5 
taking notes and observing 
the blaft"board simultaneously 



151. Olffi^ulty. in paying attention 9.1 12.7 52.7 20.0 

152. Cardiovascular conditions 

which produce Insufficient ^ . ' 

blood supplies to the brain, ,-10.9 25.5 34.5 s 21.8 

causing poor memory, poor . 

concentra'tion and blurred ' , ^ 

vision ^ 

153. Physical conditions which 

require medication for con- 14.5 2t).0 41.8 18.2 
trol of pain result in dulled I 
mental faculties 



154^ Inability to accept" the dis- 
cipline and pressure asso- 
ciated with techn\cal pro- 
grams 

155. LacVof ability to adhere 
'to stringent time schedules 



9.1 23.5 45.5 14.5 



10.9 18.2 50.9' 14.5 



156. Inability to concentrate on ' . 

the lecture when verbal- mat- SiY 20.0 47.3 16.4 
, erial is being presented 



5.5 



2.62 



2.46 



2.89 



7.3 ^'^■2.73 



5. '5 



7.3 



5.5 



7.3 



2.67 



2.71 



2.73 



2.77 



Conmervts ' 



ERIC 



293 



'/n- ■ ■ ■ ' ■ ■ • 

t • . ' ) * , * 

: .Very Stiy^ Not Severis ^ Kissing • ' 
^ ' 1 2 3 4. (not circled) Mean , Cofunents 

157. Lack oHemotiondl.^stability' 9.1' 27.3 43.5 14.5 5,5 ' 2!67 V 

158. Ipabflity to adapt tO'disCi' ^ " ' ' J 
..• pi ine of the classroom 'due to 10.9 32.7 -29.1 20.0 7.3 2.-63 * ' 

mehtal Illness . / • 

159^1 SI ovfed responses a^d pooV* ^ - ^ . ^, 

' • concentration caused, by medi- ^ ' « .. ' 

;, nation taken for meri'ta.l ill- • 12.7 30.9 30.9 18.2 7,3, 2.59 

fiCK which often results in , ; . 

insulation from reality ■■ • ' ' { ' / 

Handicapped Persons: Lack of Knowledge ' ^ 

160. Inability to handle post- ,^ 12.7 27.3 36.4 16.4 " 7.3 ' 2.61 

secondary academics' ' '» ^ I 

161. InadequaH^ development of 15.4 36.4 29,1 10.9 - 7.3 2 37 ' 
bas.ic skl/l level - ' ' y . , 

162. Inability to cope with com- 
plex written material, charts 9.1 27.3 41.8 1 2.7 9.1 2.64 • ' • ' , 
and graphs . 

163. Lack of understanding of .* 
technical vocabulary on which 7..3 21.8 47,3 14.5 , 9.1 2.76 ... 
concepts 'are built 



164. Failureito realistically ' ^ 

assess limitations and poten- 14.5 32,7 38,2 3.6- 10.9 2.35 
. tials ■ ' ■ \. 



165. A lack of perception and ' « » . ^ 

knowledge of everyday sur- 12.7 41.8 34.5 3.6 7.3 "2.31- ' 
roundings due to living in a i 
sheltered environment . ' » . 



Very Severe Not Severe M?ssin9 
1 ' 2 3 .4 (not circled) 



166. JnablMty to trahsffer learn- ■ 

ing to application in order ' 5.5 14.5 52.7 J8v2 
'i ^ to perform in vocational tech- • • ' 

. nical programs . ' 



167. Lack of knowledge of slang 
■ tertrs by deaf students 



-9.1 7.3 >49.1 20.0 



168. Inadequate knowledge of life ,9.1 ,29-.l 45.5 ,9.1 
> skills . ^ • • 

159. Inability to develop feasible 10.9 23.6 52.7 5.5 
goals 

Handicapped Persons: Behaviorai Barriers 
170. Poor home or institutional 



training for stydents in 
areas of initiative, tact, 
and sharing of responsibility 



10.9 38.2 36.4 5.5 



T71. Inadequate knowledge of social 

behavior, and appropriate (be- 9.1 36.4 38.2 9.1 
havioral) skills to perform on 
a job 

172. Inabijity to adjust towards 
the life style in a college 
setting 



5.5 21.8 52.7 12.7 



173. Behavior problems 'due to iron- 

tal or em&tional impairment -'10.9 27.3 36.4 18.2 
J which disrupt classes and -keep ^ 
the student froir learning 



9.1 
14.5 

M 

7.3 



9.1 



7.3 



7.3 



7.3 
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Very Severe Not Severe Missinf 
1 2 3 ' 4 (not circled) Mean 



li4. Inability 'to manage per- 
- ,,sonal affairs in order to 
concentrate on learning ex- 
perience > 

175. Lack of internal orientation 
Neqative^Attitudes and Feelings 

176. Poor self concept, Vow frus- 
tratlon/evel, making the 

■ academic environment more 
difficult than it actually 
is .■ 



177. Poor stflf image leading to 
the belief that with. a dis- 
ability the client/student 

^ ' cannot compete with others 
or get a job.even If he 
^finishes training ' 

.1-78. Poor self concept 1n t\\( 
area of interpersonal 
relations 

179. Overly' independent attitude, 
i.e., the student refuses 

. all help and aids 

180. Thfr use of ^ disability as 
an excuse for failure or de- 
mand for special treatment- 
"tWworm owes' me a living" 
attitude 



9.1 25,5 43.5 12.7 



9.1 10.9' 25. ^ 3.6 



I 



14.5 34.5 38.2 1.8 

r 



20.0 38.2 30.9 1.8 



10.9 38.2 40.0 1.8 



7.3 9J -52.7 21 .8 



12.7' .23i .40.0 14.5 



9.-1 



50.9 



10,9- 



9.1 



9.1 



9:1 



9.1 



2.66 



2.48 



2.16, 



2.16 



2.36 



2.98 



2;62 



Coranents 



ERIC 



/ 



Very Severe , Not Severe ' Missing 
1.2 3 4' (not circled) Mean 



181. Personal feelings of inwle- ' .12.7' 32.7 38.2 5.5 
quacy and lack of 'self worth 

i ' .' . 

182. Belief that one is being dis- ( 

. crliltiated agaihst due to-^e 5.5 25.5 50.9 9.1 
handicap « i 

183. Lack of aggression In demand- 10.^ 25.'5 36.4 18.2 
. Ing appropriate instruction . . 

■ ' • - • ^ -? 

184. Anxiety caused by a "limited ^ 

. educational background in per- 14.5 21.8 45.5 7.3 
sons who have not attended ■ ' ><. 

. school for many years' .- 

185. Fear that a handicap wil'l be ' 
detriaental In employment 

which requires short term con- 9.1 14.5 49.1 18.2 
. tact wtth the public (example, 
sales) versus a long-term sus- 
tained relationship with fewer • . 
people 

186. Lack of self-esteem and a posiide. 2 30:9 -56.4 * 7.3 
tive "can do/will do" aUitude 

187., Lack of self assurance and ■ 23.5' 23!5 41.8 3.6 
assertiveness ^ 



loss of hearing which if of- 
ten acconpanled by paranoid 
behavior and/or withdrawal 
resulting in little or no 
classroon. participation and 
poor attendance 



12.7 20.0 40.0 M6.4 



10.9 

9.1 
9.1 

.10.9 



9.1 



7,3 
7.3 



10.9 



2.41 

2.70 
2.68 

2.51 



2.84 



2.35 
'2.28 



2.67 



Conments 



o 

ERIC 



•Very Severe -Not Severe ' Missing 
, ) . • ■ . 1.2 3 4 (not circled) 

I 

189,. Inability to compete in all i 
levels without special a"ss is- • 

tance In order to overcome 9.1 23.5 45.5 10.9 10.9 
feelings of inadequacy and the 
' emotional problems and frustra- 
tion^ that their special pro- ' . • , 
blems cause / , 

Family Members 

190, Family members who prov,ide 

more assistance than is needed 14.5 30.9 32.7 12.7 9,1 

for self improvement . , " ^ * 

191. Lack of support and encour- 14,5 21.8 41,8 12./. 9.^^''', 
agement from family 



192. A home environment. which dis- 
courages or" destTOys il^erest' 20.0 25,5 36,4 - 7.3 
or initiative on ttie' part of' 

• tf^e student - ^ 

193. Familj members who adh^e to 

mi^is and misconceptions of ' 18.2 25,5 , 36,4 10'9 9,1 
hafidicapping conditions 

194* Lack of , emotional support 

from significant "others" . . 

in social life of the han- 14.5 36.4 30.9 . 7.3 1(](.9 
dicapped, i.e.; need for . . , 

sustained encouragement' 

195. Some disabled people also 

> have disabled spouses which 3.6 18,2 ^43.5 27,3 7,3 

put an additional burden on . • 

' the person • ' . ^ 



10.9 



Very Severe Not Severe . Missing 
12 3 4 (not circled) 

Barriers within Advocates for Handicapped Persons 

J96. Lack of public, administrative 

and parental support to en- 14.5 29.1 45.5 7.1 3,5 
courage handicapped persons to ^ . 
attend technical programs 

197,, Inadequate assiitance and sup- ! 

port yhich results in fear of 10.9 47.3 34.5 3,5 3.6 

entering the world of train- . \ , 

Ing and the world of work, ; v 

198. Goals which are established 

by peers and society rather 27.3 29.1 34.5 7.3 Kfr 
than the individual ^ , 



V 

Name 



APPENDIX H: FEASIBILITY RATINGS OF REMOVAL OF BARRIERS 

Memo to Rehabilitation- Counselors 

Memo from John A. Fenoglio^TRC 

Letter to Student 

Information Form 

Objectives of the Study 

Questionnaire: Feasibvl ity- Ratings for 
Removal of Barriers 



For discussion of the info)?mation in Appendi)^ H see pages 73 and* 74. 
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TEXAS A&M UNIVERSITY 

COLLEGE OF EDUCATION 

COLLCCC STATION. TCXAB 77643 



Center for Career 
Development and 
Occupational Prepaj^tion 



MEMORANDUM 



FROM: 



TO: 



Texis RehabiliUtion Counselors 

Joan Jermgan 
Principal' Investigator 



PATE: 



May 22, 1978 



As discussed by telephone, the enclosed questionnaire is to be 
completed by two handicapped students in vocational programs ii 
the cormunity college program. The memo from John Fenoglio fu 
ther explains the purpose of the questionnaire, • 

If you have any (Questions, please call me at (713) 845-6918/ 
Thank you for your assistance with this study. 



TEXAS REHABILITATION COMMISSION 
OPPICB MEMORANDUM 



Regional Directors 



FAOM: 

SUBJECT: 

DATE: 



John A. FeV^oglio 

REMOVING BARRIERS TO HANDICAPPED STUDENTS ON COMMUNITY 
COLLEGE CAMPUSES 



May 15. 1978 



RE: 



The attached in^rmation identifies the objectives of a current 
research study being conducted by Ms. Joinn Jernigan. Principal 
Investigator, and Dr. Donald L. Clark, Project Director at>Texas 
A & M University. To include student inout for the identification 
of barriers on Coimunity College Campuses, the following field 
assistance is requested: 

1 TRC counselors serving all 53 Community Colleges 
will be contacted within, the next 10-15 days by 
Joann Jernigan. 

2 Ms Jernigan will mail to each counselor' two • 
60 qljestion survey forms to be filled out by two 
TRC clients attending the community college. 

3 The TRC counselor is asked to (a) select the two 
'^clients, (b) administer the questionnaire* and 

(c) rpturn t he questionnaire . to Ms.rJernigan by 
June 9th . . 

Approximate one hour' of counselor/client time will be expended. 

A significant purpose of the study is to initiate action to^etter 
educate and sensitize college personnel to the needs^of hand capped 
students It is felt that t>tais study can only help the- overall 
■ nroSam eW the Coomission in developing services and programs 

?or^Colission clients attending ConHjunity Colleges across the state. 
Client input is vital to the meaningful ness of this study. 

Ms. Jernigan will include a copy of this memorandum in her written 
correspondence to the Coanunity College Counselors. Thank you and 
your staff for your asststance in helping to complete this study. 

cc: Joann Jernigan . ^ ' 

Ralph White 
Ron Trull 
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TEXAS A&M UNIVERSITY 
COLLEGE OF EDUCATION 

.COLLEGE tTATlON. TEXAS 77043 

May 22. 1978 



Center for Career 
Development and 
Occupational Preparation 



Dear Student, . 

A Research Team across the State of Texasjhas been studying 
barriers which handicapped students encounter in trying to enter or 
complete vocational technical programs in Community Colleges in Texas. 
Hundreds of barriers have been identified which are grouped under 
three areas: 1) barriers within the helping system (including the 
cormiunity college), 2) barriers within society, and 3) barriers within 
the handicapped person, their families and other advocates. , The study, 
did' not include architectural barriers on the community college campus,^ 
only the barriers other thaxi the architectural ones. In addition the 
seventy-three persons comprising the research team have made thousands 
of recommendations for theremoval of the barriers. Some of these are 
given in the questionnaire ^hich is being sent td you with this letter. 

We would like to ask that you assist the Research Team by indicating 
if, in your opinion, the recoiftnendations can be* carried out; that is, are 
•they "feasible". Read the barrier, then read the recommendations for re- 
moving the barrier, andVate each recommendation by circling the appropriate 
number. F6r instance, if you feel that it is definitely not feasible, 
circle the "5". If you are reaJ.ly not sure^ or do not feel either way,, 
circle the "3". Please try to circle * number by each recommendation. 



We are sending these questionnaires 
in vocational technical education progra 
tance wi4h this information may help othi 
able to^^r and complete vocational te 
colleges in Texas. We do not need your 
made to correspo/id your name with the da 
questionnaire and information about your 
We waul d like to have the information by 
of the -data in a final heport. Than 
with this study. 




to community college students 
fS all over Texas. Your ass is- 
if^ handicapped students to be 
hnical programs in. community 
ame, and no attempt will be 
a pi^avided. Please return the 

Slelf in the envelope enclosed. 
June 6 so that we can put all 

k you very much for your help 



/Donald L. ClJrk 
Project Director 



V 





Joan Jern 

Principal Investigator 



PLEASE COMPLETE THE FOLLOWING INFORMATION 
1, What is your handicapping condition? 



2. What vocational program are you in? 



3; Age _Sex (circle one) Ma^e Female 

4. What kind of job do you expect to get when 
you finish? 



5, Name- of college you are attending; 



WE -DO NOT- NEED YOUR NAME 
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OBJECTIVES OF THE STUDY 



Objective 1 



Objective 2 



Objective 3; 



Identify criteria for successful completion of vocational 
techni'cal prograns by handicapped ,stiidents^»at ►community 
colleges in Te^as, and, as a result, identify services or 
programs to remove barriers for vocational students with 
handicapping conditions". • ' . 

Identify specific barriers {other than architectural^ 
within the school , setting) which exist in community' 
colleges, in Texas in voca1;*ionaT technical programs' 
which would inhibit enrollment or coni||letion of the 
"vocational technical progratn by the handicapped stu- 
dent. . \ * . . 

Identify strategies for implementing findings of the 
Delphic study in-community colleges in vocational tech- 
nical progratns. 



Objective 4'^ Develop a. report for "state, agencies summarizing criteria 
for successful 'completion of vocational technical pro- 
grams at the community colleges in Texas, and recommend 
services or programs which would remoVe. barriers for • 
vocational students at the community college level. 



Objective 5; 



Develop a guide which can be utilized by administrators, 
counselors and teachers. 




A STUDY OF BARRIERS ENCOUNTERED BY HANDICAPPED STUDENTS WHICH IMPEDE SUCCESSFUL COMPLETION 
OF VOCATIONAL ^CHNICAL. PROGRAMS IN COIHiNITY COLLEGES 

Thank you for your particlpatibn 4n this research. This -part consists of the barriers that you dnd other 
«?tperts have rated as being ej«treBiely severe, and the recomtendations for the removal of these barriers^ 

Please read each barrier carefully again, read the recowiendatians for the removal of the barrier, and 
'rate the recownendation according to the feasibility for removing the barrier. , 

The scale to use for criteria Is as follows: Feasibility 

1 - Definitely Feasible 

2 - Feasible 

3 Possibly feasible 

4 Possibly unfeasible 
-5— Definitely unfeasible 



Exaaple : 
Barrier 



/ 



Lack of equipment 'tfprovide 
adaptations to learning, i.e.,* 
tools desired or adapted for 
a cerebral palsy student 



Reconroendation for Removal 

Obtain legislative support to in- 
crease funding' to purchase any 
equipment necessary, regardless 
of cost. 



Feasibility 
2 3^4 



BARRIERS WITHIN THE HELPING SYSTEM 
Legislation 

1. A general lack of know- 
ledge In the academic con- 
nunlty of Section 504 of the 
Rehabilitation Act of 1973 



Definitely 
feasible 



Reconwendation for Removal 

Inform via workshops, printed mater- 
ial, administrattve policy. 

Each organization should adopt policies 1 
to implement locally. 

Legislatbrs should be requested to 1 
make wording less difficult. 



, Definitely 
unfeasible 



2 
2 
2 



3 
3 
3 



4 
4 
4 



5 
5 

k 

5 



ERIC 



3Vl 



1. (con't.) 



2. Social Security Dis- 
ability Insurance legis- 
lation which InHI bits 
Initiative', to 'prepare for 
employment 



Recoimiendation for Removal 

Communlci^te and disseminate through 
news media. 

Provide Ofientation seminars on the 
nature and effect qf Section '5Qfl for 
key adtnlni strati ve personnel.' 

Make these funds available for voca- 
tional education. ^ 

Rpdjove earnings. limitations. 

I Prov 



Planning and Preparation 

3. Inadequate plVpnlng on the 
: part of the administrative 
staff for individual sty-^ 
dent, needs of the handlc^ed 
. . juch as language bapriers. 



General lack of conmuni ca- 
tion between helping a- 
gencies and the trdj||ng 
instttution. 



Def^in 
/eas 



5. 



Too few certified re- 
habilitation counselors on 
I campuses of the training 
Institution, 



Provide ycjrrly interviews by 
rehabilitation counselors. 



Establish inservice training for 
conmioity college administrators. 

Establish an affirmative action 
program to include handicapped . 
students. 

Include thi^ type of assistance 
in curriculujn. 

Assign a liaison person to each 
community college, 
*. 

Establish' interagency coirmittees to 
provide for more exchange of infor- 
mation. 

Provide infomiation in preservlce 
training at colleges and universities. 

Establish some type of funding formula 
to assure an adequate ratio of rehab- 
ilitation counselors to students. 

Make the job of counselor more attrac- 
tive to new or prospective counselors. 



tely 
1^1 e 



Definitely 
unfeasible 



2.345 



2 3 



■4' 5 



2 3 4 5 



2 3 
2 3 



4 5 
4 5 



2 3 

2 3 

2 3 

2 3 

2 3 



2 3 



2 3 



4 5 

4 5 

4 5 

4 5 

4 ' 5 

4 5 

4 5 



2 3 4 5 
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5. (ctfn't.) * 



6. ladk of organizStlonaf^structures 
whlch^in&ure meaningful tnterac- 
' tion between handicapped and 
' nondisabled students 



h Poor planning artd organization 
which results in social barriers, 

' . i . e. , inabijity to participate 
in concerts, hear speakers or 
attend films 



8, Lack of planning for required 
, activities which are difficult 
for'handicapped students such 
as registration 



•9, Inadequate availability of 
readers > interpreters, tutors 
and counselors for handicapped 
students 



Reconwendation for Reroval 

' • * I- ^ 
Provide the "coninon client" con- 
cept where various Institutions 
pool resources and focus on a 
coranon client. 

All programs should be designed to 
avoid lagk of integrated activities. 

Seek specific kinds of coninitinents, 
and actions from top administrative 
* staff. J* ■ 

Lack of planning is not usually in* 
tentional, therefore;, policy state- 
ments and written reminders should be 
implemented. 

Conduct worksh()ps and inservice 
straining to plan jntf organize to 
assist the handicapped in/ parti- 
ctpating in social events* , 

All agencies should cooperate in 
making recofimendations to school 
officials 

Plan a different procedure for 
disabled students. ^ ' 

Develop a system for vocational 
resources similar to the Texas 
Learning Resource Center network, 
to locate all available resources. 



Definitely 
feasible 



\ 1 

,1- ' 



Definitely 
unfeasible 



2 3 ^4 



Secure funding for such positions 
on community college campuses. 

Establish traiittng programs for / 
these helpers. 



2 3 
2 3 4 



5 



2 3 4 5 
2* 3 4 5 



1' 2 3 4 5 



1 °2 3. 4 5 



1 2 3 4 5 



.4 5 




Lack of funds for support 
services and staff (I.e., 
Mhee1cha1rs» pushers, atten- 
dants, note-takers, interpreters, 
1 tutors, etcj 



11; Lack of Initial and ongoing 
nobility orientation 



12. Lack of skilled interpreters for 
the deaf in all classes Including 
vocational technical classes 

* 13/ Lack of available ojjal if led tu- 
torial and refflediiTassi stance 
for people who cannot cope with 
regular group andxlassrotxn 
procedures ' 



14. Lack of persons to work with the 
handicapped to give additional 
training when needed by private 
business as it relates to specific 
Job needs 

15. Lack of knowledga of what students 
can do resulting in' negative atti- 
tudes toward the limiUtions of 
the handicapped students ' 



Recoitmendation for Removal 
Obtain legislative support (funding), 



Definitely 
^ feasible* 



Establish priorities for current 
funding which would designate "fac- 
ilitators" for vMational training ' 
^' (human or materlifc as a top priority^ 

Establish trainii;ig programs for these 
helperi. ^ ' 

Should be stressed by the agency In- 
volved aTid put In budget by the com 
munlty college actnlnlstratlon, 

Tra-Tnlng of student service personnel 
and 'funds must be made more available. 



Change attitudes of per%)nnel who fall 
to realize the need for this asshtance. 

Provide appropriate training programs 
for personnel to develop tutorial and 
remedial assistance. 

^Secure funding for such positions on 
community college campuses. 

Business night provide personnel to 
work witji handicapped persons. 

Provide training and funds for job 
placement personnel. ' 

Provide inservice programs to educate 
teachers and administrators and bring 
about attltudinal changes (especially 
In the case of mental handicaps). 

Establish more preservice training In 
universities concerning resources 
which are available to handicapped, how 
to access resources, and how to use 
these resources. 



2 3 
2 3 



Definitely 
unfeasible 

■4^5 



A 



12 3 4 



12 3 4 



5 



1 2 3" 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



16. Lack of knowledge and ex- 
perience on the part of edu- * 

( cators that would make them 
unwilling to hold students to 
the same'standards of perfor- 
mance of -non-handicapped stu- 
dents (example: deaf studetits) 



17. Inability on the part of the in- 
structor'! to empathize instead of 
sympathize* 



Recorthiendation for.Reniovdl - , 

Provi(Je inservice sensitivity ^ 
awareness to educate persons: res- 
ponsible for tne education of the 
handicapped. 

Establlifi definitive, behavioral ob- , 
jectiv^l and mini mum skill levels^ 
, netded/for job entry that must be^met 
in oKder \o complete tourse. 



V 



Qefinitel^ 
feasible 



Provide inservice trafniiig for personnel 
working with the handicapped which 4^f^- 
elude practical applications -and ac- 
tivities. 



Deffh'itely 
unfeasible 



1 2 3 4*v5 



1 '2 3^'4. 5 
/v 



1 2 :3' 4 5 
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18. 



Lack of self-confidence on the 
part of teachers to teach handi- 
.capped students 



19v, Lack of understanding and adcep- 
° t^ce and/or indifference toward 

^ the special needs ef the handi- 
capped on^the part of.administra- 
tbrs, faculty and staff 

>j • ' 

20- Negative attitudes of administra- 
tors and instructors which inhi- 
bit participation of handicapped 
students in college programs 

Attitudes of Non-disabled Students 



Make information about various handi- 
caps availablg^ to instructors, '* 

■ /' 

Provide botlj pre and in-service train- 
ing for contnunity college faculty 



Provide better and more inservlces 
for conwunity college personnel in- 
cluding knowledge and training on 
techniques of working with the han- 
dicapped student. 

Design formal courses of study, work- 
shops and inservice training to 
bring about attltudinal changes ^in- 
cluding removal of "fear") 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



12 3.45 



2K Lack of acceptance and negative 
•attitudes of peers 



Provide awareness training activities 
on community college campuses for the 
student body 

Develop and conduct inservice training 
for educators to bring about accep- 
tance of the handicapped which will 

lead to peer, acceptance,. 



1 2 3. 4 5 



1 2 3 4 5 



ERLC 



22.' Lack of acceptance of handi- 
capping conditions Jby the public 
>*ich results In lack of parti- 
cipation by the handicapped. In 
social and recreational aspects 
of college life 



23. Inadequm^)t:i^t^1oh of non- 
handlca^i^i^its as to how 

• they nay^^i^^i^ifjjiJrstand and 
assist hUM(l(^|ipe,iF students 

Preservice and Inservice Edu cation 

' ^ ' I 

•V 

1 

24. Lack of general knowledge of the 
handicapped and handicapping 

' conditions 



25. Lack of knowledge that manifes- 
tation of handicapping condijtion 
Is often periodic and unpredict- 
able In timing 



Zif Assumption on the" part of the non 
disabled Instructor, counselor, or 
■ adnlnlstrator that just because 
the disabled student has not in- 
dicated there are problems, that 
"everything Is f1ne-we have no 
probleflis* 



Recbnmendatlon for Rewoval 

Generally people fear what they don't 
understand; more lofonwtlon should 
be provided to the public regarding 
handicapping conditions. 

,Developrand conduct Inservice train- 
ing for teachers and non-handicapped 
^students. 

* 

^ Provide awareness trainlfig^ activities 
on cbnmunlty college campuses for the 
student body. 



Oefi»1tely 
feasible 



Definitely 
unfeasible 



si . 2 3^ 4 5 



1 2 3 4 5 



1 ? 3 4 5 



Most instructors who are asked to work 
with handicapped students must learn 
the hard way -.trial and error. Teacher 
training sessions must include working 
with handicapped in 'their own partic-ular 
discipline. 

Information regarding the handicapping 
condition should be provided to the edu- 
cator at the time the student registers.' 



1 2 3 4 5 



1 2 



4 5 



Instructors should schedule counseling ^ 12 3 4 5 
sessions with all students. 



Public Illations efforts should be con- 
ducted. 

Provide basic knowledge .about handi- 
capping conditions through inservice 
programs 

Repjace the traditional lecture and 
norm-referenced evaluation with In- 
dividualized Instruction. 

Teach the student tb communicate their 
problems. / 



5 



1 2 .3 ,4 

1 2 3 4 .5 

1 2 3 4 5 

1 2 3 45. 



A 
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27. 



.Inadequate staff preparation' 
and orientation toward working 

^wlth handicapped students In the 
area of various learning modalities 



28. 



Inadequ/te training' and infonna- • 
tion is provided to teachers re- . 
garding psyctiologlcal aspects, 
and learning difficulties of spec- 
ific handicapping conditions 



Lack of orientation to receptive 
expressive language deficiencies 
and the need for specialized lan- 
guage Instruction. 



30. Lack of programs to' prepare post- 
secondary instructors to teach 
the handicapped 



29. 



31. Instructors inadequately trained 
In techniques to assist the han- 
dicapped student to adapt stan- 
dard procedures 'to rqeet his re- 
quirements 

32. . Lack of knowledge of and sensi- 

tivity to handicapping conditions 
in planning. iinp1erii6nt1ng» and 
^ evaluating Instruction and voca- 
tional learner outcomes 



Recommendation for Removal ^ 

V 

Provide staff with useful skills 
which'^can be applied in teaching 
the handicapped thrbggh inservice 
av^ preservice training. 

Train the faculty and staff to 
screen itlKj refer students tp 
, specialists. 



Preservice and inservice training 
5,hould Include basic knowledges atjout 
handicapping conditions and stress 
that wide variances Petweeti and a- 
fBong people with tUfe sarne handtcap 
exists. ^ ^ 

Develop classes for the learning 
(|isabled and deaf. 

Pay instructors to attend special 
inservice* 

Inservice, or one or two classes in 
instructor training progr^ams should 
be provided 

Secure state mandate for such training 

Develop an educational program for vo- 
cational teacher trainers and Texas . 
Education Ager^cy post-secondary staff* 

Instructors should be assisted by a 
resource person (advisor or counselor) 

Provide graduate leve'l seminars and 
workshops as a part of employment* 

Provide inservice training of faculty 

Provide more research in this area 



Definitely ' 
' feasible 



Definitely 
unfeasible 



2 .3 4 5 



1 -2- 3 4 . 5 



1 2 3. 4 5 



2 -3 4 5 
'2 3 4 5 



1 2 3 4 5' 



1 -2 

1 2 



I 2^ 3 4 5 



1 2 3 4 5 



1 2 3 
1 2 3 



4 
4 



ERIC 
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33. Lack of knOMleitge and tralni^!^ 
by itaff 0nd 8dn1nlstr|t1on to 
be Infonned about the;>i$eds t>f 
^he hearing InpAjy^d 



Vi. Lack counsel log and teaching * 
skills needed^to qcconm^date the 
^ handicapped student'^s uniqueness 

^. ^'Inadequate training prdgrairiSJor ' 
/ physlclanSi physical therapists, 
' ;^ occupational ttierapistsl a^d so- 
0 cial workers to develop, techniques 
to encourage handicapped indhi- 
duals to compensatt for their dis- 
. . abllltiel by entering training 
pro^irams , ' 

36. Lack of exposjjre to the world, of 
work* by Instructors themselves 
who often set a poor example/ 
'(inodel) ^ ' 

37. Lacic of ability on the part of 
the Instructor to at^apt currl- . 
culuin to the needs, of handicap- 
ped" students ' 



Prevbcational training 



> Reconwendation for Removal 

] ■ ■ 

The needs of the student ^are gen- 
erally kno«; the staff and admini- 
. strati on musl learn how to meet 
these fteeds. 

A rejsource person should be provided. 

(Provide inservice training " ^ 

Obtain leglslatiive support to add 
-^counselors and staff. ^ ^ 

* ■ p ' ^ 

' Reseaiech need forjtralning. 

Prowidfe.more faining with emphasis 
on fmlpSng the disabled attain the 
highest level of skill possible 'y 



Dfefinltel^ 
feasible 



Definitely 
unfeasible 



1 2 3-4 5 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



12 3-45 
1 2 3 4 5 



Obtain assistance ffl 



/ 

a consultant 



Upgrade local hiring practices.. 



Provide ain assistant to he-lp the i 
fil^tructor 

Provide pre-developed material and ^ 
Instructiqns for^modl fixation of 
curriculum 



1^1 



Incorporate and Integrate training 1n 
curriculum adaptation into teacher 
preparation programs. 



1 2 3 4 5 

] 2 3 4. .5 
% 

r ^. 3 4 5 

1 2 3 4 5 



1 2 3 > 5 



I 



38. tadk of appropriate basic and /^^ Develop- departmental programs. 
ir,0ned1al programs in language ' < ; 
and math , ■ ■• ' - , Mak^e tq^orial support availabk 



1 2 3 4 5 
1 2 3 4-5 



ERIC 
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38. (con't) 



39., Inadequate prevocatlonal skill 
, training 



Reconmendatlon for Recnoval 

i 

Stress the importance of placing 
emphasis on these subjects 'to the 
high schools 

Provide niore funds for prevoca- 
tlonal skill training 

Increase emphasis on public school' 
career education, vocational pro- 
gram development and opportunities 
for participation by handicapped 
students. 



Definitely 
feasible 



Definitely 
unfeasible 



1 2 3. 4 5 



1 2 3 4 5 



1 2 3 4 5 



Vocational Instructional Programs and Services 



40. ' Lack of funds to establish 

training programs for hearing 
impaired students 

41. ' Lack of short-term specialized ^ 

courses to teach limited skills 
In a specified area 

i 



42. Inadequate existing programs for 
deaf and bearing impaired students 



■43. Codftiunication problems in all 
instructional situations with 
. handicapped students. ^ 

44. CoiBwnlcation problems in groups 
' ' iihere disabled students are work- 
ing with the non-dtsabled, such as 
group lab practicals. 



Obtain more funds for training (fed- 
eral agencies and non-profit or- 
ganizattons) _V 

Could be handled through continuing 
education programs 

Per student' cost makes funding diffi- 
cult; pooling of resources may be the 
answer. * 

(. ' 

Determine the needed areas and request 
appropriation of funds. 

Request additional funding to implement 1 
necessary programs 



1 2 3 4 5 



Individualized contracted instruction 
can be provided for this student body. 

Establish an interdisciplinary team to 
conduct a program review and make 
recoimendations 

Provide for orientation programs for 
non-handicapped to acqua^int them with 
problems handicaps have. 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5^ 



2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



ERIC 



45. Lack of flexibility In the 
currlculun to allovi the stu- 
dent Increased Instruction > 
In areas of his expertise. 

- ■ . 



46., Lack of modification of program 
standards for different handicaps 



47. Latk of behavior modification 
programs coordinated with both 
credit and non-credit courses 

48. Lack of .ongoing contact with the 
handicapped student to monitor 

' progress and problems' and ^o offer 
encouragement and support through 
' Qut his educational program. 



49. Vocational /technical class en- 
trance ekams that do not consider 
handicapping conditions such as 

V lipaming disabilities In establish- 
ing norms.'. 

, 50. Unwillingness of Instructors to 
' . give oral examinations when appro- 
priate. \ 



Reconmendatlon for Removal 

A resource person and the depart- 
ment responsible need to develop 
Individualized 'programs for the 
handicapped. 

• 

On-thftr job training might be more 
practical . 

Establish more flexible entry-exit 
points of skill -development. 



A resource person ^and the department 
responsible need to develop indivi- 
dualized programs for the handicapped. 

- . * 

Establish an interdisciplinary team to 
conduct a program review and make re- 
commendations. 

Provide more counselors 

Establish better* coordination between 
agencies and^the staff at the coninun- 
ity college 

\ 

Establish top priorities for rehabili- 
tation services to provide ongoing 
support for handicapped students in 
the early years of training and job 
experience. 

Provide indlvi'dualized educational 
planning. 

Remove or modify norms to accommodate 
the handicapped. . 



Definitely 
feasible 



Definitely 
unfeasible 



12 3 4 5 



2 3, 4 
2 3 
2 3 



4 5 



4 5 



Pay instructors for the service. 
Enlist help from student assistance. 



1 2 3 4 5 



2 3 
2 3 



4 
4 



12 3 V 5 



1 2'3 4 
12 3 4 



1 2 S'? 4 5 \^ 
T 2 3 4 5 



ERIC 



V 



51. ExwlMtlons which are,sensor11y 
oriented. . * 

52. Training areas within pro9raR)S tend 
to delimit the occupational choices 
available to students by offer.ing 
such a narrow range of skill 
training. . 

53. Lack of special adapted vocabu- 
lary lists to help students In 

. ' various occupational technical 
programs . 



54. Lack of modified textbooks to 
meet langaiige level of students 



55. >ffiden^tralner ratio too large 
to alio* sufficient individual- 
ized haids-on training 



56. Student/ trainer ratio too large 
to allow appropriate administra- 
tion of tests. 




57. Inadequate task analysis of tech- 
nical skill areas in -relation to 
' training. students with handic^ips 



Recommendation for Removal 

I. • 

Provide alternate methods of 
testing.. 

\ 

Broaden the range of skill training 

Awareness of alternatives related to 
e field should be incorporated in 
career workshops. 

'Provide reading programs for specific 
technical majors 



Necessary materials should be prepared 
by the faculty/staff concerned. ■» 

Provide modified texts (tape, rewrite) 
' or teach with teacher .made materials, 

Consult with the book company. 

Provide special assistants, aides 
and/or volunteers. e 



Definitely 
feasible ' 



Definitely 
unfeasible 



1 2 3 4 5 



1 2 3 
1 2 3 



4 
4 



1 2 3 4 5 



1 2 3 4 5 



1 *2 3 4 5 



1 2 3 
1 2 3 



4 5 

4 , 5 



Obtain legislative support to increase' 1 
funding for more personnel . 



2 3 4 5 



Provide a specialized testing program. 12 3 4 5 

Provide funds for better student/trainer 12 3 4 5 
' ratio or special aswRants. 

) Individualize testing procedures. 12 3 4 5 

Hire a pahprofessional • 1 2 3 4 5 



Fund exemplary programs in at^ea of task 1 2 3 4 5 
analysis. 

\ I ■ 



ft ■ 



Train staff in methods of scientific 
job/task analysis in curriculum dev- 
elopment. 



1 2 3 4 5 



oil 
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58. LadcSf training programs for 
handicapped Individuals in the 
ewrging technology areas 



59. Limited variety of vocational/ 
technical areas which accept 
handicapped students 



60. A lack of specific entry level job 
criteria that a person with lim- 
ited abiltty could accomplish and • 
' achieve in order to be employable, ' 



RecOmnendation for Removal 

Obtain funding to permit organi- ■ 
zatlon and implementation of such 
programs. • 

Fonn a liason with business. 

Provide pre and inservtce education 
for faculty and administration to 
bring about attitudinal changes. 

Expand electives and subject areas. 

Identify "model" programs which 
community college adhiinistration 
and faculty can visit as an example. 



Work closely with business to establish 
'jobs that handicapped persons may do. 

Bring in consultants for technical* 
assistance. 

Develop a career ladder self-paced 
program. 



Defin 
feas 



61. Absence of a continuum- of training 
skills for felementary through sec- 
■ ondary education through vocational 
•technical programs 



62. .Lack of exit points in the curri^ 
culun which allow- the student to' 
leave (with recognition) when the 
student has achieved to the high- 
est level of his ability or' em- 
ployability 



63. Lack of instructional materials 
'^nd modifications to meet the n^eds 
of handicapped students. 



Establish a sequential curHcul 



um. 



Obtain legislative support to increase 
funding for more personnel and broader 
range of training opportunities at all 
levels. 

Establish new policies at the Texas 
Education Agency level. ,^ 

Establish such point for all students 
and stop counting "completers" on re- 
porting as seven year certificate or 
two year degree. 

Provide tr|^ing for faculty to mal<e. 



tely Definitely 
ble unfeasible 

2 3 4 5 



2 3 4 5 
2.3 4 5 

2.345 

2 3^5 

2 3 4,5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 



2 3 4 5 
2 3 4 5 



necessary fillifications in materials. 



2 3 4 5 



ERIC 
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63. (con't.) 



64. Lact of knowledge regarding ! 
adapUng the^lassroom to the 
handlcapj^d student, or the han- 
dicapped student to the classroonr. 



65. . Lack of reasonable modification 
of general conwunity college sche- 
dules, requirements and procedures. 



Reconmendation for Removal 

Prepare and make available mater- 
ial^' which will enable a student 
to learn either by seeing or hearing. 

Obtain a consultant to assist with 
adaptation. 

Teach handicdppe;|j students to coimuni- 
cats their needs. 

PVovide inser'vice training. 

Purchase limited adaptable equip- 
ment with financial aid availa'ble. 



Place a'person in each conmunity col- 
lege who wij 1 ' prpmote more and better 
. actepted 'pfbgrams for the disabkd. 



Definitely 
^feasible 



Definitely 
unfeasible 



Id 



66. Lack of adaptable equipment that 
will facilitate teaching the 
handicapped. 



Establish an open entry/open exit pro- 
gram. 



12 3 4 5 



2 3 

2 3 

2 3 

2 3 



Place a person in each community college 12 3 
who wiirpromote more and better ad- 
apted programs for the disabled. 



4 
4 



5 

5 

5 
5 



1 2 3 4 5 



1 2 3 4 5 



4 5 



Involve vocational classes in construc- 
tion of specialized equip4nt. 



1 2 3 4 5 



* 9 



A STUDY OF BARRIERS ENCOlfiTEREO BY HANDICAPPED STUDENTS WHICH IMPEDE SUCCES'^FUL COMPLETION 

OF yOCATIORAL TECHNICAL PROGRAMS IN COmUNin COLLEGES ' 

Think you for youe^rtlclpatlon In thts research. This part consists of the barriers that you and othei* experts 
hive rited is bipPixtreiMly severe, and the recoamendatlon for the removal of these barriers. 

Please read each birrler carefully again, head the reconmendatlons for the removal of the barrier, and rUe the 
reccwendatlon according to the feasibility Tor removing the barrier. 

The scale used for criteria is as follows ;r Feasibility 

f 

1 Definitely feasible 



Exaiple : 
Barrier 

lack of equipment^to provide adap- 
tations to learning, 1. e., tools 
designed or adapted for a cerebral 
palsy student 



2 -- Feasible ' ^ 

3 » Possibly feasible 

4 " Possibly unfeasible 

5 ,." Definitely unfeasible 



Recomnendatlon for Removal 

Obtain legislative support tojncrease 
funding to purchase any/ equipijient nec- 
essary, regardless of cpst. 



Feasibility 
12 3 4.5 



BARRIERS UITHIN THE HELPING SY.STEM 

Vocational Materials and Equipment 

67. lack of adaptable equipment 
that will facilitate teaching 
the handicapped. . 



68. Lack of electronic coomunica- 
tion devices to assist the handi- 
capped in. understanding, partici- 
pating and coamunlcating. 



Reconwendation for Removal 

Establish a pool of adaptable equip- 
ment available to various teachers 
on request. 

Secure funding for necessary addi- 
tional equipment.' 

.Obtain funds, and promote research ' 
and development 



Definitely Definitely^ 
feasible unfeasible 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 A 5 



ERIC 
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69. . Uck of modified and adaptive 
eijiiipment for drafting students 

'70. lAci of special equlpmept such < 
vs' special seating, materials, 

^ soiind. lighting, adaptation for 
wheel chal ITS 



71. Lack of funds to provide for 
special expenses such as special 
* equipment . " • 



72. Difficulty In using Independent 
learning center where cassette- 
tapes and slides are used for 
self-paced learning 



Recoinnendatlon for Removal 

Obtain fund^ (excess cost funding), 
, promote research and development. . 

Obtain funds (excess cost fiinding), 
-promote research and development. 

Involve the community and vocational 
^classes In constuctlon or acquisl- 
•tion of equiwffent. 

• - ^ . 

Obtain funds (excess cost funding), 
promote research and development: 

Initiate special adaptive devices 
with the individual rather than the 
institution. ' 

Obtain more legislative support. 
Hire work-study students to assist. 
Provide alternate learning activijties 



Oefin 
feas 



73. Problems in working w1t;h danger- 
ous power. equipment, handling of 
heivy or difficult objects, and ^ 
coping with difficult working 
conditions (1. e., wet floors)^ 

in vocational technical labora- - 
torles 

74. Inappropriate design of classrooms, 
laboratories and equipment. 



I 



75. 



Lack of specially designed tools, 
and equipment for handicapped stu- 
dents. 



Provide orientation for instructors 

Change the program of the handicapped 
.student who is obviously unsuited for 
the course. 



tely ' Definitely 
ble.< unfeasible 

2 3 4 5 
2 3 4 5 
2 3 4 5 

2 3 4 5 
2 3 4 5 

1 3 • * 4 5 

2 3 '4 5 
2 -3 4 5 

2 14 5 

2 f 3 4 5 



Secure funding for necessarj^ additional 
equipment. 

Make necessary adaptations. . 

Research should be promoted in the 
area of specially designed tools and 
equipment. ' ^ 

Develop a system for vocat1ona\resources 1 
similar to the Texas Learning Resource 
Center (TEA), network to locate resources. 



2 3 4 5 

J 

2 3 4 5 

2 3 4 5 

2 3 4' 5 



ERIC 



7(. .Iradequate !;peel8l lighting or 
ngnlfying and mechanical devices 

77. Inadequately designed learning and 
Hork stations to acconmodate the 
handicapped In vocational training 
courses. 

78. Lack of typing facilities available 
to students/ 

79. inadequate provision of instruc- 
tional materials and equipment In 

. appropriate media (I.e., special 
• ' ' textbooks, tapes and other mater- 
ials designed for use by tHfe han- 
dicapped.^ 

88. Lack of tactile maps, bralller, 
pptacons, enlargers, and talking 
, books. 

81. Lack of special lighting for in- 
terpreters to use who work with 
deaf students during films. 

Research 

82. An unwillingness on the part of 
the academic CGnmunity at the Ad- 

, ministrative and Board level^to 
aggress ivl^ research the needs 
of the handicapped in their dis- 
trict - low budget priority. 



83. Lack of research in area of em- 
ployer needs 



Recommendation for Removal 

Obtain funds (excess cost funding), 
promote research and development. 

Obtain funding; promote research and 
development. 



Provide a learning center. 
Obtain funding 

Obtain funding, promote research and 
development. 

•Develop a system for vocational re- 
sources similar to the Texas Learning 
Resource Center (TEA) network to lo- 
cate resources. 

Obtain these through resources which 
make then) available. 

V 

Obtain funding (excess cost funding). 



Definitely 
feasible 



Definitely 
unfeasible 



Apply for grants to colleges to fund 
research and need identification of 
disabled students. 

Provide funded graduate level semi- 
nars and workshops with graduate 
credit to be- conducted during work- 
ing hours. 

Conduct. a needs assessment and pre- 
sent to the governing board. 

Apply to local civic groups for funding 

Determine employment needs so training 
can be directed towards these areas. 



•1 2 3 4 5 

1 2 3 4 ^ 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2^3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4.5 



1 2 3 4. '5 



2 
2 



3 
3 



4 
4 



5 
5 



ERIC 
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feas 



83. (con't.) 



84. Inadequate learning technology: 
lack of learning aides and 

^ technology to accomnodate spec- 
ific Inpalments. 

Counseling, placement and foUowup 

85. Lack of realistic counseling and 
goal setting . , 



86. Lack of diagnostic, counseling/ 
and health centers on .the com- 
munity college campus. 



87. Inadequate prevocatlonal explora- 
tion background Information, and 
exposure to the world of work. 



i. Lack of adequate' evaluation and 
diagnosis before mailing career 
decisions. , 



89. Inadequate counseling and guidance 
services to help handicapped stu- 
dents cope with the educational 
environment. 



Recownendatlon for R&noval 

Assign this responsibility 'to the 
Texas Rehabilitation Commission, 

Provide funds for adequate research 

Apply current research and. technology 
(technology not lacking) , 



Provide training for counselors 

Secure specially trained, counselors 

Employ and/or. train appiippn'ate personnel 
and monitor to see that Services are 
provided. 

Hake administration aware of the laws. 

/ 

Provide adequate prevocatlonal 'explora- 
tion, background information and ex- 
posure to the worjd of work at the high 
school level. 

- \ 

Provide for student,,vocational evalua- 
tion and counseling. 

Provide more preservice training in 
universities regarding resources 
available to, the handicapped. 

Facilitate exchange of information 
among agencijes and cormunity colleges. 

* 

provide counseling. 

Provide training for counselors and 
secure specially trained counselors. 

Increase number of counselors. 



tely 
ble 

2 3 

*Z 3 
2 3 



Definitely 
unfeasible 



2 3 

2 3 

2 3 

2 3 

2 3 



2 '3 
2 .3 

2 3 

2' 3 
2 3 

2 3 



'» C 



RecommerKiatlon for Renoval 



90. Inadequate definition of Job 
entry level skills needed by the 
client to perfomr in selected 
careers 

91. Inadequate training in job seekfnq 
and interviewing skills 



92. Inappropriate "placement of students 
in vocational areas to provide in- 
structors with required number of 
students. 

93. Lack of trained counselors on cam- 
pus to work with disabled students. 



94.^ Lack of individual counseling 
sessions for handicapped students 



95. Lack of adequate career and voca- 
tional information and Job fore- 
casts with respect to disabilities. 



Definitely 
feasible 



96. Inability of the counselor to 
communicate with deaf students. 

97. Inadequate support systems such 
as therapy groups tOf,encourage 
attendance in school ' 



Definitely 
unfeasible 



Establish top priorities for rehabili- 
, tation services to provide ongoljig 
support for handicapped. students in 
early years of training and job exper- 
ience. 

Be more concerned about quality of 
training rather than nunters. 



1 2 3 4 5 



1 2 3 4 5 



1 2 .3 '4 5 
1 2 3 4 5 
1 2 3 4 5 



.Provide training for counselors and 
, secure specially trained counselors 

Encourage handicapped students to 
use counseling services. 

Provide regularly scheduled counseling 
sessions for handicapped students. 

» 

Provide workshops to assist counselors. 12 3 4 5 

Develop a better system of dissemination 12 3 4 5 
of vocational and career information 
with job forecasts. 

r t 

Develop a direction system for vocational 1 2 ' 3 4 » 
resources similar to the Texas Learning 
Resource Center (TEA) network to locate 
all available resources*. 



Develop research in this area. 

Employ or train counselors who can 
communicate with -deaf students. 

Train counselors to provide these Ser- 
vices. ' 

Provide a larger counseling staff. 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5- 



\j \j 



98. Inadequate connunlcation with In- 
structor regarding varying degrees 
of handicapping conditions and the 
limitations Involved. 



99. Inadequate preparation for the 
psychological and physical demands 
of being a "worker" 



100. Vocational or occupational objec- 
. tives are often selected without, 
adequate awareness of the impact 
of the. disability on the job. 



101, 



Inadequate disagnostic and in- 
dividual planning for adults 
with learning disabilities. 



102.. Inadequate training for handi- 
capped persons in developing 
fife long planning skills 

103. Lack of contact with the home to 
keep the family aware of the 
student's adjustraejit -and progress. 



Recomnendation for Removal 



■ Definitely 
feasible 



Definitely 
unfeasible 



Train counselors to connunicate with 
instructor's regarding handicapping 
conditions. 



1 2 3 4 5 



Hake a 'resource person, or consultant 1 2 3 4 5 
responsible. 

Provide inservice training for counselors 12 3 4 5 
to prepal"e student to meet demands of 
being a "worker". 

Provide regularly scheduled counseling 12 3 4 5 
sessions during the vocational training. 

Increase emphasis on public school career 12 3 4 5 
educatiollNnd vocational program develop- . 
ment and opportunities for participation 
by handicapped students. 

Experienced counselors with a realistic ' ,1 2 3 4 5 
approach should assist students i-n sel- 
ecting vocational objectives. t 

Research and development of diagnostics 12 3 4 5 
for adults with learning disabilities 
should be conducted. 

• ^ 

Assist-in skill development techniques. 1 2 3 4 5. 



104. 



Lack of support services of coun- 
seling, advisiog and self-help groups 
to provide coptrig and adaptive* skills 
for school environment and work en- 
vironments. 



Place renewed emphasis on this barrier. 1 2 3 4 5 



Create handicapped "clubs" for students ^ ^ ^ ^ ^ 
where they can exchange ideas about 
coping. / ' ^ 

Provide workshops to help counselors 1 2 ^ 4 5; 
with this. • > 



\ 



4 
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•105. L»ck of recruitment of other han- . 
dicapped students by successful 
mndkapped students. 

106. Counseling needed to direct stu- 
. dents to appropriate programs, to 
explore qualifications -for programs, 
to determine costs and scholarships 
available 



Student'AccountIng System 

ltl7. Lack of an ade(luate system of re- 
porting students to Coordinating 
Board and TEA; current system does 
'not identify handicapped student? 
- and in turn does not provide addi- 
, tional funds for provisions of 
speciaV services. ^ 

Lack of Financial Resources 

108. Lack of financial resources to pay 
living^expenses, tuition, books, 

• etc., and for expenses relating to 
the handicap itself. 



BARRIERS WI/HIN SOCIEn 

Lack of knowledge About the Helping System 

109. Lack of cooNination 5nd iden- 
tification of comnunity referral 
agencies. 



Recomwendatiort for Removal 

Provide funds to develop such 
counseling services. 



Provide funds to develop counseling 
services in these areas. 

Develop a system for vocational re- 
sources similar to the Texas Learn- 
ing Resource Center (TEA) to locate 
all available resources. 



Develop a method of accounting for 
students. 



Definitely Definitely 
feasible unfeasible 

'1 2 3 4 5 



1 2 



1 t 



The Texas Rehabilitation Agency, Conmis- 1 
sion for the Blind andvother state -a- 
gencies need to be more liberal of accep- 
tance of clients. 



More legislative support Is needed. 

Hake the need known to various organ- 
izations who might proyide scholarships, 
or needed grants. 



1 



3 4 5 
3 4 5 



1 2 3 4 5 



2 3 4 5 



4 

4 



Publish a directory for the area served 1^234 5 
by each coimunity college. 



Designate a particular on-campus coun- 
selor to have information available. 



12 3 4 5 



. ) 
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IjO. Lack of awareness of Improvements 
available through rehabilitation 
engineering by handicapped persons,, 
their families, professors and re- 
^ , habllltatlon personnel. 
'. • 

111. Lack of coordination of serv^es 
between the Institution and the . 
providers of social services -to 
focus connon resources on needs 
of the handicapped. 

U2, Lack of information available re- 
garding the resources to assist 
the handicapped, i.e.. transpor- 
• tation, medical^, personal, care. etc. 

Attltudlnal Barriers 

113- Attltudlnal barriers which would 
not.all6wNa well trained student 
to function in industry 

114. Patronizing attitude' on the pa^rt 
of soctety. 



115. Exclusion of handicapped students 
by non-handicapped individuals ^ 

116. Indifference within society 

117. Employers or parents who would not 
allow handicapped; students complet- 

• .ing child development or child care 
■bourses to be responsible for child- 
ren. 



Recomn^endation for Removal 

Distribution of publications by re- 
search and development agencies to 
consumers and consumer agencies. 



Establish interagency connittees. 

nesiqnate a liaison person and coin- 
plement with conmuijity research 
component. ^ 

Establish interagency comnittees. . 

Provide transportation assistance. 



Definitely 
feasible 



Definitely 
unfeasible 



1 2 3 ,4 5 



Establish an effective public aware- 
ness campaign. 



Provide more public relations infor- 
mation 

Provide preservice training in uni- 
versities to change attitudes of 
educators. 

Provide more public information 



Provide more public information 

Provide a well-timed effective public 
awareness campaign at federa'l, state, 
and local levels. 



12 3.45 

1 2 3 4 5 

K 

1 2 3 4 5 

1 2 3 4^ 5 



12 3-45 



1 2 3 4 5 

1- 2 3 4 5 

^12 3 4 5 

1 2 3 4 5 

1 2" 3' 4 5 
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118. Negative attitudes toward the han- 
dicapped (Includes parents of han- 
dicapped, teachers or professors, 
employers, and fellow workers) ■ 

119. Inadequate expectations (depen- 
dency rather than^ Independency 1s 
reirtforced by society) 

Inadequate L^dership ^ 

120. CoMBun-ity served by ConmunUy 
College may not realize the need 
to serve adult handicapped, i. e., 
little or no pressure on the college 
'to provide services. ' 

Mrtia Barriers 

121. Lack of public education on han- 
dicapping conditions 



Recomnendation; for Rerovj ^ l 

Prpvlde systematic education of the 
public through media 



■njeflnitely Definitely 
feasible , . unfeasible 



Provide for in presprvl(Jfreducait%' 
and experience. '* - --^ 



utilize mass media to make coiiriunity 
aware of the need for . programs , cr*Me 
concern and interest in their welfj 
being (such as Child Find} 



Transportation 

122. Lack of adequate transportation 
provisions to and from the com- 
munity college and within it 



Provide public relations programs and 
information to the public. 

Use case studies in, public advertising 
to assist the disabled person, i. e., 
stories about the director of the Vet- 
erans Administration. 



,Secure ne^cessary funds for transporta- 
tion system. 



Involve the community 



1 2 3 4 5 



1 2 3 4 5 



1,2 3. 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



Should be addressed by a .coordinated 
public transportation system which is 
accessible to the full spectrum of stu- 
dents with handicapping conditions. For 
each of the facilities mentioned to try to 
initiate its own transportation is very 
expensive and not usually cost effective. 
Helping System should be able to pu6(;hase 
transportation services from the accessible 
transportation. 



1 2 3 4 5 
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123.' Trans.portation to job.tratning 
facntty 



124. Tfansporta,tion to employment 



EiBployiiient Barrle'rs 



- t 



125. Ufw1111ngness "of. employers' in pr1- 

, vate business to. provide personnel, 

; • assistance (advocate's) for the 

' - , handicapped 



126. Unwillingne'ss employers in 
private business to provide fi'nan- 
cial support for the handicapped. 

1^7. Inability tp earn money in part 
time employment while attendihg 
school, ■ 



f28. Poor prospects of obtaining a job 
' after completion of study. 



29. Stereotyping by society, i.- e., 
. "You have'diabetes thus you're 
probably going to be a poorer 
'o wrkerVi'lYou'll cause us to have 
V to pay Mgher insurance", "You 
can't learn Tike th? others", 
"I'll have to spend additional 
• time with yoV: 



Reconiiiendatlon for Removal 

Include transportation in excess 
costs for mainstreaming. 

Coijauct a needs assessment.' 

'Include* transportation in excess 
costs for mains treaming. 



Conduct a sustained campaign of educa- 
ti^ of potential employers. 

Rese^arch should provide 'statistics: to 
indicate that personnel assistance 
will helfj business. 

Provide tax credits for extra expenses 
employers encounter- in training the 
handicapped. 



Definitely ^ Definitely 
feasible unfeasible 



1- ^2 3 4 5 



2 3/5 
2 3 4 5 



1 2 3 4 5 



1 2 3 4' 5 



'1 2 3 4 5 



Plan with work study program. and; Set up"^ j. 5 3 4 5 
a job placement for handicapped, '-^ ^ 



Provide part time emp]oj|i^nt"iii!;the 
school system. ' ' ' "iy ' 



These would be improved by careful se- 
lection of training program- 
Establish top priorities for rehabili- 
tation services to provide on-going • 
support for handicapped students in ' 
early years of training and job ex- 
perience. 

Provide public education regarding the 
capabilities of the handicapped. ' ■' ' 



1 2 3 4 5 

I 

1 2 3 4 5 

V 2 3 4 5 

1 2 3 4 5 



■A 



4 * 

0 
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Definitely 
feasible 



Definitely 
unfeasible 



130. Uwillingnes's of enployers to hire, 
the hearing Impaired. , ' o 



1 3il} • Handi capped are rooted 1 nto " 1 ow ' 
. salaiy.and low prestige" vocations 

132. Dnployefs e|re unwilling to atcept 
handicapped persons In their employ 
due to lack of sufficient informaA 
tion regard,iflg handicapping coniJi- .. 
tions. . 

Architectural Barriers - OiTf Campus 

133. Architectural barriers which would 
not allow- a well trained student to 

■ function in Industry. 



134. Buildings are inaccessible be- 
cause they are not barrier free 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 & 



135. Housing designed to accomnodate 
handicapped students, " 

Competing Demands ^ ' 

136. Apprehension about competing with 
non-handicapped sutdents for grades, 
job placement, etc., especially wheb 
performance is measured by subjec- 
tive means as well as objective means, 



RecoBTOndatlon for Removal 

■ 

Provide public education regarding 
the capabilities 'Of the deaf. 

■Change OSHA rules. 

Provide career information to coun- 
selbrs and students. 



Conduct a' public tampaign regarding the *1 2 3 ' 4 -5 
abilitiesrof the handicapped. 

Provide employers infonnation regarding 1 2 3 4 5 
the handicapping conditions. 



Work with the City Planning Department 
as^well as individual businesses . 

Enforce current laws. 

Give tax 'Credits- to remove barriers' 

Funding should be obtained to assist 
with this problem. 

Enforce current laws. 

Funding should be obtained to assist 
with this problem. 



Teachers- could assist by helping the * 1 2, 3 45 
handicapped to understiid that they , 
are competing only with themselves. ' 



r 
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mtm WHICH IHPEDE SUCCESSFUL C8NEIiTlON 

* ; OF voUtional technical programs in cowunity colleges 

The scale used for criteria 1s as follows: Feasibjjit^ ' ^ p- ' ^ 

■ 1 -- Definitely feasible 



ExWle.' 
Barrier 



LacJc-bf equipment to provide adapta- 
tions to learning, 1. e., tools de- 
signed or adapted for a cerebral 
palsy student 



2 -- Feasible 

' 3 - Possibly feasible 

4 - Possibly unfeasible ' . 

5 Defint-tely unfeasible 

Rec onriendation for Removal , ' 

Obtain legislative support to increase 
funding to purchase any equipment nec- 
essary, regardless of cost. 




Feasibilitv 
2 3^ 4 5 



BARRIERS within THE HANDICAPPED PERSON. THEIR FAMILIES AND OTHEj! ADVOCATES 




■■^..-.-..-jd P ersons: Physical/M pnta ] / 
Booilonal ProbTeiiis ^ " 

137. Physical conditions' vh'lch require 
medication for control of pain re- 
, suiting in poor attendance 



Recotmiendation for Remnval 



Definitely 
feasible 



Definitely ' 
unfeasible 



138. 'Lack of physical dexterl-ty to 
wnipulate mechanical devicies 



Careful planning of the class schedule 
should be done, so that the 'student 
can take advantage of the time when ■ 
they are not sedated. - 

Make Instructors aware of this. 
Develop a home bound program. 
Develop assist apparatus 

Place a student in a program where he 
will not have to cope with the problem 



1 2 3 4 '5 



1 2 3 4 5 

1 2 3 4. 5 

1 2 3 4 5 

1 2 3 4 5 



Recwinendatlon for Removal 



Definitely 
feasible. 



139. Inadequate nobility skills to cope Develop assist apparatur 1 2 -3 

successfully with job related travel 

•Provide more and better transit systems 1 2 3 



140. / Inadequate motor'skills to perform Develop assist apparatus, 
in vocational technical programs 



1 2 3 



Select a program or field where he can f 2 3 
• ' perform. 

■ . . ' " • , , ' - 

141. Hearing impairments which malce some Do not piit a hearing impaired person in 1 2 3 
types of employment dangerous for such an' environment. 

the handicapped Individual ' 

142. Difficulty In comnunicating by Obtain* a support person or a' student 1 '2 3 
writing due to a disability helper. 

• ' ' Develop assist apparatus. ' 12 3 

Develop other means of communication if 1 2 3 
' ■ *■ . „ another method is acceptable. 

Provide programs of independent instruc-. 1 2 3 
tion. 



Definitely 
unfeisibje 

5 , 
5 
5 
5 



143. Diseases requiring periodic hos- 
pitatUatjon inter fere, with atten- 
dance 



Provide good counseling services. 



144. Lack of physical- strength to teach ; . 
or work with young children ' , ' 

145. Loss of use of dominant arm>equires Schetlule training at a slower rate 
retraining and causes the person to «^ 

work slowly ,< , . ' 

146. Physical conditions which ilnpede vo- Select a vocation in which the dis- 
catidhal technical education ability 'has less impact. 



147. Inadequate conwunication skills 



Provide developmental courses for 
students. 



148, Difficulty in listening to verbal Provide tape recorders to these stu- 
presentations. and taking notes dents.' *' . 

simulatneousiy 



1 .2 3 

1 2-3 

1, 2 3 
1 2 3 
1 2 3 



149. " ConminlcatiOfis problens concerned 
' . with receptive and expressive a- 

bilities 

150. Conmuni cation dffficulties: wat- 
ching the interpreter, taking notes 
and observing the blackboard simul- 
taneously 



Reconinendation for Removal 

Provide special courses, for students 
with these problems. ' , 



Definitely Definitely 
feasible unfeasible 

1 2 3 4 5 



Provide special courses for students ' 1 ' 2 o3 4 5 
with these problems. 

Educators need to understand that these 1 2 3 4 5 
persons are not in the class for grades, 
but to learn what they can. 



Provide special teachers and small 
classes. 



1 2 3 4 5 



151. Difficulty in paying attention. . 



152. Cardiovascular conditions which 
produce Insufficient blood supplies 
to the brain, causing poor memory, 
poor concentration and blurred 
vision. 

153. Physical conditions which require 
medication for .control of pain 
result in dulled mental faculties 



Instructor should ta.lk slower and to . 12 "3 4^ 5 ' 
the point. ' ; /. , ' ' ; . 

Try to alleviate" these before training 1 2 3 ' 4 , 5 
beglfis. , , , , I 



154, Inability to accept the discl- 
' pllne and pressure associated 

'with technical programs 

155. Lack of ability to' adhere to 
• ' stringent time schedules. 



Schedule classes for times of optimum 
functioning. 

Provide homebound programs and support 
personnel 

Make' nurses available campus. 

Provide readily available counseling 
to ease frustration. 



1 ^ 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

•1 2 3 4 5 



Select a , type of training which will 1 2 3* 4 5 
allow for this 

Allow for more flexibility In schedules. 1 23 4 5 



ERIC 



' /- 



\ 



Recomiii^daHon for Removal 



Definitely , Definitely 
feasible > unfeasible 



156. Inability to concentMjte on the 
lecture whefl verbal material, is 
being presented. 



157. Lack of emotional stability 

158. Inability to adapt; to the dis> 

' cipllne of the classroom due to 
mental Illness 

159. Slowed responses and poor concen- 

, tration caused by medication taken 
for mental Illness which often re- 
.sults In Insulation from reality . 

Handicapped persons; Lack of Knowledge * 

160., InabilUy to handle post-secondary 
academics 



161. Inadequate development of basic 
skill level 



■provide special coaching on listening 12 3 4 5 
techniques. 

Provide support personnel (note takers) 1 2 3 4 5 
tutors 



Provide regular counseling. 
Provide regular counseling. 

Obtain medical advice 



1 2 ■ 3 5 
1 2 '3 4 5 

1 2 3 4 5 



Provide retnedial education and/or 
special tutors.' 

Do not provide for social promotion. 

Provide special tutors and/or remedial 
education 



1 2 3» 4 5 

1 2 3 4 5 
1 2 3 4 5 



162. Inability to cope with complex'*' 
' written* material, charts and graphs 



163. Lack of understanding of technical 
vocabulary on which concepts are 
built, 



Increase emphasis on public school career 1 2 3 4 5 
education and vocational program develop- 
ment and opportunities for participation 
by handicapped students. 

Conduct a more careful evaluation before 1 2 3 4 5 
selecting the training program. 



Individualize instruction 

Develop reading (subject oriented) 
classes. 

Have faculty/staff prepare necessary 
materiah... 



1 2 3.45 
1 2 ,3' 4 5 



1 2 3 



5 
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164. Failure to realistically assess 
limitations and potentials 



US. A lack of perception and knowledge 
of everyday surround'lngs due to 
llying In a sheltered' environment 



166. Inability to transfer learning to 
application In order to p'erformjn 
vocational technical programs 



167, 



Lack of knowledge of slang term 
by deaf students 



I 



16d. Inadequate knowledge of life skills. 

Ij69. Inability to develop feasible goals 

Handicapped^ Persons: Behavioral Barriers 

170. Poor home or Institutiondltraining 
for students in areas of initiative, 
tact; and sharing of responsibility 



Reconwendation for Removal 
Provide more conprehensive counseling 

If' 

Provide reality counseling 

Students should be encouraged to over- 
CQBie limitiatlons -- they have' poten- 
tials they are not aware of. 

Provide initial orientation sessions 
prior to conmunity college enrollment 



Do not give more assistance than is ab- 
solutely required. Force handicapped 
to work to his/her maximum potential. 

Provide for controlled exposure to the 
"outside world". 



' Spe(^al Instruction should be provided 
' that will help student adapt. 

Provide counseling services 



Definitely Definitely 
feasible unfeasible 

1 2 3 4 5 

I 

1 2 3 4 5 
1 2 3 4 5 




171, 



Inadequate knowledge of social be- 
havior, and appropriate' (behavioral) 
skills to perform on a job 



Involve the student's family 
Provide reality counseling 

J 

Provide adequate counseling 

Group counseling and teaching. ■ 

Establish top priorities for rehabili- 
tation services to provide ongoing supj 
port for handicapped students in early' 
years of training and job experience. 



172. Inability to adjust towards the life 
style in a college setting. 



r 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1, 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

.1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



V 2- 



3 4 5 



\ 
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173. : Behavior prob]eni$ due to mental or 

emotional impairments which dis- 
rupt classes and keep the student 
froffl learning 

174. Inabil i ty to manage personal af- 
fairs in order to concentrate on 
learning experience 

175. Lack of internal orientation 
Negative Attitudes and Feelings 

176. Poor self concept, low fru«jtra- 
tion level, making the ac^d^infi: 
environment more difficult' than 
it actually is. 



177. Poor self image leading to the 
belief that with a disability the 
client/student cannot compete with 
others or get a job even if he 
.finishes training. 

178. Poor self concept in the arrt of 
interpersonal relations 



^ ■ . 

179. Overly independent attitude, 

■ i.e., the student refuses all 
help and aids. 

180. The use of a disability as an ex- 
cuse for failure or demapd for 
special treatment "the world owes 

• me a living" attitude 



Reconwendation for Removal 

These should be resolved or minimized 
before training begins. 

Provide behavioral therapy. 

Provide opportunity to develop skills 
through counseling. 



Definitely 
feasible 



Definitely 
unfeasible 



1 2 3 4 5 

12 3 4 5 
1 2 3 4 5 



Develop programmed short term goals a 
positive feedback. 

Establish needed support systems for 
handicapped students in all settings. 



Provide more one on one counseling and ' 
instruction. 

Provide special counseling/assistance 

Have students come back to school and ■ 
talk to the disability student, let them 
tell others what to expect. 

Provide group counseling 



12 -3 4 5 

1 2 3 ' 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

12 3 4 5 



Provide opportunities for social inter- 1 4 5 

action /Ty.^ 

Establish needed support sysftefns for han- tk 1 4 5 
dicapped students 1n all setti'ngs. v 

Provide therapy for the student 1 2* ^ 4 5 

A' 

Provide long-tenn therapy. . * y;V.,2 fB-*. A: 5 

Do not give more assistance than isje;^"^.! >l % 4 5 
quired; force the student to worl^ to' ; * * 
his/her maximum potential. 




Reconmendatlon for Removal 



181. Personal feelings of Inadequacy 
and lack of self Morth 



1.82. • Belief that one'ls l>eTng dlscrlni- 
Inated against due to the handicap 

183. Lack of agression in demanding 
appropriate instruction ■ 

I 

184. Anxiety caused by a limited educa- 
tional background, in persons who 

, have not attended school for many 
years. 

185. Fear that a handicap will be detri- 
mental in employment which requires 
.short term contact with the public 
(example: sales) yersus a long 
tenr^ustained relationship with 
fewer people. 

186. -Lack of self e&teem and a positive 
"can do/will do" attitude 

187. Lack of self assurance and asser- 
tiveness 



Definitely Definitely 
feasible unfeasible 



Provide counseling in groups. 1 2 3 

Provide progranned learaing experiences 1 2 3 

Establish needed support systems for 1 2 3 
handicapped students in all settings. ; 

Prbvide counseling '12 3 

Provide group counseling '12 3 



Begin training at a slow rate to insure 1 2 "3 
success and provide" psycholotica-l sup- 
port. 



1 88. Loss of hearing which is often 
' accompanied .by paranoid behavior 

and/or withdrawal resulting in 
little or no classroom participa- 
tfoiff .and poor^ttendance 

189. Inaii;! ity to'compie on '^Hvls^ 

' v''H3?'^?>wit spec til aisYstaftce , in -|}ri1fr 
. to' oV^ftome feel 1 ngs of,. 1 nadeqiiacy)'.,^ :L . 
"' ■ and tli'i^ieiiiotional proijjjws and ^iis^j'i . ; ' ^i^^^^ 

. tratibhsytha^ their sfikial probr^SoYi^?:^^^^ 
j^'-'- cauie.'' . %-^m.^';^r:.. 

■ "■ 



Provide special counseling and assistance 1 2 3 4 5 

Provide special' counseling and assistance 1 2 3 4 5" 

' ■ \ ■ 

Provide speciarcounseling onl assistance 1 2 3 ,4 5 



i 



& 



Family Henbers • 

■r ' 

190. Family menibers who provide more 
assistance- than Is needed for 
"self Improvement 



191. Lack of support and encouragement 
from the family 



192. A Home environment which dlsc^our- 
ages or destroys Interest or ini- 
tiative on the part of the student 

193; Family members who adhere to nytbs 
and misconceptions of handicapping 
conditions * 

'194.' Lack of emotional support fromyig- 
nlflcant "others" in social l/fe of 
the handicapped. 1. .e., neetl for 
sustained encouragement . 

195. Sane disable^l^le also have 
disabled spoii$^:.wh1ch put an 
additional bilir|e|9'^'0n the person. 



Barriers within Advocates for Handicapped Persons 



RecoinneridatioB for Removal 



Definitely Definitely 
feasible unfeasible 



Administrators, and instructors can work 12 3 4 5 
with faMlies to 6vercome these barriers 



"Provide counseling and education for 
the family. 

Provide family counseling 

Separate the student from the family 



1 2 3 4 5 



1 2 3 4 5 
V 

1 2 ,3 4 5 



Family counseling and/or removal of the 1 2 3 -4 5 
student to a supportive environment 
should. be implemented. 

Provide for family counseling 



1 2 3 4 5 



Use of halfway houses 



1 2 3 4 5 



Provide counseling on a regularly sche- 12 3 45 
duled basis. 



196. Lack of public, administrative, and 
■parental support to encourage handi- 
capped persons to attend technical 
programs. 



1 ♦ 

Offer d course in Secondary and Post-Sec- 1 
ondary schools (for credit) on the sub- 
ject of "Acceptance of and Victory Over 
Handicaps". Let all interested students 
take the course. - 

Provide for family involvement and train- 1 
ing. 



2 3 4. 5 



2 3 4 5 



197. Inadequate assistance and support 
which results in fear of entering 
the world of training and the world 
of work. 



Provide emotional support through coun- 
seling and other students. 



1 2 3 4 5 



Establish top priorities for rehabllita- 1 
tion services to provide support for 
handicapped students in early years'of 
training and job experience. 



2 3 4 5 
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Recoimflfidatlon for Removal 



Definitely 
feasible 



Definitely 
unfeasible 



198. Goals which are established by peers Provide student directed counseling 1 2 3 4 5^ 
. and society .rather than the In- . i ? t 4 5 

dividual Public and private agencies should i ^ j ? o 

make more, effort to educate the 
. . general public. 



V 
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APPENDIX I: STEERING COMMITTEE RESPONSES TO RATED TASKS 
Letter to Steering Committee 
Response Form 



1 



For discussion of the infornjation in Appendix I see page "75. 
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TEXAS A&M UNIVERSITY 
COLLEGE OF EDUCATION 

COLLKOC STATION. TfXAl 77843 

September 19, 1978 

Center for Career , . * - 

Development and 
Occupational Preparation 



Dr. Stanton Calvert 
College Coordinating Board 

Divlsioh of Community and " ^ ^ 

Continuing Education ' 
P. 0. Box 12788 Capitol Station \ 
Austin, Texas 78711 ^ 

Dear Dr. Calvert: 

The final analyses of all of the 198 barriers, 351 recommendations for 
removal of barriers, ratings of severity of barriers and ratings of the 
feasibility of implementing the recommendations have been completed. 
These findings have been distilled in twenty-nine tasks Identified by 
the project investigator for purposes of formufating policy or for Im- 
plementing services and programs for' the handicapped students In voca- 
tional education programs In community colleges. The tasks have also 
been rated according to the desirability, feasibility and cost (effec- 
tiveness of implementing. The tasks and the ratings are presented 1n 
the enclosed table entitled: 

Desirability, Feasibility and Cost Effectiveness " 
of Performing Tasks to Remove Barriers 

We are asking that each of the Steering Committee Members examine the 
information, and complete the enclosed response form. The form solicits 
your agreement or disagreement ^ and your rating of the task in the event 
you disagree with the present rating. We will solicit your response by 
telephone within the next week regarding your agreement or disagreement 
with the appropriateness of the tasks and the ratings bf the tfisks ac- 
cording to the desirability, feasibility and cost effectiveness of per- 
forming the tasks. . ^ 

^This will complete the Delphi study and your participation. We wish to 
sincerely thank you for your efforts and support of this study, and we 
will be sending you a final report of the project loon. 

Sincerely, - v 

Joan Jemlgan * ^ 
(Principal Investigator 



cc: Donald L. Clark 
Project Director 

JJ/sp 



RESPONSEJORH: DESIRABILin. FEASIBILITY AND COST EFFECTIVEMESS OF PERF0RHIN6 TASKS TO REMOVE BARRIERS 

liistructions: Please'exMlne the current rating, then check • 
agree, please rate the task based on your .own experience, knowledge and background. 

• , "^ost 

Disirabilityr 1 - very desirable Feasibility: 1 - Definitely feasible Effectiveness: J " j'^''^ J^I^ctl^^. , 

3 Desirable 2 - Possibly feasible 2 - Possibly cost effective 

3 . Undesirable . 3 - Possibly unfeasible 3 - Possibly not cost 

4 - Very undesirable 4 - Definitely unfeasible S^Ifll^f . * 
, 1 4 - Definitely not cost 

effective 



General Tast 



Rating of Desirability 
to Perform Task 



Current 
Rating 



Agree 



Dis- 
agree 



Suggested 
Rating 



Rating of Feasibility 
to Ferform Task 



Current jAgree 
Rating- , 



D1>s- 
agree 



Suggested 
Rating 



Rating of Cost-Effectiveness 
for Performing Task 



Current 
Rating 



Agree 



Dis- 
agree 



Suggested 
Rating 



1. 



Z. 



Provide for Improved 
and Increased coun- 
seling services. 

Establish Inservlce 
programs for the vo-. 
catlonal technical 
ind academic conmunlty^ 
college l^ersonnel 



3. Secure funding tp pro- 

I vide for progranis* ser- 
~ vices, facilities and 
. equipment 

4. Provide resource per- 
sons and support ser- 
vices to assist 1n- 

' structors and students 

5: Plan for Individual 
\ stucients 



1 



1 



1 



' 1 



1 



General Task 



Rating of OestrabiHty 
to Perform Task 



Current A9ree DIs- Suggested Current 'Agree 



6. ' Provide special mater-' 
lals or program to 
accomiodate theHlandl- 
capped. 

7. Conduct public education 
regarding the capablll- 

• ties and needs of the 
, handicapped utilizing 
the news media. 

8. Provide individualized 
instruction with planned 

, scope and sequence of 
curriculum and open 
entry/exit points for 
students. 



.9.. Conduct research, -in areas 1 1 
of needs assessment,* em- 
ployment, materials, and 
equipment. 

IQ. Provide pre-service 
training- and teacher pre- 

' paration in colleges and 
universities. 

if. Coordinate services with 
employers In business 
and, industry. 

12. Obtain special or adapted 
. equipment. 



llW H^^l^^^^^^ ' Rating of Cost-Effectiveness 4 
to Perform Task . • for Perforaing Task ^ 




Dis- 
agree Rating 



Suggested Current Agree 01s*- 



Rating 



1 



Suggested 



agree llating 



ERIC 



General Task 



' Rating' of Desirability 
^ to'ferfomi Task 



13. Iinprove connunicatlpn and 
coordination of services 
between vocational tech- 
nical programs and agen- 
ciei.;.. ■. 4'' 

14. Obtain Vglslative^ 
.support. 

15/ Enlist improved and in- 
creased s^ervices from / . 
' the Texa^yabilitatlon 
. Connlsslon. 



^. Provide for, increased 
interaction between han- [ 
dicapped and non-handi- 
'capped students. 

17. Develop a centralized 
'system of resources 

18. Identify Instructors' 
responsibilities for 
handicapped students. 

19. Provide special materials 
and curriculum, 

20. Develop policies to pro- 
vide' programs and assis- 
tance for the handicapped. 



1 



1 



Currenf Agree 1)1 s- 
Ratlhg .' agree 



Rating of Feasibility 
to Perform Task 



Suggested Current Agree 
Rating I Rati rig 



2 



2 

1^2 



Dis- 
agree 



Suggested Current Agree Dis 



Rating 



.Rating of Cost-Effectiveness 
for Performing Task 



Rating 



agree Rating 



2 
2 

If--- V 



4 



' ' '* ' * * " ■ ' 

^(.^ Develop administrative 
(planning for the lyndliL 

, .M «. ■ 

22f. Expand and' develop pro- 
,* ^'JrAs of vocatlorial 
\ • e^lucatW: - 

21; Devilop career 1n{(?r^ 
laatTon tornhe Jwpdi-; 
- capped. ' ^ ' 

24. Artlcufall coomunlty col- 
,\. lege vocational technical 

programs of Instruction . 

wjth public schools , 

25-. , Solicit' assistance from 
r the community. 

■ .V 

'26: -Teach handicapped stu- 
dents to comnlcate. pro- 
blems and use resources 
.' avillable. , 

li Develop a method of 
accountability. 

28. Develop programs for 
deaf students^ 

29. 'Establish advocacy groups 



lifting of Deslr^illty'^ 
to ■Pftrfoi^fi Task i<A 



Rating of Feasibility 
to.v?erfonn Task ,/ t 

TP 



Rating of Cost-Effectiveness 
for Performing Task • 




